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Dear MEd Students,

Our Mission Statement begins: 
“The mission of Endicott College is to instill in students an understanding of and an appreciation for professional and liberal studies.  Deeply woven within this philosophy is the concept of applied learning, which has been the hallmark of Endicott.”  

Last year there were teachers from over 45 different countries represented in our student body between the Madrid, Leysin, and Prague cohort groups. The free interchange of ideas, methods, and international understanding along with the reflective nature of many of our courses is designed to help you grow with an appreciation for professional studies. You will find that we make every attempt to help you apply your learning to the specific situation you find yourself in around the world.

We have a challenging and, hopefully, exciting time in store for you as you embark or continue on your path of Adult Education and Professional Development. 

The design of our cohort groups, online education, and direct face-to-face instruction reflect our commitment to a quality educational experience that will help you grow as a professional educator.  It is a challenging program. The month of summer study is intensive and it is important that you put your all into your daily work. The on-line courses during the school year also call for a firm commitment on your part to be sure you log-on when necessary and keep up with all of the assignments. However, at the end of 13 months when you participate in the graduation ceremony you will feel a true sense of accomplishment.

As a former international school teacher and Director, I am very aware of the pressures and demands on your time. Our summer programs have been designed to specifically meet your needs in our ever changing society.

Our Prague program is offered in a world class capital city which offers excellent cultural variety, historical richness, public transportation, and nearby natural beauty.  Our Madrid programs, meanwhile, are located in another of the most vibrant and progressive capital cities of Europe. The infrastructures for transportation, culture, sports, and evening entertainment are excellent. In Leysin we have the peaceful Alpine air at the top of our own “Magic Mountain” high above Lake Geneva.
A special thanks goes to our hosts for our summer programs, The Ott family at the Leysin American School, Dr. Arnie Bieber at The International School of Prague, and Dra. Maria Diaz de la Cebosa at the College For International Studies in Madrid. Their shared vision of excellence in international education is what helps make our programs grow and be recognized worldwide.
I look forward to meeting each of you and introducing you to our program and our wonderful locations for summer study!

Sincerely,

Richard A. Pacheco, Jr.

Dean, Endicott College

April 19, 2010
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The primary mission of Endicott College is to instill in students an understanding of and an appreciation for professional and liberal studies.  Deeply woven within this philosophy is the concept of applied learning, which has been the hallmark of Endicott.  Linking classroom and off campus work experience through required internships remains the most distinguishing feature of the College.

Endicott has a vision for the total development of the individual within a community that fosters an appreciation of cultural diversity, international awareness, community service, and moral and ethical values.  Endicott is an innovative and vibrant, student-centered institution that supports students in their pursuit of knowledge.

Naturally, no two students experience Endicott in the same way or at the same pace.  Yet common threads run through the fabric of the Endicott experience:  increase self-confidence, stronger professional skills and technological competencies, and perhaps the most valued of all, lives open to change.
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Endicott College is accredited by The New England Association of Schools and Colleges. 
www.neasc.org
[image: image33.jpg]



Dr. Richard E. Wylie 
President of Endicott College
Massachusetts
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In 2007 the Leysin American School (LAS) in Switzerland graciously offered to host the cohorts of Endicott College’s Master of Education in International Education program, following the rapid growth of the program in Madrid. LAS is an accredited American international boarding school for university preparation, offering grades 9-12 with and optional post-graduate 13th year. The school offers the International Baccalaureate Diploma Programme and enrolls approximately 380 students from over 60 nations. For an overview of the school and campus, please see www.las.ch .  The mission of LAS is to “Develop innovative, compassionate and responsible citizens of the world.”  The school’s website is http://www.las.ch/main.html .
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"Developing innovative, compassionate and responsible citizens of the world"

At the core of Leysin American School is a guiding set of principles and beliefs that set the highest standards for our efforts every day.

Our Values:

Students First

Recognizing our responsibility to prepare our students for university, careers and life, we have based our organization, programs and policies on fulfilling every student’s needs.

Teachers are the Key

Our faculty plays a key role in creating a total education for our students—one that reaches beyond the classroom to include social, moral, and emotional growth.

Leadership with Inspiration

As educators, we know that inspired students are motivated students. For that reason, faculty and administrators alike work to provide inspired leadership to every student at LAS.

Management with Purpose

Prudent and consistent management practices provide the framework through which our educational goals can be achieved.

Systems for Support

Supporting systems and programs collectively advance the mission and goals of the school.

Continuous Improvement

To promote an evolving environment of academic excellence and personal growth, LAS seeks to make the newest technologies and most innovative tools available for our students.

Our Objectives:

Academic Challenge

LAS offers students an academically challenging setting, based on realistic goals, to prepare them for university study. To meet this challenge, students are expected to master the skills necessary to become life-long learners. Non-native English speakers can expect a supportive environment in the classroom that enhances the mastery of English communications skills.

Community Harmony

LAS is committed to maintaining a stable, caring and supportive family-like environment. Students receive guidance through daily interaction with live-in faculty who provide an in loco parentis presence while serving as role models.

Balanced Program

LAS offers a balanced program of study, sports, recreation and cultural travel in order to promote the total education of our students.

International Understanding

LAS promotes a living and learning environment where students can mature into model “citizens of the world,” actively engaged in promoting those principles defined by the United Nations Declaration of Human Rights.

Partnership with Parents

LAS believes that the involvement of parents is integral to the success of our students. Through school-based initiatives that encourage long distance parenting, LAS parents can connect as partners in our educational process.
	6.
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MEd International Education with ESL Specialization – Leysin (Cohort E1)
	Summer 2010 Courses and dates:

	IED 522
	Intercultural Communication
	Credits

3
	June 28th  –  July 2nd

	IED 535
	Teaching English As A Second

Language In International Schools
	Credits

3
	July 5th  –  July 9th

	IED 509
	Language Diversity In Education
	Credits

3
	July 12th  –  July 16th

	IED 573
	Reflective Seminar:

International Education
	Credits

3
	July 19th -- July 23rd


MEd International Education with ESL Specialization – Leysin (Cohort E2)
	Summer 2010 Courses and dates:

	IED 530
	Linguistics and Language Acquisition
	Credits

3
	June 28th  –  July 2nd

	IED 582
	Research Methods
	Credits

3
	July 5th  –  July 9th

	IED 535
	Methods of Teaching ESL
	Credits

3
	July 12th  –  July 16th

	IED 580
	Innovative Practices in Education
	Credits

3
	July 19th -- July 23rd

	Fall 2010 Online courses and dates:

	IED 574    
	Research Project 
	Credits

3
	September 13 – December 10, 2010

	IED 504    
	Theories in Curriculum Design 
	Credits

3
	September 20 – December 17, 2010

	Spring 2011 Online courses and dates:

	IED 512
	Evaluation And Assessment
	Credits

3
	January 10,  2011 – May 6, 2011

	IED 570
	Clinical Experience In ESL
	Credits

3
	January 17,  2011 – May 13, 2011

	Summer 2011 Courses and dates:

	IED 509
	Language Diversity In Education
	Credits

3
	June 27 - July 1, 2011

	IED 535
	Teaching English As A Second

Language In International Schools
	Credits

3
	July 4 – 8, 2011

	IED 522
	Intercultural Communication
	Credits

3
	July 11 – 15, 2011

	IED 573
	Reflective Seminar:

International Education
	Credits

3
	July 18 – 22, 2011


MEd International Education – Leysin (cohort L2)
	Summer 2010 Courses and dates:

	IED 522
	Intercultural Communication
	Credits

3
	June 28th  –  July 2nd

	IED 520
	Adolescent Psychology
	Credits

3
	July 5th  –  July 9th

	IED 509
	Language Diversity in Education
	Credits

3
	July 12th  –  July 16th

	IED 573
	Reflective Seminar in International Ed
	Credits

3
	July 19th – July 23rd


MEd International Education – Leysin (cohort L3)
	Summer 2010 Courses and dates:

	IED 581
	Technology in Education
	Credits

3
	June 28th  –  July 2nd

	IED 582
	Research Methods
	Credits

3
	July 5th  –  July 9th

	IED 511
	Strategies for Change in Int Ed
	Credits

3
	July 12th  –  July 16th

	IED 580
	Innovative Practices in Education
	Credits

3
	July 19th – July 23rd

	Fall 2010 Online courses and dates:

	IED 574    
	Research Project 
	Credits

3
	September 13 – December 10, 2010

	IED 504    
	Theories in Curriculum Design 
	Credits

3
	September 20 – December 17, 2010

	Spring 2011 Online courses and dates:

	IED 51o
	Leadership
	Credits

3
	January 10,  2011 – May 6, 2011

	IED 570
	Clinical Experience
	Credits

3
	January 17,  2011 – May 13, 2011

	Summer 2011 Courses and dates:

	IED 522
	Intercultural Communication
	Credits

3
	June 27 – July 1, 2011

	IED 520
	Adolescent Psychology
	Credits

3
	July 4 – 8, 2011

	IED 509
	Language Diversity in Education
	Credits

3
	July 11 – 15, 2011

	IED 573
	Reflective Seminar in International Ed
	Credits

3
	July 18 – 22, 2011


MEd International Education Administration  Leysin Switzerland (Cohort Z1)
	Summer 2010 Courses and dates:

	MIEA 520
	Strategies For Change In International Schools
	Credits

3
	June 27 - July 1, 2011

	MIEA 530
	Marketing Of Organizations
	Credits

3
	July 4 – 8, 2011

	MIEA 537
	Operational And Financial Services
	Credits

3
	July 11 – 15, 2011

	MIEA 587
	Leadership Development Seminar
	Credits

3
	July 18 – 22, 2011


MEd International Education Administration  Leysin Switzerland (Cohort Z2)
	Summer 2010 Courses and dates:

	MIEA 501
	School Leadership
	Credits

3
	June 28th  –  July 2nd

	MIEA 503
	Measurement And Evaluation
	Credits

3
	July 5th  –  July 9th

	MIEA 515
	Negotiation, Communication And Mediation To Improve Schools
	Credits

3
	July 12th  –  July 16th

	MIEA 580
	Innovative Practices In International School Administration
	Credits

3
	July 19th -- July 23rd

	Fall 2010 Online courses and dates:

	MIEA 574  
	Research Project in Administration
	Credits

3
	September 13 – December 10, 2010

	MIEA 502 
	Facilitating Teaching and Learning
	Credits

3
	September 20 – December 17, 2010

	Spring 2011 Online courses and dates:

	MIEA 564
	Leveraging Technology


	Credits

3
	January 10,  2011 – May 6, 2011

	MIEA 510
	Leadership in International Education


	Credits

3
	January 17,  2011 – May 13, 2011

	Summer 2011 Courses and dates:

	MIEA 520
	Strategies For Change In International Schools
	Credits

3
	June 27 - July 1, 2011

	MIEA 537
	Operational And Financial Services
	Credits

3
	July 4 – 8, 2011

	MIEA 530
	Marketing Of Organizations
	Credits

3
	July 11 – 15, 2011

	MIEA 587
	Leadership Development Seminar
	Credits

3
	July 18 – 22, 2011


MEd Athletic Administration – Leysin (Cohort S1)
	Summer 2010 Courses and dates:

	MAA  510
	Management and Leadership in Sport and Athletic Administration
	Credits

3
	June 28th  –  July 2nd

	MAA  515
	Application of Marketing Principles in Sport and Athletic Administration 
	Credits

3
	July 5th  –  July 9th

	MAA 582
	Research Methods in Sport and Athletic Administration
	Credits

3
	July 12th  –  July 16th

	MAA 532A
	Concepts and Issues in Athletic Administration for Secondary Schools
	Credits

3
	July 19th -- July 23rd

	Fall 2010 Online courses and dates:

	MAA 532B
	Concepts and Issues in Athletic Administration for College Level
	Credits

3
	September 13 – December 10, 2010

	MAA 565
	Financial Issues in Sports and Athletic Administration
	Credits

3
	September 20 – December 17, 2010

	Spring 2011 Online courses and dates:

	MAA 570
	Communication in Sport
	Credits

3
	January 10,  2011 – May 6, 2011

	MAA  520
	Legal Issues in Sports and Athletic Administration
	Credits

3
	January 17,  2011 – May 13, 2011

	Summer 2011 Courses and dates:

	MAA 585
	Sport and Management Administration Event Planning
	Credits

3
	June 27 - July 1, 2011

	MAA 587
	Facilities, Design, and Construction
	Credits

3
	July 4 – 8, 2011

	MAA 590

Two weeks!
	A/B Athletic Administration Capstone, I and II (6 credits)
	Credits

6
	July 11 – 15, 2011
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On the following pages you will find all of the syllabi for the courses listed for the MEd in international education programs in both Madrid, Spain and Leysin, Switzerland. The syllabi are specific for each location so be sure you read the syllabus for your program in either Madrid or Leysin.  You will also find the syllabi for the courses listed for the MEd in International Education Administration program and the ESL program.

Please carefully read the syllabi for your summer courses. Take note of any pre-assignments that are listed and any required texts.  Suggested readings are not required to be purchased.

To order your texts please consult the section of this handbook: 
Course Fees, Registration, Ordering Texts And Payment
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Course Syllabus

	Course Name:        
	Technology in Education
 

	Course Number:  
	IED 581

	Credits:
	3 Graduate

	Teaching Team:
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Dr. Anna C. McFadden, Dr. Barrie Jo Price

www.emTech.net

	Email
:
	amcfadde@endicott.edu               bprice@endicott.edu

	Twitter:
	DrBamaMac, bamapink, emTechTweets

	Skype:
	Amcfadde                    barrie.jo.price


Course Description: 

This course explores the major concepts related to instructional computing as well as the impact technology has in education, especially the classroom.  This class is required of all graduate students as they begin to integrate curriculum trends with an awareness of current sources for information and their role in a technologically rich learning environment. 

Course Overview, Goals and Objectives: 

Course Overview:  This is a course designed for individuals who are interested in increasing the effectiveness of their instructional programs through the use of technology. Specific topics include methods of selecting and applying technology tools, fulfilling specific curricular needs of learners, and the technology’s capacity for aiding the management of the instructional program and teacher productivity.  Synchronous and asynchronous technologies are examined in the context of computer-mediated communication techniques.
The course is practical in nature, with every effort made to allow educators to explore topics related to enhanced student learning, with technology playing a supporting role to the teacher and the process.  The focus, sometimes described as engaged learning, uses technology but is not driven by it.  The central theme is instruction, not just technology.  Educators are introduced to a range of applications of technology in an effort to expand their awareness of emerging technologies and their applications. Conceptual frameworks for understanding the instructional themes include the revised Bloom’s Taxonomy and Carroll’s Mastery Learning.


Each topic is structured to provide opportunities for educators to engage in reading, conversations and explorations of many kinds. There are no tests; the class is, instead, built around small competency measures, projects and activities. Collaboration is encouraged, including computer-mediated collaboration; teams work together on their projects to produce a larger orchestrated impact for their schools, if that is appropriate and useful to them.  If such opportunities arise, discuss this with the professor, so that details for collaborative projects can be fully considered.

All of the learning activities (lectures, tutorials, assignments, activities, group work) are provided on the course’s content website. This website, coupled with the social bookmarking site (delicious.com) serve as textbook, lectures, lab, and resource for the class. During class time and outside of class, students access the website as well as engaging in activities associated with being in the classroom. All assignments are turned in electronically; computer-mediated communications serve as the vehicle for class activities. 

Course Goals and Specific Objectives:  The class will:

Goal 1:  Develop a realization in the participating educators that technology and education are both disciplines that are rapidly changing and skills will need constant updating.
Specific Objectives:

· Identify the characteristics of digital youth and the implications of those for instruction

· Distinguish between synchronous and asynchronous technological approaches for communication and collaboration.

· Demonstrate the ability to use computer-mediated collaboration tools for professional growth and development. 

· Identify sources for professional development through electronic means

Goal 2: Provide a foundation for future reading for the participating educators in terms of the integration of technology into instruction.

Specific Objectives:

· Review and describe examples of the use of different types of technology tools, including blogs, wikis, podcasts, and social bookmarking systems in classrooms, including research studies on their use
· Examine current research related to technology integration into classrooms
· Demonstrate knowledge of future trends and emerging technologies and their impact on teaching and learning in a global setting.

Goal 3: Expose the participating educators to new software and tool sets they might use in integrating technology into their classrooms (schools).

Specific Objectives:

· Demonstrate the ability to identify and evaluate grade and subject appropriate technology integration activities, including online projects.

· Demonstrate a working knowledge of current examples of technology, including Web 2.0 applications, cloud computing, social networking, and virtual schools.

· Demonstrate use of different types of technology tools, including blogs, wikis, podcasts, and social bookmarking systems in instructional situations and settings

· Illustrate the use of computer-mediated collaboration and communications tools in teaching and learning in classroom and school applications

Goal 4: Create an understanding of how technology can be used to address the multiple intelligences of students and cultural diversity.

Specific Objectives:

· Illustrate and/or describe ways to use technology to provide students with multicultural and diversity experiences.
· Review and summarize current literature related to cultural diversity, multiple intelligences and technology integration into classrooms
Goal 5: Increase awareness of hardware and software difficulties that often arise when using technology with students and possible solutions to these situations in both a classroom as well as for homework and out-side-of-school studies.

Specific Objectives:
· Conduct an analysis of examples of school policies and technical support policies for the integration of technologies in schools and classrooms
· Provide evidence of awareness of the ethics and copyright issues in the information age
Required Texts and Materials:

No Textbook but some materials must be purchased and brought to the summer program.  Also there is some required software that must be downloaded and installed (ALL FREE or TRIAL VERSIONS). See REQUIRED materials below. 

LapTop or NetBook  - You need to bring a laptop or netbook (Mac or PC)  

►If you are bringing someone else’s machine or your school’s equipment, make sure you have administrative rights to download, install and make changes on that equipment. 

►Arrive knowing how to use your equipment. This class does not teach basic equipment use; learn how to use your equipment BEFORE you arrive.  The class focuses on applications in teaching and learning. 

►The laptop or netbook needs the ability to connect wirelessly or to connect via a network cable. If you are not sure, ask your tech personnel at your school. The summer program will have the network cables, though most devices will connect wireless. 

► See the pre-assignments for instructions on what software to download and install prior to arrival for summer class. 

Headset Microphone (boom microphone) – Each student needs to arrive with his/her own microphone headset. These will be used to create materials (podcasts) and participate in VoIP activities online.  This MUST be a Headset Microphone, not the internal microphone. 
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USB – Each student should arrive with a 1 GB USB (thumb) drive for storing materials created during the course. 

MP3 Player
 - Each student is to bring his/her own MP3 player. Students use their MP3 players as part of the classroom activities as well as homework assignments. 

Recommended Readings (Optional):  

These are professional resources that are appropriate for inclusion in your faculty resource library at your school. Aside from the APA Manual, these are probably not included in other courses in the program. Hopefully each student will review these resources at some point by at least reading an online review. It is not required that these be purchased by the student, but the professors wish to draw student attention to these as possible professional development resources for review before and after the course.

American Psychological Association. (2009). Publication manual (6th ed.). Washington, DC: Author  (You probably already own this as part of your graduate work; if not, consider purchasing it. However, you can also find the information online at the delicious.com account for this class.)

Richardson, W. (2006) Blogs, wikis, podcasts, and other powerful web tools for classrooms. Thousand Oaks, CA: Corwin Press. 

Solomon, G. & Schrum, L. (2007) Web 2.0: New tools, new schools. International Society in Technology in Education, www.iste.org.

Pre-Assignments: 

The Pre-Assignments for this course require you to read and think. While there are no written products required from this, these are required PRIOR to class in order for the student to begin on Day 1 with an expectation of success in the course. Use this information as a foundation for the course; it is important that the student engage in these activities PRIOR to arrival at the summer program. 

There are two kinds of pre-assignments: those that require the student to acquire certain pre-requisite skills and those that require the student to prepare some product or demonstrate some skill, thus including points for grading. 

Pre-Assignments (Required but no points)  - These pre-assignments are necessary in order to complete the activities of the course once you arrive.   
Laptop or Netbook – Pre-assignments related to the use of your Laptop or Netbook

►Be sure you know how to use your laptop if you are bringing it. Also:

· DeFrag the computer so it runs at its most efficient rate.

· Make sure your anti-virus is up to date.

· Remember to bring your power source (plug, etc) for your netbook/laptop.

►PRIOR TO ARRIVAL THIS SUMMER, load and install the following software to the machine you are bringing to use for this class (please note specific instructions concerning free trial copies!).  All you need to do prior to arrival is download and install it so it is ready to use when the class begins. DO NOT WAIT UNTIL YOU ARRIVE FOR DAY 1 OF THIS CLASS TO DO THIS. 

· Audacity – THIS IS FREE SOFTWARE, NO TIME LIMIT!   BE SURE YOU ALSO DOWNLOAD AND INSTALL THE LAME.DLL FILE THAT GOES WITH AUDACITY.  YOU MUST HAVE THIS DOWNLOADED AND INSTALLED WITH AUDACITY.You can download this anytime between now and when the class actually begins this summer. Here is a module that takes you to the download link:  http://www.emTech.net/warehouse/audacity This is an introductory module about this tool, which we will actually learn to use and use in the class. All you need to do prior to arrival is download and install it so it is ready to use when the class begins. You are not expected to know how to use the tool when you arrive; just have it installed. Download and install the proper version for your machine (Mac or PC) and its operating system; the free software is available for Mac or PC. If you need help, ask your IT person or email the professors.  

· MAC USERS – You may substitute GarageBand if you already have that loaded. We do not have tutorials for this, but if it is already loaded for you or this is what your Mac school tech folks use, there will be tutorials for you from them or on the web. 

Whether you use GarageBand or Audacity, the focus of the class activities will be on the use of these tools and podcasting. Come with the tools loaded, and if you use GarageBand, know how to use the tool prior to arrival. 
· Camtasia - THIS HAS A FREE 30 DAY TRIAL VERSION. Plan your download and installation on your machine so that your free trial copy is still ‘good’ during the period of your summer class.  Here is a module that takes you to the download link: http://www.emtech.net/warehouse/camtasia  This is an introductory module about this tool, which we will actually learn to use and use in the class. All you need to do prior to arrival is download and install the free 30-day trial version. You are not expected to know how to use this tool when you arrive; just have it installed. Download and install the proper version for your machine (MAC or PC) and its operating; if you need help, ask your IT person or email the professors. 

· GradeKeeper -  THIS HAS A FREE 30 DAY TRIAL VERSION. Plan your download and installation on your machine so that your free trial copy is still ‘good’ during the period of your summer class.  Here is a module that takes you to the download link: http://www.gradekeeper.com.  All you need to do prior to arrival is download and install the free 30-day trial version. You are not expected to know how to use this tool when you arrive; just have it installed. Download and install the proper version for your machine (MAC or PC) and its operating; if you need help, ask your IT person or email the professors. 

· Screen Capture Program – Although computers have a screen capture function built in, there are nuisances of use that will be included in the class but not possible with these built-in functions. 
· SNAGIT (PC Users ONLY) -  THIS HAS A FREE 30 DAY TRIAL VERSION. Plan your download and installation on your machine so that your free trial copy is still ‘good’ during the period of your summer class.  Go to http://www.techsmith.com/screen-capture.asp All you need to do prior to arrival is download and install the free 30-day trial version. You are not expected to know how to use this tool when you arrive; just have it installed. Download and install the proper version for your machine (PC) and its operating; if you need help, ask your IT person or email the professors. 

· MAC Users – Your computer should have a built in capture function. Those there are things that you cannot do that are available with SNAGIT, you can use what is on your computer to the purposes of this class. Learn how to use your screen capture capacity on your MAC prior to arrival for the summer program. Here is an example of instructions for that: http://graphicssoft.about.com/od/screencapturemac/ht/macscreenshot.htm  

Work with your own IT people to know all of the specific applications available to you with your built-in screen capture on the MAC, including: 1) naming an image before or after you store it, 2) converting it to a .jpg or .gif if necessary, 3) how to use the delay function so you can show a menu or drop-down menu.  Our work in the class will focus on applications and uses of such tools in instructional settings, so be sure you know how to use your MAC function for this. The professors are not MAC users, so be sure you are comfortable with this feature before you arrive with your laptop or netbook. 

· Delicious Bookmarking Buttons Add-On for Firefox or Internet Explorer  (http://delicious.com/help/tools) Install the bookmarking buttons in your browser (Firefox or IE). 
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The class will use delicious.com and its application to instructional settings will be covered in the class. If you do not already have an account on delicious.com, just install the buttons on the toolbar of the machine you are bringing to summer school.  You can set up your account during the class. If you set up your account ahead of time, BE SURE YOU KNOW YOUR USERNAME AND PASSWORD!  

►Be sure you know how to use your MP3 player. 

· Have ITunes loaded if you have an iPod; if you have another brand of MP3 player, load on the appropriate software to transfer files back and forth from the computer to the MP3 player.

· Know how to download files from the Internet to your MP3 player

►Listen to podcasts (.mp3 files) from these sites either on your MP3 player or your computer 

Digital Age Podcast -   http://www.npr.org/rss/podcast/podcast_detail.php?siteId=7494440: Located on National Public Radio (NPR), this program covers politics, media and the way we live in the Digital Age and updates once a week. About 30 minutes in length.  The particular topic covered in this podcast changes each week, so we can not anticipate the specific topic, but all of them deal with living in the digital age. Admittedly some of them have a very US focus, for which we apologize in advance, but even so, these are interesting always interesting and insightful into our digital times and give background for examining today’s students and their use of technology. 

   NPR: Education Podcasts –  

   Go to http://www.npr.org/rss/podcast/podcast_detail.php?siteId=17350298 

   which is the education podcast site from National Public Radio in the USA.  

   Here is how it is described:

"From NPR: perspectives on great teachers, the science of learning, classroom dynamics and more. The best of Morning Edition, All Things Considered and other award-winning NPR programs. Visit this podcast's Web site   Updates: Wednesdays at 11am   Duration: approx 30 minutes 

While this is focused on the USA, there are also stories and podcasts from an    international (global) perspective as well. Listen to some of these podcasts to get a sense of issues in today’s educational environment. 

► Peruse this site: Beyond the Constructivist Classroom   – (http://www.readingonline.org/electronic/elec_index.asp?HREF=/electronic/RT/constructivist.html)  by Amelia E. El-Hindi, Texas Tech University [at time of writing], Lubbock, Texas, USA.  This is an interesting article that focuses the changing nature of education, with the arrival of computers and the Internet.  The piece showcases some of the impressive advantages and challenges facing educators, set in practical terms and examples

► Visit the website for 100 People Foundation (http://www.100people.org). Become familiar with this project.

► Spend time on http://delicious.com/emTechConsulting the professors’ professional social bookmarking site (delicious.com). Look at the links tagged APA (American Psychological Association). These links will help you this summer in this class and others; you can see examples of how to cite references in APA style, especially electronic sources. This is an important skill in this degree program.

►  Spend significant time studying this website to understand how youth use digital media.: 

Digital Youth Research: Kids’ Informal Learning with Digital Media, An Ethnographic Investigation of Innovative Knowledge Cultures, from http://digitalyouth.ischool.berkeley.edu/. Become familiar with its format as well as its content. 

About Digital Youth

"Kids' Informal Learning with Digital Media: An Ethnographic Investigation of Innovative Knowledge Cultures" is a three-year collaborative project funded by the John D. and Catherine T. MacArthur Foundation. Carried out by researchers at the University of Southern California and University of California, Berkeley, the digital youth project explores how kids use digital media in their everyday lives

PRE-ASSIGNMENTS WITH POINTS ATTACHED

►  Pre-Assignment No. 1 USB (15 pts)    Each student should arrive with a 1 GB USB (thumb) drive for storing materials created during the course. It must be at least 1 GB. Learn how to name the USB. The suggested name for the USB would be endi10<plus your initials>, such as endi10bjp (this would be the USB belonging to Barrie Jo Price). If you do not know how to do this, ask your IT support or email the professors. On your USB, set up a directory called ied510. Put your document in there.

ARRIVE WITH THESE THINGS ALREADY LOADED ON USB for DAY 1

►  photo as a .jpg or .gif, NOT .bmp – it needs to be a headshot of you, ideally professionally enough looking to be posted on the Internet as part of the classroom activities. It should not be a group photo and should be current. Name it bjp1.jpg or bjp1.gif (this would be the name for Barrie Jo Price). 

►  WORD
 document that includes these features: a) your photo inserted at the top of Page 1, followed by 

· summary of professional experience, beginning with description of current position/location/school  (one paragraph)

· description of career goals  (one paragraph) and

· personal information such as student wishes to share with group (one paragraph)

This document should have a running head created using the Header/Footer function in WORD that is the student’s name and a footer that has the page number(s). Save it on the USB with your initials and a 1. For example, bjp1.docx would be the one for Barrie Jo Price.

Set up a directory on your USB for this class (IED581) and a subdirectory for the pre-assignments. Put this first assignment (both files) under the pre-assignments directory. 

Bring USB Day 1 with this information on USB.  Label USB with name.
Rubric for grading this assignment:

	Variable
	Insufficient 0-1 pt
	Sufficient  2-4 pts
	Outstanding 5 pts

	Photo
	There is no photo.  There is a photo but it is not a .jpg or .gif.  The file is not properly named as per the instructions. The file does not open.
	There is a photo, but it is not professional in nature. 

It is a group photo and, therefore, in appropriate. 

The photo’s composition is adequate, but the photo’s quality is less than one would prefer for a professional web presence.  The file name is not totally accurate but there.
	There is a professional looking photo that is in the proper format (.jpg or .gif) and is clear and appropriate.

	Narrative
	The narrative does not include all of the three required sections. These sections are there but are not spell checked and/or do not reflect proper sentence structure and grammar appropriate for graduate work.  The narrative does not conform to the required structure. 
	The narrative has all of the components, but one or more of these has errors or information that is incomplete, inaccurate or inappropriate.  The structure meets the minimum expectations and requirements.
	The narrative has all three required sections with information included that is pithy, succinct and engaging in its style and presentation. 

	Storage and Naming Conventions
	The structure for organizing on the USB does not match the instructions or is incomplete in some way. The USB is only named externally or not at all. It is named but in some fashion that does not help with its return if lost. 
	The file is properly named and filed on the USB, though there are some inaccuracies in the organization on the USB. The USB is named for it can easily be identified and returned to the owner (not an external label only)
	The file is properly named and filed on the USB. The filing structure on the USB is accurate, complete and appropriate.  The USB is named endi10<your initials>


► Pre-Assignment No. 2 Digital Background (10 pts)    Each student should arrive with a 1 GB USB (thumb) drive for storing materials created The suggested name for the USB would be endi10<plus your initials>, such as endi10bjp (this would be the USB belonging to Barrie Jo Price). If you do not know how to do this, ask your IT support or email the professors. 

ARRIVE WITH THESE THINGS ALREADY LOADED ON USB for DAY 1

► a one or two page WORD
 document that includes these items:

· Part 1: In Times Roman, 10 pt, provide an APA style citation for one of the podcasts to which you listened from the pre-assignment information. All you have to do is cite the podcast in APA style and then give 1-3 sentences about its content. 

· Part 2: In Times Roman, 10 pt, provide an APA style citation for one of the school’s pages shown on the 100 People Foundation Site you chose to visit in your review of the foundation’s page. Cite this web page as shown in the APA style. All you need is the citation; no comment is required.  

· Part 3: In Times Roman, 10 pt, provide an APA style citation for the article Beyond the Constructivist Classroom. Then write 1-3 sentences about this online scholarly journal article without a DOI assigned. 

· Part 4: In Times Roman, 10 pt, provide an APA style citation for the two-page summary from Digital Youth Research: Kids’ Informal Learning, a non-periodical report online. You do not need to comment; just cite it. 

This document should have a running head created using the Header/Footer function in WORD that is the student’s name and a footer that has the page number(s). 

Set up a directory on your USB for this class (ied581) and a subdirectory for the pre-assignments. Put this second assignment (<yourinitials>2.docx or <yourinitials>2.rtf) under the pre-assignments directory. 

Save it on the USB with your initials and a 2 to denote that it is your second assignment. For example, bjp2.docx would be the one for Barrie Jo Price

Rubric 

	Variable
	Insufficient 0 pt
	Sufficient  2 pts

	Part 1: APA Citation of podcast from pre-assignment materials & 1-3 summary statements.


	There is no citation for this. It is there but does not correctly reflect the guidelines for APA on citing a podcast.  There are no statements or they are incorrect. 
	The citation is accurate and properly cited in APA style, as per the latest APA style guidelines. The statements are accurate and descriptive.

	Part 2: APA Citation of 100 People Foundation Selection
	There is no citation for this. It is there but is not correct APA style for a webpage.
	The citation is accurate and in proper APA style.

	Part 3: APA Citation of podcast from pre-assignment materials & 1-3 summary statements.


	There is no citation for this. It is there but does not correctly reflect the guidelines for APA on citing a webpage.  There are no statements or they are incorrect. 
	The citation is accurate and properly cited in APA style, as per the latest APA style guidelines. The statements are accurate and descriptive. The statements are accurate and descriptive.

	Part 4: Citation for the Berkley Center’s Report on Digital Youth. 
	There is no citation for this non-periodical report. . It is there but is not correct APA style for a webpage.
	The citation is accurate and properly cited in APA style, as per the latest APA style guidelines. The statements are accurate and descriptive.

	Format Points
	The file was not properly named as per the instructions and/or was not properly stored on the USB. 
	The file was properly named as per the instructions and/or was properly stored on the USB.


► Pre-Assignment No. 3 AUP  (5pts)    Each student should arrive with a 1 GB USB (thumb) drive for storing materials created The suggested name for the USB would be endi10<plus your initials>, such as endi10bjp (this would be the USB belonging to Barrie Jo Price). If you do not know how to do this, ask your IT support or email the professors. 

ARRIVE WITH THIS ITEM ALREADY LOADED ON USB for DAY 1

► a copy in WORD
  or .pdf of your school’s Acceptable Use Policy (AUP) document 

Set up a directory on your USB for this class (ied581) and a subdirectory for the pre-assignments. Put this third assignment under the pre-assignments directory. Save it on the USB in .doc, .docx, .pdf, or some other format available to you.

Bring USB Day 1 with this information on USB.  In your pre-assignment directory under ied510 on your USB, you will have four files: 2 from pre-assignment 1, one from pre-assignment 2 and one from pre-assignment 3. 

	Variable
	Insufficient 0 pt
	Sufficient  5 pts

	AUP Document from your school
	The file was not properly saved on the USB. The file was saved but was not the AUP document. 
	The AUP file was properly saved on the USB. 


Grading Criteria for Class Products: 

Each project/product in the class has its own rubric, provided to the group in advance of the activity. The above rubrics are examples of the type 

Final Grading Rubric:

A (93-100)%   A- (90-92)%   B+ (87-89)%  B (83-86)%   B- (80-82)%  C -Below 80%

Course Assignments: 
As a graduate course, it is expected that students understand and accept the high level of energy and commitment necessary to be successful on this academic level. The instructor is committed to provide a course of the highest quality and commits his/her time and talents to the process. Reciprocity of these ideals is the highest form of compliment to an instructor. 

Each day will begin with synchronous activities, in-class activities, including demonstrations, presentations, etc. and then the day will conclude with asynchronous individual or group activities and self-directed learning for assessment purposes.

TOPICS and PRODUCTS IN CLASS*
	Day1 
	Topic 1 Introduction and Digital Youth
	Topic 2 Computer-mediated Collaboration, Communications

	Day2
	Topic 4 Presentation Media
	 Topic 3 Productivity 

	Day3
	Topic 5 Online Teaching 
	 Topic 6 Online Learning

	Day4
	Topic 7 Web Presences: Teachers & Classrooms
	Topic 8 Online Collaboration

	Day5
	Topic 9 Technology Standards and Models
	Topic 10 Internet Safety, Policies & Ethics; Future Technologies

	
	Class Participation & Attendance Points 
	Possible Optional Skills: download, unzip, upload (these vary each term)


*These may be changed at the discretion of the professor and to reflect new technologies and applications. 
Each assignment includes instructions for how to turn it in electronically. Methodologies to be used include postings on the Internet and attaching to email. Some online quizzes may be used. There are rubrics for each assignment. 

ADA Policy:

If you as a student qualify as a person with a disability, as defined in Chapter 504 of the Rehabilitation Act of 1973, you may wish to discuss the need for reasonable accommodations with your instructor.  You should make this contact at the beginning of the course.

Academic Honesty:

A university is a community of individuals who voluntarily join together for the purpose of learning.  At the heart of this sense of academic community is the idea that the behavior of its members is guided by a shared commitment to the highest standards of academic integrity.  Any form of cheating, plagiarism or assisting others in acts of dishonesty is a violation of such standards.  As a student in this course, it is assumed that you pledge that you will neither receive nor give unauthorized assistance during the completion of all my work in this course.  You will not engage in plagiarism. (The definition of plagiarism is the deliberate presentation, oral or written, of words, facts, or ideas belonging to another source without proper acknowledgment.) 
Please be aware of Endicott College’s academic honesty policy.  Cheating/Plagiarism (to include the cutting and pasting of unmodified code from the internet) is grounds for failure in the class, and possibly academic dismissal.  Because of the nature of the course, the most up-to-date literature will need to be reviewed. Materials consisting of Journal Articles and Position Papers reflecting the themes identified in the course outline will be available as an online course reader, beginning Day 1. 
This syllabus may change at any time based on the discretion of the professor.

Library Access:  
· Halle On-Line Library Database:

· go to: www.endicott.edu
· click on the “library” link along the top of page

· click on left column: “Library Databases”

· choose the database you would like to search 

· You will need your Endicott College email address and password in order to enter into the library databases.

On-Line Resources

The class will have its own online course reader (links to URLs), blog, wiki and Twitter accounts for sharing resources electronically with the class. Some examples of the online resources also include these:

· emTech’s Delicious Account: http://delicious.com/emTechConsulting
· Education with the New Technologies - http://learnweb.harvard.edu/ent/home/index.cfm  Some of these things are not accessible to you since this is from Harvard, but some features are open and provide some interesting information, worth the time to explore. 

· Information Literacy Curriculum   http://www.fiu.edu/~library/ili/ilicurr.html
· ePals Global Network      http://www.epals.com/
· Evaluating and Selecting Online Magazines for Children: ERIC  http://www.ericdigests.org/2004-1/online.htm
· Evaluating Software for the Classroom     http://www.glencoe.com/sec/teachingtoday/educationupclose.phtml/30
· OWL (Online Writing Lab) – Purdue University   http://owl.english.purdue.edu/
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Course Syllabus

	Course Name:        
	Research Methods

MADRID, PRAGUE, AND LEYSIN SYLLABUS

	Course Number:  
	IED 582

	Credits:
	3 Graduate

	Instructor:
	Dr. Steven Carber

	Email:
	scarber@endicott.edu 
(Pre-assignment only to ied582@gmail.com .  Please, no inquiries or future emails to this gmail, as it will not be checked after this course.)


Course Description: 

This course is designed to acquaint students with the design, analysis and interpretation of research in social sciences. Emphasis will be given to the development of empirical questions from theory, research design and control, construction of survey instruments, statistical analysis and interpretation of results. Many activities and materials in the IED course will be related to international education themes. The course will also addresses professional standards for teachers.

Course Objectives: 

Students will be able to:

-       describe and critically evaluate quantitative and qualitative research 

        methods as they are used within their respective work settings.

-       compare and contrast various research paradigms as they relate to the 

        methodology of teaching.

-       discuss steps involved in the research process and apply these 

        principles in a unique research proposal.

-       examine specific research techniques and research designs in the context of this 

        proposal.

-       analyze and evaluate research projects.

-       present a personal research proposal to the class for feedback.

        Topical Outline:

1.      Purpose and definitions of research.
2.      Introduction to quantitative and qualitative methods.

3.      Literature review and research problems.

4.      Personal exploration of theme/subject for personal research proposal.

5.      Developing research proposals.

6.      Suitability of research method to purpose.

7.      Use of language as related to research and methodology.

8.      Ethics and confidentiality.

9.      Engagement of inquiry.

10.     Sampling and measurement instruments; validity and reliability.

11.     Data collection methods; tests, surveys, questionnaires, observations.

12.     Descriptive and inferential statistics: data analysis, presentation 

          and interpretation.

13.     Evaluation of data

Required Texts (two):

Ravid, R. (2005).  Practical Statistics for Educators (3rd ed.).  New York, NY:  University Press of America. (ISBN-10: 0761831827, ISBN-13: 978-0761831822)
Publication Manual of the American Psychological Association (6th ed.).  (2009).  Washington, DC:  American Psychological Association.   (ISBN: 1433805618)
Note:  These texts are available from the Endicott Bookstore and from various online companies.  For students in Europe and the Middle East, the texts are listed on Amazon.de, which may offer more reasonable shipping rates than companies based in the USA.  Be cautioned, however, that past experience with ordering English-language texts from similar non-English-language vendors involved occasional cancelled orders or long wait times.  You must have the texts before classes begin so order immediately upon receiving this syllabus, especially from countries with long shipping times.  Also, please bring a standard calculator (you do not need a statistical calculator).
Recommended Readings: 

Educational Research:  Fundamentals for the Consumer, McMillan, J.H. (2003) 4th Edition, New York, NY: Pearson Allyn & Bacon.   (ISBN: 0205372473)

Hacker, D. (2007).  A Writer’s Reference with Integrated Exercises.  Boston, Massachusetts:  Bedford/St. Martins.  (ISBN: 0312454694)

Pre-Assignment: 
        In order to take full advantage of the compressed class schedule, students are asked to submit the below pre-assignment (article review) one week prior to the first Monday of the July program in Madrid. This pre assignment should be word-processed and double spaced in APA style, and it should be emailed to <ied582@gmail.com>.  See http://www.vanguard.edu/uploadedfiles/Psychology/paper.pdf for a downloadable example of an APA style paper and see your APA manual for specific guidelines.  Make your paper look like the above sample in terms of the cover page and formatting, except do not put an “author note” on bottom of the cover page.  The institutional name on the cover page will of course be Endicott College.  You do not need an abstract, figures, or appendixes for such a short paper, but you should list your one article in a “References” list on the last page.  (Sometimes article reviews actually list the single reference at the beginning, but please do so at the end to begin practicing the format for future papers.)  

     When you first click “Save As…” PLEASE TITLE THE PRE ASSIGNMENT FILE NAME WITH YOUR LAST NAME, like “SmithPreAssignment,” not just generic “PreAssignment” or “My_Paper.”  Do this for all work for the remainder of this MEd program.  Please do not forget the above filename convention in future courses, as many have done in the past!  All uploaded or emailed work must be titled like this for the duration of your MEd studies.  Do not forget this in February of next year, or any time!
        Within this course you are asked to develop a research proposal on the premise of exploring possibilities for positive change on behalf of children and youth, international schools, or other work settings.  You are therefore invited to contemplate an area of passionate interest that you would like to pursue during this course and possibly during the following online Research Project course.  It is important that you find an area of genuine interest, and hopefully one that you find fun as opposed to frustrating.  Your research article reviews, explained in greater detail below, should relate to this area of interest.  State this area of interest in one sentence within the introduction to this article review.  If you absolutely cannot find an article that relates to your interest, you may review a quantitative research article about something else in order to finish this assignment and move on, but you will in effect be loosing time during the busy week of class in which you will have to find 8 articles for the literature review in your final proposal.    

        To the extent available, we will be using technology to experiment with ways of searching for and obtaining primary research data.  Prior to the first class session, do an informal search of the Internet and try to determine the MOST efficient key terms for your above area of interest.  Given the newness of attention to research on international schools, be advised that some terms or topics may yield very few “hits.”  For example, the term “Third Culture Kids,” while often used in international school circles, may not produce many relevant articles on online databases.  Identify related search terms (i.e. ‘Third Culture Kids,’ ‘Expatriate Children,’ and ‘Immigrant Students.’)  Find a quantitative research article about your area of interest or at least a related topic.  If you see statistics, that is a reasonable indication of quantitative studies.
        Please note that the course requires you to locate and review research articles. These are articles that involve quantitative or qualitative data, and they generally follow the flow of the scientific method as practiced in the behavioral sciences.  They are distinct from practitioner articles in which the authors often write in a narrative, reflective or even “chatty” manner.  Until recently, most literature about international schools has been of a very casual nature, involving a sharing of ideas about best practices or classroom projects.  Your article reviews must be based on quantitative research articles, and must be from primary sources (as opposed to a retelling of the main points of someone else’s study).  The intent is not to overlook qualitative methods—these are important and will be covered in the longer fall Research Project course.  If you are having trouble locating articles, you may wish to inquire with a librarian at your local setting or by phone with the Beverly campus library (+1-978-232-2268) prior to your arrival in Madrid or Leysin.  You may also search on Ebsco or Wilson Web at http://www.endicott.edu/servlet/RetrievePage?site=endicott&page=LibResDatabasesVendor
You will need your Endicott College email address and password in order to enter into the library databases, so it becomes important that you pay your first tuition installment well in advance of the summer course.  If you absolutely cannot find an article about your topic of interest, your instructor may at the instructor’s discretion allow you to review an article about something else for your first article review.  However, please note that 8 relevant articles will be required for the literature review section of your final proposal (you do NOT have to write a full review of each one—it may involve just a brief one-sentence mention of each.)  Your article reviews should be two to two and a half pages in length (no more than two and a half double spaced typed text pages, not including the cover page--strict page limit!), and must include elaboration on the following themes:  
1.)  The question(s) that provided the impetus for the study (not always stated in question format within the article).  

2.) A description of the population or “sample” that was studied, including whether or not the subjects were truly representative of the larger group that the researchers were trying to learn about.  

3.)  A brief and extremely clear step by step summary of the procedure that the researchers used to investigate the question or test their hypothesis.  This is the section that you should spend the most time on, using your own words and striving for exacting clarity. 

4.)  The extent to which, if any, the design of the study was flawed or prone to error (For example, were there any extra variables/situations that unknowingly could have influenced the results or led to spurious data or erroneous conclusions? Any flaws in the research design?)  

5.)  Any perceptions of bias that may come through in reading the article—(Does the researcher exhibit an interest in or bias towards a certain outcome?  Is there bias in any of the tests or surveys used?  Is there any sampling bias?  See your text for discussion of these terms.)  

6.)  A clear description of the results and conclusions of the study.  

7.)  Comments on the extent to which you would be willing to apply the article’s ideas in your setting.  This part is worth spending substantial time on.
Given the page number limit and the themes above, you will need to write with careful precision, eliminating unnecessary phrases and sentences.  The research “genre” is very precise and matter-of fact, generally without opinions, philosophizing, and poetic language.  
Article review two, due in hard copy on the Wednesday of your face-to-face class, will generally follow the same instructions as above, but should not be completed in final form until you have met with your instructor on Monday.   At your instructor’s discretion, you MAY be asked to upload the second pre assignment to GullNet in order to gain practice using this online learning platform.

In the past, a very small number of students have turned in a pre-assignment with significant portions of “cut-and-paste” text from an online source or journal article.  DO NOT do this, regardless of cultural conventions or habits in whatever region of the world you happen to live.  (See Academic Honesty below.)  You may use direct quotes in limited amounts, but these must be in “ “ marks and you must give a reference and page number.
Enrollment in the course should grant students access to online full text journal articles prior to arrival in Madrid.  The Endicott library online database website (http://www.endicott.edu/servlet/RetrievePage?site=endicott&page=LibResDatabases) includes access to EBSCO host and Wilson Web, which are subscription online databases that allow you to search for peer-reviewed research articles.  If you have trouble finding articles that relate to your interests, or if you are unable to access the library with the login provide below, try to find research articles through one of the following (No Endicott ID is required, as these are public websites).

International Baccalaureate Research Pages:

http://www.ibo.org/programmes/research/publications/
Journal of Research in International Education:

http://www.sagepub.com/journalsProdDesc.nav?prodId=Journal201574&
Australian Educational Research Site:

http://www.acer.edu.au/research_reports/index.html
Google Scholar (Sometimes provides references only, with occasional free full-text; you may be able to get the actual articles through interlibrary loan in your local setting or through EBSCO.)

http://scholar.google.com/
Grading Criteria: 

Course Evaluation Criteria: 

Your grade will reflect your attendance, your class participation and your hard work on the assignments.  Full and on-time attendance and assignment submission is expected. Do not plan on leaving early on Friday, even if you turn in your final paper early.  Your classmates will need you to assist them with last-minute improvements.  Endicott College defines excused absences as those situations of illness, crisis or situations entirely beyond the student's control.  Make-up assignments will be provided for students who need to make up missed class time.  Assigned readings will be reviewed in small and/or large group discussions.  Assignments are as follows:

1.      Research/Literature Review:     (2) reviews of appropriate research 

         articles in your area of chosen interest                

30 points (15 each)
2.      Mid-week quiz on content covered Monday and Tuesday.  
 15 points

3.      Class attendance and participation                                        
 25 points
4.      Research Proposal




 30 Points

Need for Individual Accommodation:

If you need course or instruction adaptations or accommodations due to a specific disability, please notify the instructor so that appropriate measures can be taken.

Final Grading Rubric:

A (93-100)%   A- (90-92)%   B+ (87-89)%  B (83-86)%   B- (80-82)%  C -Below 80%

Course Assignments: 
As a graduate course, it is expected that students understand and accept the high level of energy and commitment necessary to be successful on this academic level. The instructor is committed to provide a course of the highest quality and commits his/her time and talents to the process. Reciprocity of these ideals is the highest form of compliment to an instructor. 

ADA Policy:

If you as a student qualify as a person with a disability, as defined in Chapter 504 of the Rehabilitation Act of 1973, you may wish to discuss the need for reasonable accommodations with your instructor.  You should make this contact at the beginning of the course.

Academic Honesty:

A university is a community of individuals who voluntarily join together for the purpose of learning.  At the heart of this sense of academic community is the idea that the behavior of its members is guided by a shared commitment to the highest standards of academic integrity.  Any form of cheating, plagiarism or assisting others in acts of dishonesty is a violation of such standards.  As a student in this course, it is assumed that you pledge that you will neither receive nor give unauthorized assistance during the completion of all my work in this course.  You will not engage in plagiarism. (The definition of plagiarism is the deliberate presentation, oral or written, of words, facts, or ideas belonging to another source without proper acknowledgment.) 
Please be aware of Endicott College’s academic honesty policy.  Cheating/Plagiarism (to include the cutting and pasting of unmodified code from the internet) is grounds for failure in the class, and possibly academic dismissal.
Because of the nature of the course, the most up-to-date literature will need to be reviewed. Materials consisting of Journal Articles and Position Papers reflecting the themes identified in the course outline will be distributed at the first session. 
This syllabus may change at any time based on the discretion of the professor.

Library Access:  
· Halle On-Line Library Database:

· go to: www.endicott.edu
· click on the “library” link along the top of page

· click on left column: “Library Databases”

· choose the database you would like to search 

· You will need your Endicott College email address and password in order to enter into the library databases.

On-Line Resources:

1.      Http://nces.ed.gov/      National Center for Educational Statistics

2.      Http://www.eric.ed.gov/     Educational Resources Information Center

3.      Http://www.ed.gov/index.jhtml     US Department of Education

4.      Http://www.dfes.gov.uk/index.htm UK Department of Education and Skills

5.      http://www.ibo.org/ibo/index.cfm/en/ibo/services/research IBO’s Research Page

6.      http://www.sagepub.com/JournalSample.aspx?pid=307 Journal of Research in 

                    International Education

7.  http://www.canberra.edu.au/uc/educ/crie/ieej_home.html International Ed. Journal

             8.    http://www.canberra.edu.au/uc/educ/crie/ieej_home.html  Australian Educational Research Site
             9.    http://scholar.google.com/  Google Scholar (Generally provides references only; you may be able to get the actual articles through interlibrary loan in your local setting or through EBSCO.)

10. http://www.endicott.edu/servlet/RetrievePage?site=endicott&page=LibResDatabases Endicott Library Database List

Overview of Week (Subject to Change):

Monday, 8:30 AM until 4:30 PM.  (1- Hour lunch breaks daily.)

First article review and role description due one week prior to the first Monday of the summer program (not the first Monday of some cohorts’ research course) should be submitted by email to ied582@gmail.com with a “Save As” filename like “LastNamePreAssignment.”  

Reading Assignment tonight:  Ravid, Chapters 5, 13, & 14 (best read in advance)
       Guiding Questions:  How do we operationalize the term “Research” and related terms?

How do we identify and appropriately critique the Research Literature genre?

How do we write in APA style?

        -        introduction to course structure, content and requirements.

· purpose of research

· terminology and distinctions

        -        qualitative and quantitative research models

· reviewing research (group work).

· overview of online/full text journal search (pending availability of tech lab)

· selection and review of research articles
Reading Assignment tonight:  Ravid, Chapters 5, 13, & 14 (best read in advance)

Tuesday, 8:30 AM until 4:30 PM.

Recommended date for early second article review submission, to avoid due date on same day as tomorrow’s quiz.  THE SECOND REVIEW IS TO BE SUBMITTED IN HARD COPY, not email.
        Guiding Questions:  What are frequencies and how can they be represented?

What is central tendency and how can variations of it be both helpful and misleading?  What are the main types of data?  What is the normal distribution?

· suitability of research method to purpose.

-        frequencies, measures of central tendency

· sampling

-        normal curve

· reviewing international education-related research

-       experimental design

Reading Assignment tonight:  Ravid, Chapters 6, & 7

Wednesday, 8:30 AM until 4:30 PM

Second article review due in hard copy today.  Quiz today on Monday & Tuesday content.
        Guiding Questions:  What makes for a well-designed survey or test?  How can researchers ensure the well-being of their study participants?  What are the different types of correlation and how can they be calculated and represented?
         -        article review assessment

         -        data collection methods; tests, surveys, questionnaires, 

     observations

· designing and piloting surveys/instruments

· validity and reliability

        -         descriptive and inferential statistics, correlation, etc., 

     presentation and interpretation

· implementation of research design

· ethics and confidentiality

· collaboration and work on research proposals

Reading Assignment, Chapters 8, 9, and 10

Thursday, 8:30 AM until 4:30 PM
       Guiding Questions:  What are different ways to determine statistical significance?  How can we evaluate and improve others’ research designs? 

        -        overview and critique of data collection instruments.

        -        statistics practice (t-test, ANOVA, Chi-Square, etc.)

        -        crafting an abstract

        -        publication venues and dissemination of findings.

· scheduling of final presentations

· critiquing research designs (video)

Reading assignment, Chapters 11 & 15

Friday, 8:00 PM until 4:30 PM

Final research proposal due at end of today, after peer review and editing.

       Guiding Questions:  How can all that we have learned this week be best applied to an inquiry-based school milieu?  What has it to do with professional appraisal and staff development?  What has it to do with your life as a classroom teacher or administrator?
· final presentation of proposal to peers as mock “Institutional Review Board”

· collaborative improvements of research designs/proposals

· synthesis of course material into inquiry-based school milieus and staff development

· simulation of implementation for one or more research projects, including data analysis and interpretation

· publishing and dissemination overview

Information on Final Research Proposal:

The power of your research proposal and its relevance to your individual interests will be evaluated by the quality of the research design, the relevance to international education or other educational stakeholders (including students, teachers, and parents), inclusion of a relevant literature review, attention to ethical guidelines, effort you have invested in writing the proposal, quality of writing within APA guidelines, and feasibility within an international school or other setting.
Since the IED course summer schedule is very condensed, you may want to start to think about the proposal prior to your arrival.   In the past some students have voluntarily tried to write an early draft but have often had to change substantial portions of their proposals after the first day of class.  Many are still changing their focus or design as of Monday or Tuesday afternoon of the one week course, but after that it must be solidified.  After grading and course completion, you should correct any proposal flaws in August, before the start of the September Research Project course.  You will be given additional guidance for the final research proposal during class.  Please be reminded that the instructor may not be available to review draft proposals until the first day of class, and/or that the instructor may not have access to email in the few days prior to class (travel days, etc.).  

Preliminary Considerations for the Research Proposal: 

1.)    The rationale for the proposed research:  This may be in the form of a problem statement with wording similar to the following:  “Students at XYZ elementary lack touch typing skills, as evidenced by __, __, and __.”   In this course, however, the rationale could flow from curiosity alone rather than from a specific problem.  Either way, be prepared to explain the rationale. 

2.)    A research question and hypothesis:  The research question should be worded in terms of “What happens to ___, as measured by __, when ___?”  For example, “What happens to fifth graders’ touch typing skills, as measured by pre and post words-per-minute and accuracy counts, when they participate in the Touch Type software program as opposed to unstructured practice?” The hypothesis may be “null,” stating “no change” or “no difference” between the two teaching methods.
5.)    A rough timeline for the implementation of the project in the fall semester:  October is the preferred month for implementation.  Please plan for October, and schedule around breaks. Implementation should last around 3 weeks, with 4 weeks being okay too, and 2 weeks being occasionally allowable if warranted at the instructor’s discretion.
6.)    In preparation for typing the proposal, a description of the sample (including demographic characteristics, size, and selection process), description of materials and budget, description of instruments (such as surveys or tests), a detailed description of the research procedure with sub-section headings as needed, a description of data analysis and statistical methods to be used:  We will cover this in class and you will get more instructions—do not worry if this or other things are not clear upon initial reading of this document.

7.)    Ideas about possible dissemination procedures.

8.)    Preliminary reflections on possible flaws or bias in the envisioned research design.
9.)   Please be reminded to explore topics of academic interest, instead of psychological phenomenon.  Teachers can more easily research those things normally done in a school—like memorizing multiplication facts through music instead of using flash cards, for example.  Teachers in a MEd program generally should not dabble in psychology by seeking to measure things like “happiness” or “loneliness.”  There may be exceptions, but very detailed ethical guidelines apply in either case.  Things will be easier if you propose an academic investigation.

10.)  Note that while most students prefer to implement their proposals in the fall, the fall online syllabus offers a second track of non-implementation for those for whom implementation of a project is not practical or prudent (some people are not teaching this year, for example).  You are not “forced” to implement a project in the fall.  However, bear in mind that some students have found the other option to be slightly less meaningful (though not meaningless) compared to actually implementing during the fall course.  

11.)  In over seven years of teaching this course, one instructor has encountered many papers about adding some element of Information Technology as an “innovation.”  Some have projected content on an electronic white board for the intervention group, and others have done things like teach through a blog, wiki, podcast, or website.  This instructor does not wish to create a “fulfilling prophecy,” but please be advised that such additions have almost never lead to higher student gains than in a non-IT comparison group, at least not in this particular MEd program (nor does it seem to make things worse).  Additionally, projecting something on a screen or sending students to work alone on a web-based quest may no longer be that “innovative” since these things have been around awhile, and furthermore the teacher may not be working that hard in terms of pushing teaching to new limits.  This is not to say that you absolutely cannot research IT issues, but if you must, please choose a creative intervention carefully and make sure you really proposing something unique and innovative with your teaching.  In other words, if you insist researching IT issues, strive for something truly innovative like using “SecondLife.com”, for example, as opposed to using something like a slide show application that has been around a long time. Also, push your teaching to new limits. 

12.)  Finally, please note that this is not a thesis.  You are therefore asked to propose a very simple two group investigation with quantitative pre and post testing.  We will cover more qualitative methods and holistic assessment in the fall course. 
The final proposal will be typed in double spaced 12 pt font using APA style.
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(cohorts L3, E2 and P2) (updated April 11, 2010)

	Course Name:        
	Innovative Practices in Education

	Course Number:  
	IED 580

	Credits:
	3 Graduate

	Instructor:
	Tod Spedding

	Email:
	tod@isd.sn 


Course Description: 
This core course is required of all Master's Degree candidates in the graduate school of education at Endicott College. The course is designed to enhance the knowledge base for professionals in the area of school restructuring, technology innovation, and social change.  Teachers and administrators will learn first hand about innovative practices and recent research in the field.  

Topics include: student self-assessment, teacher reflection, cooperative learning, mentoring, the use of technology in the schools, home school communication, inclusion to support learning diversity, and the challenge of school restructuring. Additional areas covered are: Learning Theory, Curriculum Design, Classroom Atmosphere, Instructional Strategies, among others. This course also covers the dilemma children face who are experiencing difficulty in learning situations because of ethnic group frustrations in the community, problems of social adjustment, socio-economic inequities, and learning gaps.  The role of the school in facilitating the program for children of various cultures to become valued members of the community is discussed. Activities, content, and materials are related to the current and relevant Massachusetts Curriculum Frameworks. In addition, this course addresses Professional Standards for Teachers.
Course Objectives: 

Students will be able to: 

· Demonstrate their engagement and use of current research in the field of innovative classroom pedagogy; 

· Formulate specific strategies for applying current research in the context of one’s practice;

· Review, analyze, and discuss a number of current topics, research projects or innovative practices with the idea of assimilating one or more such examples into their teaching.

Required Texts:

Gardner, H.  (2006).  Five minds for the future.  Boston, MA:  Harvard Business School Press.  (ISBN:  9781591399124)
Ritchhart, R. (2002).  Intellectual character:  What is it, why it matters, and how to get it.  San Francisco, CA:  Jossey-Bass & Sons, Inc.  (ISBN: 078795683X)

Recommended Readings: 
Senge, P.M., McCabe, N.H.C., Lucas, T., Kleiner, A., Dutton, J., & Smith, B. (2000). Schools that learn: A fifth discipline fieldbook for educators, parents, and everyone who cares about education.  New York: Currency.  (ISBN: 0385493231)
Marzano, R. (2007).  The art and science of teaching:  A comprehensive framework for effective instruction. , VA: Association for Supervision and Curriculum Development. (ISBN: 9781416605713)
Pre-Assignment:

1. Students are to prepare a 20 minute expose of a practice/s you consider innovative, whether in the context of your own classroom, in the context of your grade level unit/team, or your school generally.  Include a profile of those factors/influences that support and encourage the innovation, and, conversely, those that act to obstruct it, as relevant to your local milieu.  PowerPoint presentations are welcome.

2. Read Chapters 1, 2 and 5 (pp. 1-31, 85-111) in Intellectual character.    Read Chapter 1 (pp. 1-19) in Five minds.
3. Students are strongly encouraged to select a final project focus area in advance, and begin preparing an extended collection of publications/resources. Students are welcome to contact the instructor in advance for input.

Required Readings:

All required readings, cited in the bibliography, will be provided by the instructor. 

Final Project (two options):

Students have a choice between two options for a final, culminating project, to be presented on the afternoon of the final day.

Option One:  The Action Plan
Choose an innovative practice, or related idea, to implement in your setting.  This action plan must be practical and useful, and include the following elements:  

· introduce the philosophical/theoretical basis for the innovation

· describe the specific steps for its implementation, including a timetable

· describe both the potential supports and obstacles

· describe the resources you will require

· how will you assess the success of your plan?

The paper should be double-spaced, using 12-point font, following APA format, citing a minimum of 5 references, 6-10 pages in length.  Small groups of students, working in collaboration on the same theme, are encouraged.  Teams should consult with the instructor regarding modified expectations.

Option Two:  The Poster Project

Choose an innovative practice, or related idea, to explore/investigate in greater depth, culminating with a poster presentation on the afternoon of the final day.  Further guidelines for this option will be discussed in class.

Students are encouraged to use this final project as an opportunity explore, deepen, and/or plan for the long-term project assigned in Research Methods.  It is to the advantage of the student to dovetail the projects, as possible.

Grading Criteria: 

Final course grades will be determined using a formula that includes attendance, participation in group discussions (20%), activities and projects (30%), individual assignments (20%), and the final project (30%). 

Here are the criteria utilized: 

· Attendance and class participation:  Full and on-time attendance is expected. Endicott College defines excused absences as those situations of illness, crisis or situations entirely beyond the student's control. Make-up assignments will be provided for students who need to make up missed class time, and in the case of excused absences, a full grade for participation will be possible upon their completion. 

· Full, focused, respectful and active participation in all large and small group activities and discussions, including being an actively responsive audience member during and after video screenings and class performances/presentations. Assigned readings will be reviewed in small and/or large group discussions. 

Final Grading Rubric:

A (93-100)%   A- (90-92)%   B+ (87-89)%  B (83-86)%   B- (80-82)%  C -Below 80%

Course Assignments: 
As a graduate course, it is expected that students understand and accept the high level of energy and commitment necessary to be successful on this academic level. The instructor is committed to provide a course of the highest quality and commits his/her time and talents to the process. Reciprocity of these ideals is the highest form of compliment to an instructor. 

ADA Policy:

If you as a student qualify as a person with a disability, as defined in Chapter 504 of the Rehabilitation Act of 1973, you may wish to discuss the need for reasonable accommodations with your instructor.  You should make this contact at the beginning of the course.

Academic Honesty:

A university is a community of individuals who voluntarily join together for the purpose of learning.  At the heart of this sense of academic community is the idea that the behavior of its members is guided by a shared commitment to the highest standards of academic integrity.  Any form of cheating, plagiarism or assisting others in acts of dishonesty is a violation of such standards.  As a student in this course, it is assumed that you pledge that you will neither receive nor give unauthorized assistance during the completion of all my work in this course.  You will not engage in plagiarism. (The definition of plagiarism is the deliberate presentation, oral or written, of words, facts, or ideas belonging to another source without proper acknowledgment.) 
Please be aware of Endicott College’s academic honesty policy.  Cheating/Plagiarism (to include the cutting and pasting of unmodified code from the internet) is grounds for failure in the class, and possibly academic dismissal.
Because of the nature of the course, the most up-to-date literature will need to be reviewed. Materials consisting of Journal Articles and Position Papers reflecting the themes identified in the course outline will be distributed at the first session. 
This syllabus may change at any time based on the discretion of the professor.

Library Access:  
· Halle On-Line Library Database:

· go to: www.endicott.edu
· click on the “library” link along the top of page

· click on left column: “Library Databases”

· choose the database you would like to search 

· You will need your Endicott College email address and password in order to enter into the library databases.

On-Line Resources:

http://pzweb.harvard.edu/mlv/index.cfm  Making Thinking Visible

http://www.pz.harvard.edu/tc/index.cfm Artful Thinking:

http://www.pz.harvard.edu/ucp/index.htm  Understanding of Consequences Teacher Resource Website

http://www.lasw.org/ Looking at Student Work

http://www.nsrfharmony.org/faq.html  National School Reform Faculty, Critical Friends Groups

http://www.nsrfharmony.org/resources.html National School Reform Faculty, Resources

http://www.nwrel.org/index.php  Northwest Regional Laboratory:  Linking Research to Practice

http://www.ibo.org/ The International Baccalaureate Organization

http://www.learner.org/resources/browse.html?discipline=6  Annenberg Media (link to streaming video:  A Private Universe, Mind’s of our Own, Learning Science Through Inquiry, Private Universe Project in Science)

http://www.essentialschools.org/  Coalition of Essential Schools

http://www.solonline.org/   Society for Organizational Learning

http://www.presencing.com/     The Presencing Institute (and Otto Scharmer’s Theory U)
http://www.nwea.org/assessments/map.asp     Northwest Evaluation Association, Measures of Academic Progress (MAP)

Overview of Week:

	
	MONDAY

	Theme/s
	The nature of innovation:   Supports & obstacles

A systems’ view:  Schools that learn & Theory U
Protocols & structured conversations

	Guiding Questions
	What is innovation?

How do we determine what is considered innovative?  What are the features?

What influences encourage/discourage innovation?

	8:30 – 9:00
	OPENING: (housekeeping; intro THEMES & understanding goals/central questions)

	9:00 – 10:30
	General introductions

Review expectations & assessment;  group derives collaborate assessment rubric

	10:30 – Noon
	THEME:  The nature of innovation

Review understanding goals/central questions

Derive working model re meaning of innovative practice

	Noon - 1:00
	LUNCH

	1:00 – 2:30
	THEME:  A systems’ view:  David Perkins, Peter Senge and Otto Scharmer

	2:30 – 4:00
	THEME:  Protocols & structured conversation

SEMINAR 1:  Student presentations (pre-assignment)

	4:00 – 4:30
	CLOSING:  Review themes, central questions, homework (reflections:  analysis/synthesis of readings/class/personal realities;  self-assessment;  organize final presentation;  organize for seminar)


	
	TUESDAY

	Theme/s
	Internationalism

	Guiding Questions
	What is internationalism?

What are the features of an international curricula?

How do we teach for internationalism?  What might it look like?

How do we challenge the cultural bubble in which many of our students reside?

	8:30 – 9:00
	OPENING: (housekeeping; intro THEMES & understanding goals/central questions)

	9:00 – 10:30
	THEME:  Internationalism 1:  Challenges and new directions

	10:30 – Noon
	THEME:  Internationalism 2:  Teaching for internationalism

	Noon - 1:00
	LUNCH

	1:00 – 2:30
	THEME:  Internationalism 3:  Bursting the cultural bubble  

	2:30 – 4:00
	SEMINAR 3:  Student presentations (pre-assignment)

	4:00 – 4:30
	CLOSING:  Review themes, central questions, homework (reflections:  analysis/synthesis of readings/class/personal realities;  self-assessment;  organize final presentation;  organize for seminar)


	
	WEDNESDAY

	Theme/s
	Views on understanding:  Teaching for understanding

Performance & assessment of understanding

Three extensions:

Making student thinking visible;  Children’s misconceptions;  Art for understanding

	Guiding Questions
	What is understanding?

What does it mean to teach for understanding?  What does it look like?

How do we assess for understanding?

	8:30 – 9:00
	OPENING: (housekeeping; intro THEMES & understanding goals/central questions)

	9:00 – 10:30
	THEME:  Understanding

	10:30 – Noon
	THEME:  Performance & assessment of understanding

	Noon - 1:00
	LUNCH

	1:00 – 2:30
	THEMES (three extensions):

Making thinking visible

Children’s misconceptions

Art for understanding

	2:30 – 4:00
	SEMINAR 2:  Student presentations (pre-assignment)

	4:00 – 4:30
	CLOSING:  Review themes, central questions, homework (reflections:  analysis/synthesis of readings/class/personal realities;  self-assessment;  organize final presentation;  organize for seminar)


	
	THURSDAY

	Theme/s
	Intellectual character & inquiry

	Guiding Questions
	What is intellectual character?  How do we foster it (in our schools/classroom)?  

What does it look like?

What is inquiry?  What does it sound like?  

How do we organize curriculum around inquiry?

	8:30 – 9:00
	OPENING: (housekeeping; intro THEMES & understanding goals/central questions)

	9:00 – 10:30
	THEME:  Intellectual character

	10:30 – Noon
	THEME:  Inquiry 1:  Inquiry unmasked

	Noon - 1:00
	LUNCH

	1:00 – 2:30
	THEME:  Inquiry 2:  Inquiry in practice

	2:30 – 4:00
	SEMINAR 3:  Student presentations (pre-assignment)

	4:00 – 4:30
	CLOSING:  Review themes, central questions, homework (reflections:  analysis/synthesis of readings/class/personal realities;  self-assessment;  organize final presentation;  organize for seminar)


	
	FRIDAY

	Theme/s
	Preparing students for accelerating globalization and technological change

	Guiding Questions
	How do we prepare students to deal with what is expected in the future?

	8:30 – 9:00
	OPENING: (housekeeping; intro THEMES & understanding goals/central questions)

	9:00 – 10:30
	THEME:  Five minds for the future 1

	10:30 – Noon
	THEME: Five minds for the future 2:  Where do we go from here?

	Noon - 1:00
	LUNCH

	1:00 – 4:30
	POSTER rotation

CLOSING: Review themes, central questions, final assessment

hugs


Bibliography:
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Bartlett, K., & Tangye, R., (2007). Defining internationalism in education through standards:  Progress report and second draft.  Retrieved March 3, 2008, from Council of International Schools website:  http://www.cois.org/page.cfm?p=54&newsid=23 
Basca, B.B., & Grotzer, T. (2001).  Focusing on the nature of causality in a unit on pressure:  How does it affect student learning? Presented at the American Educational Research Association (AERA), Seattle, April 10-14, 2001.  Retrieved March 3, 2008, from Project Zero website: http://www.pz.harvard.edu/ucp/overview/papers/basca_grotzer.pdf
Blythe, T., Allen, D., & Powell, B.S. (2007). Looking together at student work. New York: Teachers College Press.

Canning, C. (1991). What teachers say about reflection. Educational Leadership, 48(6), 18-21.

Driver, R., Guesne, E., & Tbeghien, A. (Eds.). (1991). Children’s ideas in science.  Buckingham, England:  Open University Press.

Duck, L. (2000). The ongoing professional journey. Educational Leadership, 57(8), 42-45.

DuFour, R. (2004). What is a professional learning community?  Educational Leadership, 61(8), 6-11.  Retrieved March 11, 2008, from ASCD, Professional Development On-Line website: http://pdonline.ascd.org/pd_online/secondary_reading/el200405_dufour.html 

Fleischman, S. (2006). Moving to evidence-based professional practice. Educational  Leadership, 63(6), 87-90.Retrieved March 11, 2008, from ASCD, Professional Development On-Line website: http://www.ascd.org/authors/ed_lead/el200603_fleischman.html 

Fredericks, A.D., & Rasinski, T. (1990). Conferencing with parents: Successful approaches (working with parents). York, PA: York College, Department of Education. 

Gardner, H. (1999). The disciplined mind: What all students should understand. New York: Simon & Schuster.

Gardner, H. (1991). The unschooled mind: How children think and how schools should teach. New York: Basic Books.

Hagstrom, D., Hubbard, R., Hurting, C., Maortola, P., Ostrow, J., &  White, V. (2000). Teaching Is like. . .?, Educational Leadership, 57(8), 4-27.

Hole, S., & McEntee, G.H., (1999). Reflection is at the heart of practice, Educational Leadership, 57(8), 24-27.   
Krechevsky, M., Mardell, B., & Seidel, S. (2002, December 4). Diversity and progressive education: How Italian preschools are proving Dewey's American detractors wrong. Education Week, 36-38.

Lindfors, J.W. (1999). Children’s inquiry: Using language to make sense of the world. New York: Teachers College Press.

Llewellyn, D. (2002). Inquire within: Implementing inquiry-based science standards. Thousand Oaks, CA: Corwin Press, Inc.

Marzano, R.J., Pickering, D.J., & Pollack, J.E.  (2004). Classroom instruction that works: Research-based strategies for increasing student achievement. Alexandria, VA: Association for Supervision and Curriculum Development.
McDonald, J.P,. Mohr, N., Dichter, A., & McDonald, E.C. (2003). The power of protocols: An educator's guide to better practice. New York:  Teachers College Press.
Ritchhart, R., Palmer, P., Church, M., & Tishman, S. (2006). Thinking routines:  Establishing patterns of thinking in the classroom. Paper prepared for the AERA Conference, April 2006.  Retrieved March 3, 2008, from Project Zero website: http://www.pz.harvard.edu/Research/AERA06ThinkingRoutines.pdf
Scharmer, C.O. (2009).  Theory U:  Leading from the future as it emerges. San Francisco:  Berrett-Koehler.

Short, K.G., Schroeder, J., Laird, J., Kauffman, G., Ferguson, M.J., & Crawford, K.M. (1996). Learning together through inquiry: From Columbus to integrated curriculum. York, Maine: Stenhouse Publishers.
Senge, P.M., Scharmer, C.O., Jaworski, J.,  Flowers, B.S.  (2008).  Presence:  Human purpose and the field of the future.  Cambridge. MA:  Society for Organizational Learning, Inc..
Turner, T., & Krechevsky, M. (2003). Who are the teachers? Who are the learners? Educational Leadership, 60(7), 40-43.
Weinbaum, A., Allen, D., Blythe, T., Simon, K., Seidel, S., & Rubin, C. (2004) Teaching as inquiry: Asking hard questions to improve practice and student achievement. New York: Teachers College Press.
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Course Syllabus 

Summer 2010 Madrid, Leysin, Prague

(revised March 4, 2010)
	Course Name:        
	Strategies for Change in International Schools

	Course Number:  
	IED 511

	Credits:
	3 Graduate

	Instructor Madrid:
Email:
	Charles Clayman, Ed.D.

cclayman@endicott.edu 

	Instructor Leysin:

Email:
	Joyce Luján Martínez, Ed.D.
joyce.lujan@gmail.com 

	Instructor Prague:

Email:
	Thomas Farrell

tfarrell@kas.kh.edu.tw



Course Description: 

This course focuses on structuring schools for improvement and student success. A rethinking of curriculum and instruction, including the basic tents held about what we should teach, how we should teach it, and how we assess what students learn, is the cornerstone for restructuring schools.

Learning Outcomes:  
By completion of this course, student will be able to:

· Comprehend the sources and meaning of educational change, the causes, processes and factors involved in initiation, implementation and continuation.

· Analyze educational change in the context of driving and restraining forces impacting change.

· Demonstrate understanding of change by producing a change project for an educational setting.

· Comprehend the roles of teacher, principal, school administrator, students, parents and community involvement in sustainable educational change.

· Examine the meaning and the roles change agents and stakeholders in the planning and implementing of educational change.

Required Text:
Fullan, Michael (2007). The new meaning of educational change, 4th edition. Teachers College Press, New York.  ISBN: 13:978-0-8077-4765-0  (paper)

Required Readings:
The following 9 articles do not have to be purchased. They are available via the Endicott College Library database on EBSCO. Please see the “Handbook” for access information.
1. Hargreaves, A., & Fink, D. (n.d). The Seven Principles of Sustainable Leadership. Educational Leadership, 61(7), 8-13.  

2. Heifetz, R., & Linsky, M. (2004). When Leadership Spells Danger. Educational Leadership, 61(7), 33-37. 

3. McKibben, S. (2004). The Power of Student Voice. Educational Leadership, 61(7), 79-81.

4. Patterson, J., & Patterson, J. (2004). Sharing the Lead. Educational Leadership, 61(7), 74-78.

5. Portin, B. (2004). The Roles that Principals Play. Educational Leadership, 61(7), 14. 

6. Reeves, D. (2004). Evaluating Administrators. Educational Leadership, 61(7), 52-58.

7. Shields, C. (2004). Creating a Community of Difference. Educational Leadership, 61(7), 38-41. 

8. Thompson, S. (2004). Leading from the Eye of the Storm. Educational Leadership, 61(7), 60-63. (Available via Endicott College Library database on EBSCO.)

9. Waters, J., Marzano, R., & McNulty, B. (2004). Leadership That Sparks Learning. Educational Leadership, 61(7), 48-51

Main Curriculum Themes/Content:

Types of Change
Group dynamics 

Team development
Leadership
Force Field Analysis 

Relationships   

Curriculum mapping
Multiple Intelligences

Student-led Conferences

Professional Development
Resistance to Change
Sustainable Change

Recommended Readings: 

Armstrong, T. (2006), The best schools,  Association for Supervision and Curriculum Development (ASCD), Alexandria, VA. ISBN: 1-4166-0547-X

Evans, R. (1996). The human side of school change, Jossey-Bass Wiley, San Francisco, CA.  ISBN: 0-7879-5611-2

Fullan, M. (2001). Leading in a culture of change,  Jossey-Bass Wiley, San Francisco, CA. ISBN: 0-7879-5395-4

Hargreaves, A., (2005). International Handbook of Educational Change: Extending educational change, Springer, New York. ISBN -10 1-4020-3291-9
Hargreaves, A., Fullan, M., (1998). What’s worth fighting for out there?, Teachers College press, Columbia University, New York. ISBN: 0-8077-3752-6

Hopkins, D. (2005). The practice and theory of school improvement.  Springer, New York. ISBN-13 978-1-4020-3290-5

Johnson, S., Blanchard, K. (1998). Who moved my cheese?  G.P. Putnam’s Sons, New York, NY.  ISBN: 0-399-144446-3

Marzano, R. (2005). School leadership that works: from research to results. Association for Supervision and Curriculum Development (ASCD), Alexandria, VA.  ISBN: 1-4166-0227-5

Sarason, S. (1996): Revisiting “The culture of the school and the problem of change.” Teachers College Press, Columbia University, New York. ISBN: 0-8077-3543-4 (paperback).

Schmoker, M. (2006): Results now, Association for Supervision and Curriculum Development (ASCD), Alexandria, VA. ISBN: 978-1-4166-0358-1

Senge, P. (2000). Schools that learn: A fifth discipline fieldbook for educators, parents, and everyone who cares about education, Doubleday, New York. ISBN: 0-385-49323-1.

Zmuda, A., Kuklis, R., & Kline, E., (2004). Transforming Schools: Creating a Culture of Continuous Improvement Association for Supervision and Curriculum Development (ASCD), Alexandria, VA.  ISBN: 0-87120-845-8 (paperback)

Pre-Assignment:   (15% of total course grade)
Pre-course assignments are an important prelude to the one-week intensive course. Doing them will give you a running head start and help the instructor get acquainted with you.

1. Complete and email the instructor your response to the “Change Survey” by 6/21/10

2. Prepare a two page bio profile and email the instructor by 6/21/10

3. Type a 2-3 page paper on concerns/issues you have about educational change and email the instructor by 6/21/10

4. Read the Preface and Chapter 1-3 of Fullan’s The meaning of educational change.” 

5. Read the article “The Seven Principles of Sustainable Leadership” in Educational Leadership, pp. 8-13.
6. For each reading take notes. Outline main ideas, several things you found especially interesting, its relevance to your life and work, and any questions raised for you and be prepared to present & discuss on first day of course.

Final Grading Rubric:

A (93-100)%   A- (90-92)%   B+ (87-89)%  B (83-86)%   B- (80-82)%  C -Below 80%

Course Assignments and Assessment / Grading Criteria:: 

Change Journal. Each student will maintain four (4) daily journals of change activities to consist of personal observations and reflections on the assigned readings and class discussions. A two page typed summary with the four typed journals attached of what was learned about educational change will be submitted in the final class session.

Your grade will depend on:

1. Thoroughness of the written response to Journal entry questions.              80%

2. Written presentation to include grammar and syntax.                                 20%

This assignment is worth 25% of the total course grade.

Change Project. Students working alone or in a team of two or three persons will develop a change project for an educational setting, their own or an imagined one.

Your grade will depend on:

1. Thoroughness of written response to the project guidelines (attached)      80%

2. Written presentation to include grammar and syntax                                  20%

This assignment is worth 50% of the total course grade.

Team Presentations: Students will work in teams to report to the class on assigned readings/topics in the required texts.

Your grade will depend on:

1. Clarity and thoroughness of content.                                                           60%

2. Use of visuals and other aids                                                                       20%

3. Involvement of audience                                                                              20%     

This assignment is worth 10% of the total course grade.  

As a graduate course, it is expected that students understand and accept the high level of energy and commitment necessary to be successful on this academic level. The instructor is committed to provide a course of the highest quality and commits his/her time and talents to the process. Reciprocity of these ideals is the highest form of compliment to an instructor. 

GUIDELINES FOR THE PROJECT

The change project for an educational setting should focus on the improvement of  teaching and learning in your school or in a vision of a school you want to create. It should incorporate the ideas presented in the assigned readings and class discussions. It must be usable in some way to you, another teacher, a school staff, or to the profession. It should be designed to be put into practice within a year.

1. An abstract (summary) of the project in 250-300 words.

2. A statement of the purpose and rationale ( the “why it is important”).

3. The philosophical or theoretical basis for what you are proposing to do.
4. A force field analysis to include a prioritized list of driving and restraining forces, and proposed action steps for changing the forces.  

5. The specific steps you will need to follow to put it into action. What support and/or authorization will you need? What materials, resources, funding will be necessary?

6. How will you evaluate the project once it is in place? What criteria will you use to assess its effectiveness?

7. A communication plan to inform key individuals and groups.

Use APA format, 12 point font, double-spaced, minimum of five (5) references.

The project is due at the end of the day on Friday of this course. Present a ten (10) minute “work-in-progress” informal talk about the project for your cohort colleagues.

One person:  6-8 pages     Two people:  12-16 pages     Three people: 18-24 pages

ADA Policy:

If you as a student qualify as a person with a disability, as defined in Chapter 504 of the Rehabilitation Act of 1973, you may wish to discuss the need for reasonable accommodations with your instructor.  You should make this contact at the beginning of the course.

Academic Honesty:

A university is a community of individuals who voluntarily join together for the purpose of learning.  At the heart of this sense of academic community is the idea that the behavior of its members is guided by a shared commitment to the highest standards of academic integrity.  Any form of cheating, plagiarism or assisting others in acts of dishonesty is a violation of such standards.  As a student in this course, it is assumed that you pledge that you will neither receive nor give unauthorized assistance during the completion of all my work in this course.  You will not engage in plagiarism. (The definition of plagiarism is the deliberate presentation, oral or written, of words, facts, or ideas belonging to another source without proper acknowledgment.) 
Please be aware of Endicott College’s academic honesty policy.  Cheating/Plagiarism (to include the cutting and pasting of unmodified code from the internet) is grounds for failure in the class, and possibly academic dismissal.
Because of the nature of the course, the most up-to-date literature will need to be reviewed. Materials consisting of Journal Articles and Position Papers reflecting the themes identified in the course outline will be distributed at the first session. 
This syllabus may change at any time based on the discretion of the professor.

Library Access:  
· Halle On-Line Library Database:

· go to: www.endicott.edu
· click on the “library” link along the top of page

· click on left column: “Library Databases”

· choose the database you would like to search 

· You will need your Endicott College email address and password in order to enter into the library databases.

A few things to remember when searching….. click on the box for “full text” and use the “Advanced Search” function. This will help you get better results.

On-Line Resources:

Association for Supervision and Curriculum Development.(www.ascd.org)

The Economist (www.economist.com)

Educational Leadership (ww.el@ascd.org )

New York Times (www.nytimes.com)

Educational Leadership (www.el@ascd.org)

Overview of Week:

MONDAY

Introduction/Overview of the course                  

Get Acquainted activity: The Fishbowl               

Explain assignments                                            

Change Survey/discuss                                       

Change theory 
Jig-saw assigned readings                                                     

Change strategies

Case Study
Project/Journal time                      
TUESDAY

Reflection time

Jig-saw assigned readings/discuss

Force Field Analysis

Leadership and Change

360 degree feedback: Learning Practices Inventory

Project/Journal time

WEDNESDAY                                                    

Reflection time                                                      

Jig-saw assigned readings w/discussion                

Leadership and group dynamics                            

Project/Journal time                                                

THURSDAY
Reflection time
Jig-saw assigned readings/discuss
Leadership & group dynamics
Project/Journal time
FRIDAY

Reflection time

Jig-saw assigned reading w/discussion

Project/Journal time

Presentations

MY CHANGE JOURNAL

NAME___________________________________________________

DAY_____________________________________________________

1. I observed/participated in/read/discussed:    

2. I learned that:

3. Two things I found especially interesting:

4. Something I would apply if having the opportunity:

5. A question I have:

CHANGE SURVEY

NAME_________________________________________DATE___________________

NUMBER YEARS TEACHING____________________GRADE LEVEL___________

SCHOOL_________________________LOCATION____________________________

1.  Briefly describe your current educational work and career plans.

2.  What is your definition of “Change”?

3.  What questions or situations involving change come up in your work that you find

     easy to deal with and those that are difficult to deal with.

4.  What questions about change in schools would you like to explore and answer?

5.  What important school change project would you like to plan for?

6. Complete this statement: This course will be worth my time and effort if…

Please E-mail this survey to your instructor by June 21, 2010

Assessment / Grading Criteria:
Pre-Assignment Rubric

IED 511

	
	4
	3
	2
	0

	Two-page bio profile


	Includes information relevant to leadership and change.
	Gives basic background of the student
	Gives minimal information
	Assignment not completed

	2-3 page paper on concerns, issues, questions you have about educational change


	Paper includes ideas that are thoughtful, critical and meaningful.
	Briefly lists concerns, issues, and questions.
	Gives minimal information
	Assignment not completed

	Read Preface & Chapters 1-3.  Outline main ideas, several things you find interesting, relevance to your life/work, & questions it raises for you.


	Identifies all of the main ideas in the chapters and connects them to life/work in a meaningful manner.
	Identifies some of the main ideas and connects them to life/work.
	Gives minimal information.
	Assignment not completed


IED Strategies for Change

Daily Change Journal

Assessment Rubric

	5 points
	4 points
	3 points
	2 points

	Daily journal entry includes all of the following:

· Personal observations  and reflections on assigned readings and class discussions

· Thorough/

complete thoughts

· Proper grammar and syntax

· Length of 2 pages


	Daily journal entry includes 3 of the following:

· Personal observations  and reflections on assigned readings and class discussions

· Thorough/

complete thoughts

· Proper grammar and syntax

· Length of 2 pages


	Daily journal entry includes 2 of the following:

· Personal observations  and reflections on assigned readings and class discussions

· Thorough/ complete thoughts

· Proper grammar and syntax

· Length of 2 pages


	Daily journal entry includes 1 of the following:

· Personal observations  and reflections on assigned readings and class discussions

· Thorough/

· complete thoughts

· Proper grammar and syntax

· Length of 2 pages




Endicott College

IED 511 Strategies for Change in International Schools

Final Project Assessment Rubric

	
	5 points
	4 points
	3 points
	2 points

	Abstract


	Abstract is clear, succinct and to the point.
	Abstract is clear, but too length or detailed.


	Abstract succinct, but needs more detail.
	Abstract is not clear.  May be confusing to the reader.

	Rationale


	Clearly emphasizes urgency & sound reasoning for the change.


	Sound, but not persuasive.
	Somewhat unclear or not persuasive.
	Not clear.

	Philosophy


	Is fully aligned with Fullan´s Elements of Successful Change.
	Mostly aligned with 

Fullan´s Elements of Successful Change.

	Somewhat aligned with Fullan´s Elements of Successful Change.
 
	Not aligned with with Fullan´s Elements of Successful Change.
  

	Force Field Analysis


	Clearly delineates all positive and negative forces.
	Most positive and negative forces are identified.
	Some positive and negative forces are identified.


	No positive and negative forces are identified.

	Action Plan


	Action plan is clear, realistic, detailed and focused.
	Action plan is mostly clear, realistic, detailed and focused.
	Action plan is somewhat clear, realistic, detailed and focused.


	Action plan is not clear, realistic, detailed and focused.

	Evaluation


	Evaluation plan is fully aligned with the change objectives.
	Evaluation plan is mostly aligned with the change objectives.
	Evaluation plan is

somewhat aligned with the change objectives. 


	Evaluation plan is not aligned with the change objectives.

	Communication Plan


	Plan is visionary, detailed and identifies all constituencies & stakeholders.
	Plan is mostly visionary, detailed and identifies most constituencies & stakeholders.
	Plan is somewhat visionary, detailed  and identifies some constituencies & stakeholders.
	Plan is not visionary, detailed or it does not identify any constituencies & stakeholders.
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Course Syllabus

Summer 2010 Madrid, Leysin, Prague

(updated April 6, 2010)

	Course Name:        
	Intercultural Communication

	Course Number:  
	IED 522

	Credits:
	3 Graduate

	Instructor:
	Dr. Ulrike Polzl 

	Email:
	upoelzl@yahoo.com


Course Description:

An exploration of the concepts of intercultural communication and their applications to the field of education. Emphasis is on using cross-cultural competencies to integrate children who are from other countries and/or whose first language is not English.

Course Objectives:

1. Examine the specific communication and adjustment difficulties that the “stranger” faces in intercultural situations.

2. Examine the relationship between culture and communication.

3. Refine skills that facilitate communication in intercultural situations.

4. Consider the values, beliefs, attitudes, and communication patterns that influence interaction within specific cultures.

5. Develop verbal and nonverbal intercultural communication skills applicable to various international environments

6. Understand culturally variable strategies for negotiation and conflict resolution.

7. Deepen awareness of cultural assumptions and their potential for misinterpretation.

Teaching and learning strategies:

The course objectives will be realized in various ways during this course. Brief power point lectures will introduce a topic related to book chapters which students are expected to have read prior to attending class (=daily class preparation). Throughout the course integrated brief video clips (www.youtube.com) will exemplify and “lighten up” lecture content. In-class discussions on basis of brief content related supplementary readings (see list), intercultural games, creative exercises and project work will complement lectures. The course is a mixture of theory and practice with the aim to generate ideas and material that can be used in or adapted for students’ individual educational contexts.

Required Texts:

Samovar, L., Porter, R. & McDaniel, E. (2010). Communication Between Cultures, Seventh Edition. Wadsworth/Thompson. ISBN-10: 0495567442 AVAILABLE as e-book!!!

Readings from the Endicott Halle on-line library (see list of session topics and readings)

Pre-Assignment:

1. Please access and read the following three articles (a total of 28 pages) on pedagogy, personality profiles and characteristics of Third Culture Kids and immigrants. (A) Compare the situations portrayed and investigated in these articles with the multicultural reality you face in your daily school routine (3-4 pages). Draw on differences and similarities in outlining your particular educational context. (B) Comprise one additional page of recommendations referring to how you cope pedagogically with multiculturalism and multilingualism and on how you use it as a resource (draw from articles but also add new ideas from your experience). Please email me only your report ONE week prior to the beginning of the course (upoelzl@yahoo.com). Be prepared to discuss your report and your recommendations with a group of peers in order to do a group presentation in class during the course. All articles are directly linked to the Endicott Halle library.

Dewaele, J., & van Oudenhoven, J. (2009). The effect of multilingualism/multiculturalism on personality: no gain without pain for Third Culture Kids?. International Journal of Multilingualism, 6(4), 443-459. doi:10.1080/14790710903039906.

http://web.ebscohost.com/ehost/pdfviewer/pdfviewer?vid=9&hid=2&sid=cd39a046-e7ea-47f3-8bfe-236d285503fb%40sessionmgr10
(2005). Higher Education's 'Hidden Immigrants'. National On-Campus Report, 33(7), 5-6. Retrieved from Education Research Complete database.

http://web.ebscohost.com/ehost/pdfviewer/pdfviewer?vid=10&hid=2&sid=cd39a046-e7ea-47f3-8bfe-236d285503fb%40sessionmgr10
Alfred, M. (2009). Nonwestern Immigrants in Continuing Higher Education: A Sociocultural Approach to Culturally Responsive Pedagogy. Journal of Continuing Higher Education, 57(3), 137-148. doi:10.1080/07377360903262168.

http://web.ebscohost.com/ehost/pdfviewer/pdfviewer?vid=12&hid=2&sid=cd39a046-e7ea-47f3-8bfe-236d285503fb%40sessionmgr10
2. Please collect and describe 3 critical incidents (1 page each) in the intercultural learning situations you face day to day (see critical incident sample) at your school. These should be typical situations which cause misunderstanding and stereotyping. If applicable add the solutions you have successfully implied. Be ready to discuss and compare your collection with peers in order to do a mini-group presentation in-class.

3. Please provide a copy of your syllabus as well as the school’s curriculum and policy on foreign students (if applicable). 

4. Please read Samovar & Porter’s Chapter 1 - Communication and Culture: the Challenge of the Future.

Reading assignments:

Students must download the complementary articles suggested for each topic which is presented and discussed in class (see list of topics). The articles are directly linked to Endicott Halle library. Please have the articles available for class whether as printouts or saved as PDF files on your computer – do not rely on the computer labs or printers on-site 5 minutes before class starts! These might fail you! Students are expected to do all the reading assignments and to contribute to class discussions based on their prior and their newly acquired knowledge.

Final project: 

You can choose between one of three possible options. 

1) 
A handbook for the intercultural educator:
You are member/s of a team of intercultural experts whose job it is to provide a resource manual for teachers in multicultural and multilingual schools. Draw on typical characteristics and student profiles in multicultural schools. Provide a concise list of recommendations on how these students should be treated and integrated into a setting of different cultures, values and practices. Include how to approach cultural taboos and values as well as activities or projects which might include students’ parents. Your overall aim is to create a well functioning community within a community.

2) 
The class room clash of cultures’ guide:

You are on a committee of teachers whose responsibility it is to design a guide which leads educators in multicultural schools safely through the minefield of culture clash and culture shock. The aim of this guide is to prepare teachers for situations they might encounter (on basis of critical incidents and some of the topic areas we have discussed in class), whilst at the same time providing them with useful possible “solutions”. These solutions should use cultural differences and similarities as a resource understanding and resolving dilemmas from more than one perspective (culturally speaking).

3) The ideal culture – a perfect mixture: 

You are yourself – an educator in a multicultural setting. It is the beginning of a new semester which you want to start as multicultural as possible. Invent several intercultural activities (games and projects) for your students which aim at creating an ideal culture. Hence, make students decide on mutual values, worldview, non-verbal communication, and so on. This ideal culture should ideally be a mixture based on the cultures you have in your class in order to foster mutual understanding and appreciation of cultural differences and similarities. Students have to commit to this culture and implement it in the classroom.

The final project can be done individually (7 pages) or in pairs (14 pages) or by three people (21 pages). Please use a 12 point font and double space it. Implement the APA format throughout the paper. Your list of references should at least state 7 different sources.

Grading Criteria:

	Pre-assignment: 3-4 page report comparing 3 assigned articles with one’s own educational reality and providing a list of recommendations
	25%

	Comprising and presenting critical incidents (part of pre-assignment) and their possible solutions
	25%

	Attendance (=full time), participation in class activities, discussions, and mini presentations
	25%

	Final project (submitted on last day of class)
	25%


Final Grading Rubric:

A (93-100)%  A- (90-92)%  B+ (87-89)%  B (83-86)  B- (80-82)%  C- Below 80%

ADA Policy:

If you as a student qualify as a person with a disability as defined in Chapter 504 of the Rehabilitation Act of 1973, you may wish to discuss the need for reasonable accommodation with your instructor. You should make this contact at the beginning of the course.

Academic Honesty:

A university is a community of individuals who voluntarily join together for the purpose of learning. At the heart of this sense of academic community is the idea that the behavior of its members is guided by a shared commitment to the highest standards of academic integrity. Any form of cheating, plagiarism or assisting others in acts of dishonesty is a violation of such standards. As a student in this course, it is assumed that you pledge that you will neither receive nor give unauthorized assistance during the completion of all the work in this course. You will not engage in plagiarism. (The definition of plagiarism is the deliberate presentation, oral or written, of words, facts, or ideas belonging to another source without proper acknowledgement.)

Please be aware of Endicott College’s academic honesty policy. Cheating/Plagiarism (to include the cutting and pasting of unmodified code from the internet) is grounds for failure in the class, and possibly academic dismissal. Because of the nature of the course, the most up-to-date literature will need to be reviewed. Materials consisting of Journal Articles and Position Papers reflecting the themes identified in the course outline will be distributed at the first session.

This syllabus may change at any time based on the discretion of the professor.

Library Access:  
· Halle On-Line Library Database:

· go to: www.endicott.edu
· click on the “library” link along the top of page

· click on left column: “Library Databases”

· choose the database you would like to search 

· You will need your Endicott College email address and password in order to enter into the library databases.

LIST OF SESSION TOPICS AND READINGS

The articles are hyperlinked to the Endicott Halle Library. You have to put the cursor over the link, press control and then click.  After providing your library code, you can access the full article. For other articles or additional material, a respective web link is provided.

SESSION 1 – MORNING: CULTURE AND COMMUNICATION

(1) Geoffroy, C. (2007). 'Mobile' Contexts/'Immobile' Cultures. Language & Intercultural Communication, 7(4), 279-290. doi:10.2167/laic286.0.

http://web.ebscohost.com/ehost/pdfviewer/pdfviewer?vid=45&hid=7&sid=9c975f07-17b7-485a-8ae7-c10617c3c9e5%40sessionmgr11
(2) Bodett, T. (2010). Like a Dog in a Canoe. Smithsonian, 41(1), 96. Retrieved from Academic Search Premier database.

http://web.ebscohost.com/ehost/detail?vid=4&hid=7&sid=835afb1d-4a7c-4916-995b-e5b8a821018e%40sessionmgr14&bdata=JkF1dGhUeXBlPWNvb2tpZSxpcCxjcGlkJmN1c3RpZD1lbmQmc2l0ZT1laG9zdC1saXZlJnNjb3BlPXNpdGU%3d#db=aph&AN=48776255
(3) LIST OF IDIOMS AROUND THE WORLD

http://www.npr.org/programs/atc/features/2009/jun/bhalla/index.html
(4) LIST OF PROVERBS AROUND THE WORLD

http://creativeproverbs.com/cp-index.htm
SESSION 1 – AFTERNOON: CULTURAL VALUES

(5) Sun-Ki, C., Ming, L., & Min-Sun, K. (2009). Cultural Comparisons of Beliefs and Values: Applying the Grid-Group Approach to the World Values Survey. Beliefs & Values (Springer Publishing Company, Inc.), 1(2), 193-208. doi:10.1891/1942-0617.1.2.193.

http://web.ebscohost.com/ehost/pdfviewer/pdfviewer?vid=8&hid=7&sid=835afb1d-4a7c-4916-995b-e5b8a821018e%40sessionmgr14
(6) Inglehart, R., & Baker, W. (2001). Modernization's Challenge to Traditional Values: Who's Afraid of Ronald McDonald? (cover story). Futurist, 35(2), 16. Retrieved from Business Source Premier database.

http://web.ebscohost.com/ehost/pdfviewer/pdfviewer?vid=2&hid=8&sid=988cd8a7-d9de-4baa-8364-6a991a1a39ec%40sessionmgr12
(7) Harris, R. (2009). The Ideal Society: Values, Visions and Variations. China Media Research, 5(1), 47-54. Retrieved from China media research network.

http://www.chinamediaresearch.net/vol5no1/090107%20Richard%20Harris.pdf
SESSION 2 – MORNING: WORLDVIEW AND RELIGION

(8) How to write your own epos:

http://www.auburn.edu/~downejm/hyperepos.html
(9) Jenkins, P. (2010). Third World War. American Conservative, 9(4), 22. Retrieved from MasterFILE Premier database.
http://web.ebscohost.com/ehost/pdfviewer/pdfviewer?vid=17&hid=7&sid=835afb1d-4a7c-4916-995b-e5b8a821018e%40sessionmgr14
SESSION 2 – AFTERNOON: INTERRELIGIOUS DIALOGUE

(10) Saeid, A. (2009, August 16). France - take it easy!. Kuwait Times, Retrieved from Newspaper Source database.

http://web.ebscohost.com/ehost/detail?vid=13&hid=7&sid=835afb1d-4a7c-4916-995b-e5b8a821018e%40sessionmgr14&bdata=JkF1dGhUeXBlPWNvb2tpZSxpcCxjcGlkJmN1c3RpZD1lbmQmc2l0ZT1laG9zdC1saXZlJnNjb3BlPXNpdGU%3d#db=nfh&AN=2W63761494248
(11) Stephen M., C. (2009). French-Muslim Reactions to the Law Banning Religious Symbols in Schools: A Mixed Methods Analysis. Journal of International & Intercultural Communication, 2(1), 1-15. doi:10.1080/17513050802567031.

http://web.ebscohost.com/ehost/pdfviewer/pdfviewer?vid=13&hid=7&sid=835afb1d-4a7c-4916-995b-e5b8a821018e%40sessionmgr14
(12) Swidler, L. (1997) The Dialogue Decalogue. Ground Rules for Interreligious, Interideological Dialogue, Retrieved from University of Science and Arts of Oklahoma faculty Prof. Ingrid Shafer website.
http://www.usao.edu/~facshaferi/DIALOG00.HTML
(13) van Eersel, S., Hermans, C., & Sleegers, P. (2008). Expressing Otherness in Interreligious Classroom Communication. Empirical Research into Dialogical Communication in Religiously Pluriform Learning Situations in Catholic Primary Schools. Journal of Empirical Theology, 21(1), 1-31. doi:10.1163/092229308X310722.

http://web.ebscohost.com/ehost/pdfviewer/pdfviewer?vid=11&hid=7&sid=835afb1d-4a7c-4916-995b-e5b8a821018e%40sessionmgr14
SESSION 3 – MORNING: LANGUAGE AND CULTURE

(14) Tohidian, I. (2009). Examining Linguistic Relativity Hypothesis as One of the Main Views on the Relationship Between Language and Thought. Journal of Psycholinguistic Research, 38(1), 65-74. doi:10.1007/s10936-008-9083-1.

http://web.ebscohost.com/ehost/pdfviewer/pdfviewer?vid=20&hid=7&sid=9c975f07-17b7-485a-8ae7-c10617c3c9e5%40sessionmgr11
(15) (2010). The many voices of the web. Economist, 394(8672), 3-4. Retrieved from Academic Search Premier database.

http://web.ebscohost.com/ehost/detail?vid=4&hid=7&sid=835afb1d-4a7c-4916-995b-e5b8a821018e%40sessionmgr14&bdata=JkF1dGhUeXBlPWNvb2tpZSxpcCxjcGlkJmN1c3RpZD1lbmQmc2l0ZT1laG9zdC1saXZlJnNjb3BlPXNpdGU%3d#db=aph&AN=48446852
SESSION 3 – AFTERNOON: IDENTITY

(16) Bowman, D. (2001). Identities Blur for 'Third-Culture Kids.'. Education Week, 20(34), 8. Retrieved from Education Research Complete database.

http://web.ebscohost.com/ehost/detail?vid=9&hid=2&sid=cd39a046-e7ea-47f3-8bfe-236d285503fb%40sessionmgr10&bdata=JkF1dGhUeXBlPWNvb2tpZSxpcCxjcGlkJmN1c3RpZD1lbmQmc2l0ZT1laG9zdC1saXZlJnNjb3BlPXNpdGU%3d#db=ehh&AN=4696781
(17) Harrington, P. (2008). The negotiation of identity in an international school setting. International Schools Journal, 28(1), 12-16. Retrieved from Education Research Complete database.

http://web.ebscohost.com/ehost/pdfviewer/pdfviewer?vid=9&hid=2&sid=cd39a046-e7ea-47f3-8bfe-236d285503fb%40sessionmgr10
SESSION 4 – MORNING: NONVERBAL COMMUNICATION

(18) Wang, D., & Li, H. (2007). Nonverbal language in cross-cultural communication. Sino-US English Teaching, 4(10), 66-70. Retrieved from Education Research Complete database.

http://web.ebscohost.com/ehost/pdfviewer/pdfviewer?vid=27&hid=7&sid=835afb1d-4a7c-4916-995b-e5b8a821018e%40sessionmgr14
(19) Hall, E., & Hall, M. (1977). Nonverbal Communication for Educators. Theory Into Practice, 16(3), 141. Retrieved from Academic Search Premier database.

http://web.ebscohost.com/ehost/pdfviewer/pdfviewer?vid=32&hid=7&sid=9c975f07-17b7-485a-8ae7-c10617c3c9e5%40sessionmgr11
(20) Li, J. (2007). Improving college non-English majors' nonverbal communication competence. Sino-US English Teaching, 4(7), 39-46. Retrieved from Education Research Complete database.

http://web.ebscohost.com/ehost/pdfviewer/pdfviewer?vid=45&hid=7&sid=9c975f07-17b7-485a-8ae7-c10617c3c9e5%40sessionmgr11
SESSION 4 – AFTERNOON: THE EDUCATIONAL CONTEXT

(21) Romo, J., & Chavez, C. (2006). Border Pedagogy: A Study of Preservice Teacher Transformation. Educational Forum, 70(2), 142-153. Retrieved from Education Research Complete database.

http://web.ebscohost.com/ehost/pdfviewer/pdfviewer?vid=12&hid=2&sid=cd39a046-e7ea-47f3-8bfe-236d285503fb%40sessionmgr10
(22) Necochea, J., & Cline, Z. (2008). Border Pedagogy Cafes: Grassroots Conversations That Matter. Educational Forum, 72(3), 245-259. doi:10.1080/00131720802046057.

http://web.ebscohost.com/ehost/pdfviewer/pdfviewer?vid=12&hid=2&sid=cd39a046-e7ea-47f3-8bfe-236d285503fb%40sessionmgr10
SESSION 5 – MORNING: IMPROVING INTERCULTURAL COMMUNICATION

(23 ) Madlock, A. (2009). Undergraduates and Intercultural Communication Competence: Creating a Plan for Performance. International Journal of Learning, 16 (11), 399-405. Retrieved from Education Research Complete database.

http://web.ebscohost.com/ehost/pdfviewer/pdfviewer?vid=8&hid=2&sid=cd39a046-e7ea-47f3-8bfe-236d285503fb%40sessionmgr10
(24) KRAUS, K., & SULTANA, R. (2008). PROBLEMATISING 'CROSS-CULTURAL' COLLABORATION: CRITICAL INCIDENTS IN HIGHER EDUCATION SETTINGS. Mediterranean Journal of Educational Studies, 13(1), 59-83. Retrieved from Education Research Complete database.

http://web.ebscohost.com/ehost/pdfviewer/pdfviewer?vid=49&hid=7&sid=9c975f07-17b7-485a-8ae7-c10617c3c9e5%40sessionmgr11
SOME USEFUL RESOURCES FOR PROJECT/PAPER WORK:

Straub, H. (1999). Designing Your Intercultural Communication Course. Retrieved from ERIC database.

http://www.eric.ed.gov/ERICDocs/data/ericdocs2sql/content_storage_01/0000019b/80/16/d7/60.pdf
Apedaile, S. & Schill, L. (2007). Critical Incidents for Intercultural Communication.An Interactive Tool for Developing Awareness, Knowledge, and Skills. Facilitator and Activity Guide. NorQuest College Intercultural Education Programs. Retrieved from NorQuest resources.

http://www.norquest.ca/pdf/edresources/CriticalIncidentsBooklet.pdf
Bobda, A. (2009). The meaning of English words across cultures, with a focus on Cameroon and Hong Kong. Journal of Multilingual & Multicultural Development, 30(5), 375-389. doi:10.1080/01434630802147882.

http://web.ebscohost.com/ehost/pdfviewer/pdfviewer?vid=4&hid=3&sid=bd0ee3e2-f070-407e-9ccd-7cc40de76db1%40sessionmgr13
Merryfield, M. (2010). Beyond: Rethinking Culture Learning for a Global Age. Independent School, 69(3), 74-83. Retrieved from Academic Search Premier database.

http://web.ebscohost.com/ehost/detail?vid=6&hid=3&sid=bd0ee3e2-f070-407e-9ccd-7cc40de76db1%40sessionmgr13&bdata=JkF1dGhUeXBlPWNvb2tpZSxpcCxjcGlkJmN1c3RpZD1lbmQmc2l0ZT1laG9zdC1saXZlJnNjb3BlPXNpdGU%3d#db=aph&AN=48263766
Jencius, M. (2010). Transcultural Internet resources. Counseling Today, 52(9), 22-23. Retrieved from Education Research Complete database.

http://web.ebscohost.com/ehost/pdfviewer/pdfviewer?vid=7&hid=3&sid=bd0ee3e2-f070-407e-9ccd-7cc40de76db1%40sessionmgr13
SOME BIBLIOGRAPHIC LINKS AND WEB RESOURCES:

http://www.intercultures.ca/cil-cai/countryinsights-apercuspays-eng.asp
http://www.intercultural.org/books.php
http://www.mislinks.org/topics/icc.htm
http://www.kn.sbc.com/wired/fil/pages/listcrosscuir.html
http://www.awesomelibrary.org/intercultural.html
http://www.coe.int/T/dg4/intercultural/Source/White%20Paper_final_revised_EN.pdf
http://www.lib.sfu.ca/help/subject-guides/diversity/intercultural/training
http://www.unice.fr/sg/resources/biblios/biblio_x-culture_ici_a.pdf
CRITICAL INCIDENT SAMPLE

(Retrieved from: http://www.jyu.fi/viesti/verkkotuotanto/kp/ci/ci_two.shtml)

Critical Incident 2

Happy Birthday

This critical incident was written by a Dutch girl studying in Finland. She shared a student flat with a Finnish girl.

On the second day I was living here in Finland, my roommate was putting on her jacket. I wanted to make some small talk so I asked her where she was going. She told me that she would go out to the cinema with her boyfriend that night because it was her birthday. I wanted to congratulate her, so I walked towards her and turned over to, like we are used to in Holland, kiss her on the cheeks. I must have really scared her. She did a couple of steps back, and looked with big eyes at me. I realized then that I must be doing something unusual so I made a weird movement, stood up right again and shook her hand in stead. She was really looking at me like I was some kind of idiot. I think we both felt very uncomfortable, at least I did!
Things to consider:

· Greetings in different cultures vary on how well do you know each other (ingroup vs outgroup)

· Who is considerd as a friend or as a acquaintance varies in different cultures 

The Analysis of the Case

This was obviously a very painful misunderstanding. The Dutch student did something, which people in Holland consider as merely polite. But kissing someone (even just on the cheeks) is considered very personal in Finland. The gesture of kissing has a totally different meaning in Holland than in Finland, and that resulted in a big misunderstanding between the girls. 

The Netherlands can be seen as a country with a more "immediate" culture, or what Hall (1959) calls a "high contact culture". This is to say that people touch and kiss more than in cultures that could be considered as low contact cultures. This difference may lead to some misunderstandings. For example someone from the Netherlands can perceive a lack of touching as "cold", while someone from Finland may feel threatened and violated in his/her private space when someone touches him/her more than he/she is used to. 

In our culture, we have a certain set of rules or customs according to which we behave. We learn these rules at a young age. Because we learn these rules at such an early age, we tend to take them for granted and do not come to think of the idea that someone else may have other rules. This is why it can be highly shocking if someone suddenly breaks our rules.

The Dutch student concludes her critical incident by stating that: "In this case, the rule for congratulating someone in my culture, kissing, was not the same as the rules are in Finland. This created a very painful situation; I was breaking my roommate’s rules and was behaving in a way which she perceived as threatening." 

	
	Monday
	Tuesday
	Wednesday
	Thursday
	Friday

	8:30
	Course overview (syllabus)

Group work based on pre-assignment: the multi-cultural context
	Worldview- an introduction (CH 3) : power point lecture, youtube clips, activities, and discussion
	Language and Culture (CH 6): power point lecture, youtube clips, activities, and discussion
	Nonverbal Communication (CH 7): power point lecture, youtube clips, activities, and discussion
	Group project and presentation: Critical incidents across the curriculum. Comparing and presenting typical critical incidents and possible solutions by peers and for peers

	
	In-class mini presentations: categorizing multi-cultural reality at school and identifying relevant topics
	
	
	
	

	9:30
	The BAFA BAFA game:

Tools for intercultural encounters and observations
	Mini-project: create your own heroic epos (8) - a tool to use cultures as a resource
	In-class reading and discussion: (14) Examining Linguistic Relativity Hypothesis

Are language and culture separable or inseparable?
	The nonverbal game – resources for IC
	What’s the use of critical incidents? Discussion based on readings (23)Undergraduates and Intercultural Communication Competence and (24) Problematising ‘cross-cultural collaboration”

	
	Communication and Culture (CH 1): power point lecture, youtube clips, activities, discussion
	
	
	In-class reading and discussion: (18) Nonverbal language in cross-cultural communication and (19) Nonverbal Communication for Educators
	

	10:30
	
	Worldview and religion: power point lecture, youtube clips, activities, and discussion
	English as an international language: power point lecture, youtube clips, and activities
	
	Improving Intercultural communication (CH 11): power point lecture, youtube clips, activities, and discussion

	
	
	
	
	Nonverbal Communication: power point lecture, youtube clips, activities, and discussion
	

	11:30
	In-class reading and discussion (1) 'Mobile' Contexts/'Immobile' Cultures 
	IC game: difference as a resource
	In-class reading and discussion (15) The many voices of the web
	
	

	
	The culture in idioms and proverbs : in-class reading (2) Like a Dog in a Canoe and IC game (3), (4)
	In-class reading and discussion: Third World War (9) 
	The funny translations game – find and interpret as many funny translations as possible
	Mini-project based on reading: (20) Improving college non-English majors' nonverbal communication competence
	The distinct other – an IC game to promote cultural understanding

	12:30
	L
	U
	N
	C
	H

	1:30
	Cultural Values (CH 5): power point lecture, youtube clips, activities, and discussion
	Interreligious dialogue: power point presentation, youtube clips, activities, and discussion
	Identity (CH 4): power point lecture, youtube clips, activities, and discussion
	The Educational setting in IC (CH 9): power point lecture, youtube clips, activities, and discussion
	Project/Paper Work Time

	
	
	
	
	
	

	2:30
	
	Who wants to be wise? A brief game on religious knowledge and harmony
	The identity game – difference as a resource
	The ideal student/the ideal teacher – IC game
	


	
	Mini group project and discussion (5) Cultural Comparison of beliefs and values and Modernization’s challenge (6)
	In-class reading and discussion: (10) France - take it easy! and (11) French-Muslim Reactions to the Law Banning Religious Symbols in Schools 
	In-class reading and debate project: (16) Identities Blur for 'Third-Culture Kids.' and (17) The negotiation of identity in an international school setting
	In-class reading and discussion: (21)  Border Pedagogy: A Study of Preservice Teacher Transformation and (22) Border Pedagogy Cafes: Grassroots Conversations That Matter
	

	3:30
	Mini group project and mini presentation: designing the ideal society. Reading (7) The Ideal Society: Values, Visions and Variations and creative writing/thinking
	Mini project and discussion: religion in the multicultural classroom based on reading (12) The Dialogue Decalogue and (13) Expressing Otherness in Interreligious Classroom Communication
	Project/Paper Work Time
	Project/Paper Work Time
	


IED 522 INTERCULTURAL COMMUNICATION

Course book chapters are indicated by (CH + number); Readings are indicated by their list number (1), (2), and so o
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Course Syllabus

Summer 2010 Prague, Leysin, Madrid

(revised March 4, 2010)
	Course Name:        
	Child and Adolescent Psychology: Theory and Practice Cross-Cultural
 

	Course Number:  
	IED 520

	Credits:
	3 Graduate

	Instructor Leysin:

Email:
	 Dr. Larry Hegler

lheglar@endicott.edu  

	Instructor Prague:

Email:
	Terence F. Lynn, Asst. Professor
tlynn@endicott.edu

	Instructor Madrid:

Email:
	Terence F. Lynn, Asst. Professor
tlynn@endicott.edu


Course Description:

This course is designed to provide students with a broad overview of several areas of child and adolescent psychological development. The course shall examine behavioral and psychological development of the child from conception through adolescence. The course will examine the various theories and theorists prevalent in the field of child and adolescent psychology (Piaget, Freud, Erikson, Vygotsky, Kohlberg etc). Students will examine theory pertaining to personality and social and cognitive development. The course will expose the students to a variety of perspectives on the external and internal influences on the developing child and on the eventual passage into adolescence. Particular emphasis will incorporate the various theories into a more global perspective examining the impact and importance of various cultures and cultural influences on the child/adolescent (Norms, Customs, Religion, Region, etc). In addition, we shall discuss the issue of “Third Culture Kids” and Third Culture Teachers from a psychological perspective. Students are encouraged to share their unique experiences and perspectives as International Educators and the unique challenges, differences, and similarities they have seen/experienced as related to the psychology of child and adolescent development.

OBJECTIVES:  Upon successful completion of the course, students should be able to: 

1. Understand the discourse of child development (biological, cognitive, developmental)

2. Understand the discourse of adolescent development (biological, cognitive, developmental)

3. Understand child and adolescent psychological development

4. Understand child and adolescent psychosocial influences

5. Understand similarities and differences in children and adolescents across cultures

6. Understanding psychological significance of “third culture kids.”

7. Engage in appropriate, frank, and detailed discussion on adolescence

8. Write a well-researched psychology paper dealing with the child and/or adolescent

Required Texts:  

There is no required text. Material will be handed out in class by the instructor.

Optional Texts (Must choose at least 1 text to read for pre-assignment):
Pollock, W. (1999). Real boys: rescuing our sons from the myths of boyhood. Owl Books. ISBN 0805061835

Pipher, M. (2005). Reviving Ophelia: saving the selves of adolescent girls. Riverhead Trade. ISBN 1594481881
Elkind, D. (2007). The power of play. learning what comes naturally. Da Capo Press ISBN 0738211109

Zilber, E. (2009). Third culture kids: the children of educators in international schools. John Catt Educational Limited. ISBN 1904724752
Attendance:  

Students are expected to attend all classes.  Failure to do so will inevitably be reflected in the quality of their work.  Students will not be excused from attending midterms or finals on the set date, unless they have a verifiable medical condition/emergency.

Academic Honesty:  

Students are expected to conform to the accepted standards of academic integrity and to exhibit honesty and competency in their academic work.  Therefore, no form of plagiarism will be tolerated.  Any use of someone else’s ideas without crediting the source is a form of plagiarism.  In addition, cheating will not be tolerated.  All assignments done at home are to be worked on independently unless otherwise instructed, and all rules for closed-book exams are to be adhered to.  Failure to follow these rules will result in an F for that particular assignment.

Class Atmosphere:

Class participation is strongly encouraged.  Students must prepare themselves prior to class in order to get the most benefit from class meetings.  Beepers and cellular phones are distracting and may not be turned on in class unless a student shows documentation of a special need.  Disruptive or disrespectful behavior will not be tolerated and can result in expulsion from class and potentially from your program.  Students are expected to treat each other and course instructors with respect and consideration at all times.

Classroom Policies:

Students are expected to respect the diverse opinions of other students in this class.

Teaching Methodology:

Lecture based

Discussion

Subjective narrative experience

Video

Course Requirements:

You must attend class on a regular basis (excluding emergencies, holiday, religious observance, etc).  The professor shall be notified by phone or e-mail if you will be absent.  You will be required to complete the following assignments with assigned point values.  

Paper:
Each student will write a 6-8 page (APA Style) paper examining how their understanding of the child and/or adolescent has changed during this class.  I understand that many of you may have a good understanding of child and adolescent psychology prior to arriving in this class, but use the various texts to support or expand upon your knowledge base.  Are there things that surprised you?  Things you forgot?  Please understand that I am a big fan of use of the subjective narrative experience.  Your inclusion of personal insight into the topic is welcomed.  We will discuss more in class about this in class.
Presentation:
Each student will present a 5 minute presentation on an area contained within any of the readings that is meaningful to you.  I want you to expand a bit more on the subject.  Example, the influence of music on adolescence may be a theme and you would create a presentation with images, literature, clips, etc that illustrate the topic.  You can use any medium (PPT, DVD, etc) this will happen in the last class toward the end of the day.  PLEASE REMEMEBER 5 MINUTES. Presentation is worth 20pts.

Slug Cards/Pre-Assignment Paper:
Discussion based on your slugs is important.  I will collect these cards/paper on the first day.  Slugs/Paper 10pts total.

You must complete the slug cards as part of your pre-assignment. In addition, you must complete a 3 page paper based on your slug cards which will be due the first day. This should be a thoughtful reflection based on your notes from the reading in the pre-assignment. What themes do you see from your cards? How do you intend to address some of these themes in the class? What surprised you as you read? Where do you intend to take this insight?

Daily Reflection Cards:
At the conclusion of each day, I will hand out 2 cards.  One card is for you to write a short reflection on anything that the day’s events brought up.  New learning? An old reflection? A thought? Etc.  Each card will be turned in to me before you leave.  The second card is for you to write a very short response on one of the daily assigned readings that I give.  These cards will be discussed the following day. Card points 20pts

Discussion:
Your participation at the graduate level is important.  Learning is not meant to be passive and I do not believe in the regurgitative nature of the traditional class.  Please participate!  Total points 20.

So you will notice that the maximum total points are 100.  Although I have included my true point system below, this is grad school and I do not expect anyone to rate below a C.

Grading:

My grading policy is based on a point system.  The total maximum points are 100 which is an A
100-95 A

94-90
A-

89-87
B+

86-84 
B

83-80
B-

79-77 
C+

76-74
C

73-70
C-

69-66
D+

66-64
D

63-60
D-

59 and below is an F

How To Do Well In This Class:

Attend Class

Read material

Be prepared to engage in discourse

Don’t remain silent.

Complete assignments when due

This syllabus may change at any time based on the discretion of the professor.

Pre-Assignment:

Please choose one of the optional texts for the pre-assignment.

1. If you use Reviving Ophelia – I want you to write notes on ideas that come to you as you read…what memories does it stir? Make notes to self on the slug cards as outlined below. There is no maximum or minimum amount…I am looking to see how you read critically and what thoughts you have as you read the book.

2. If you use Real Boys – I want the same thing as above – what thoughts come to mind as you read the book? What questions emerge from your own life? Your own experiences? 

3. If you use The Power of Play – Think in terms of being a teacher…how does this text inform you? What new ideas do you see from the power of child learning? I want you to critically examine Elkind and his text.

4. If you use Third Culture Kids – Think from a personal perspective…how have you felt? If you have children…how do they feel? Do you feel a sense of loss? Pride? Confusion?

Do slug cards on your readings – A slug is using an index card and you write down notes from your readings that are of interest to you.  You make a notation as to the page, chapter, text, etc so you can keep it as a reference.

See my example:

	Pollack, W (1999)

	Real Boys

	“Many boys, like Adam, also think it’s necessary that they handle their problems alone” (p. 5).

Note to self – what is alone? Do boys learn to handle problems alone? Why?  Is control a theme for boys?  Keep an eye out this issue of alone.  

How do I see the boy code in my country? My school? My culture?




You want to get into the habit of keeping index cards and a highlighter to bring out the salient points in a text.  By writing them down on a slug you now have an easy reference to use without having to go back into the text to find the citation.

I want you to bring your slugs on these readings with you to class each day.  As a group periodically we will discuss things that came up for you during your readings that made you write them down.

Eventually, you will use your slugs (in addition to other material) to write your paper.

Library Access:  
· Halle On-Line Library Database:

· go to: www.endicott.edu
· click on the “library” link along the top of page

· click on left column: “Library Databases”

· choose the database you would like to search 

· You will need your Endicott College email address and password in order to enter into the library databases.

Course Schedule:

· Keep in mind that we will be covering a lot of material. When i assign readings we may not get to cover all those tOpics,  but what it does is make you informed about the topics and makes you exposed to the general themes and language when i talk about them. Due to time constraints we may not be able to cover everything in the texts…but at least you will have read about them and taken notes.

· I encourage all of you to keep a notebook with items from your teaching experience that some of the readings may touch upon. During the class, I encourage all of you to bring up real events that we can discuss from a psychological perspective. 

	Day
	CHAPTERS
	TOPIC

	Monday

July 5th, 12th, or 19th

	Chapters covered in class today are Feldman chapters 1-6

Reading Assignment Tonight:

Feldman Chapters 7-13

Please understand that this is a lot of reading and I do not expect you to read every page verbatim. But please read through and write down notes that will help promote discussion during the class.
	8:30 AM – 12:25 PM

Welcome

Introduction of Class

Professor

Slug Cards/Paper from pre-assignment

Written Assignment (final)

Presentation discussion for final day

Introduction to Child Psychology Theory

Culture, Ethnicity, and Racial Influence

Evolution of the Child (Historical)

Psychodynamic Perspective (Freud, Erikson)

Behavioral Perspective (Skinner, Watson, Pavlov)

Social-Cognitive Learning Theory (Bandura)

Cognition (Piaget)

Ecological (Bronfenbrenner)

Sociocultural (Vygotsky)

Evolutionary (Darwin, Lorenz)

12:30 PM – 1:30 PM BREAK

1:35 PM – 4:30 PM

Continuation of the morning theories and theorists

The Scientific Method (terse overview, since I know you have received extensive education on this from other classes and faculty)

Ethical considerations

The start of life…

Birth and the Newborn

Physical development/Motor Development

Perception

Memory

Piagetian Theory

Language development

Little personalities…

Anxiety disorders in toddlers

Social bond formation

Gender roles

Vygotsky – Cognitive Development

End of the Day Coffee Talk – Questions, Personal Stories, Solutions, etc.

	Tuesday

July 6th, 13th, or 20th

	Chapters covered in class today are Feldman chapters 7-13

Reading Assignment

Tonight:
Verma & Larson

Chapter 4 – Partying in the US…

Just be familiar with concepts within the article when we discuss teen behavior later in the week!

Read Rice & Dolgin Chapters 1-3, 4,5, 6, 7, 9
	8:30 AM – 12:25 PM

Morning Coffee Talk…

Slugs from pre-assignment discussion

Preschool issues…

Early education

International success with preschool

TV, Movies, and the pro and con…

Is Big Bird universal? Can Elmo be funny in China? Iran?

Who is this child?

Self

Gender Identity

Racial, Ethnic, and Cultural awareness development

Imaginary friends…

Real friends

Morality – Lawrence Kohlberg

Morality – Piaget

Morality – Carol Gilligan

Aggression in children

Learned aggression, media, video games, music…

Middle Childhood (Development)

12:30 PM – 1:30 PM BREAK

1:35 PM – 4:30 PM

Continuation of morning topics

Binet and IQ

Psychometric testing and children

Self-Esteem

Self-Concept

Cultural aspects…awareness…

The academic environment

The psychological power of the teacher/administrator on a child.

End of Day Coffee Talk – Questions, Thoughts, Personal Experiences, Solutions to Specific Problems. REFLECTION CARDS

	Wednesday

July 7th, 14th, or 21st

	Chapters covered in class today are Rice & Dolgin Chapters 1-3, 4, 5, 6, 7, 9

Reading Assignment

Tonight: 

 Rice & Dolgin Chapters 8, 10, 12, 13, 14

Read Verma & Larsen Chapter 5 Leisure across European Nations
	8:30 AM – 12:25 PM

Morning Coffee Talk

Begin the Adolescent…

Adolescents in Social Context

Theoretical 

Cultural 

Chapters 6 & 7 Cognition Theory

Rites and Passages from child to adolescent

**We will break into groups to discuss various rites of passages unique to different cultures that we may have experienced. We will share them as a group.

12:30 PM – 1:30 PM BREAK

1:35 PM – 4:30 PM

Body Issues/Sexual Maturation (Chapter 4)

Health and Body Disorders (Chapter 5)

Sexual Values and Behavior (Chapter 6)

** Please keep in mind we will be discussing this in frank terms** As adults we tend to view these topics through an adult lens, which minimizes the significant psychological importance the teenage experiences this and mainstream media exploits these topics.

End of Day Coffee Talk – Questions, Thoughts, Personal Experiences, Solutions to Specific Problems. REFLECTION CARDS

	Thursday

July 8th, 15th, or 22nd

	Chapters covered in class today are Rice & Dolgin Chapters 8, 10, 12, 13, 14  

Reading Assignment

Tonight: 

Rice & Dolgin Chapters 15, 16, 17, 18

Verma & Larsen Chapter 7 Contextual Constraints…
	8:30 AM – 12:25 PM

Morning Coffee Talk

Self-Concept

Esteem

Identity

Gender

The teen and his/her family

Friendships

Being popular

Teen culture and subculture across cultures

FILM CLIP The Breakfast Club (1985) 40 MINS – we will discuss the universal aspect of this film…is it culturally universal?

12:30 PM – 1:30 PM BREAK

1:35 PM – 4:30 PM

Continuation of morning topics

Morality – Kohlberg, Gilligan, Piaget

End of Day Coffee Talk – Questions, Thoughts, Personal Experiences, Solutions to Specific Problems. REFLECTION CARDS

	Friday

July 9th, 16th, or 23rd

	
	8:30 AM – 12:25 PM

Morning Coffee Talk

Final Day!

Education/School

Work

Alienation

Substance Abuse

*substance abuse will be a basic overview 

12:30 PM – 1:30 PM BREAK

1:35 PM – 4:30 PM

Continuation of morning  theme

Solutions…suggestions…how do we apply lessons learned this week to the classroom.

Presentations

Final Reflection Card

Farewell!!!!

Remember that your paper is due July 14th (Leysin), July 21st (Prague), July 28th (Madrid)to tlynn@endicott.edu


I welcome a rewarding week with all of you.
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	Course Name:        
	Language Diversity in Education

	Course Number:  
	IED 509  

	Credits:
	3 Graduate

	Instructor:
	John J. Ketterer, Ed.D.
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	Email:
	jkettere@jsu.edu 


Course Description: 

This course deals with multiple issues in ethnic, cultural and linguistic diversity as they affect educational policy and educational practice. It is designed for teachers and administrators interested in broadening their knowledge base related to bi/multicultural, bi/multilingual issues, to deal with teaching and social changes that come up in schools that have a linguistically, culturally and ethnically diverse populations.
Course Objectives: 

Upon completion of this course students will:
1. Explore issues in multicultural and multilingual education

2. Develop a perspective of bilingualism and multilingualism as it affects thinking and education.

3. Develop an awareness of bilingual-educational policy in the USA.

4. Develop ideas about effective inclusive educational approaches.

5. Understand the second language learning process and how it impacts learning in the classroom

6. Develop classroom strategies and interventions that will facilitate metalinguistic skills.

7. Compare the major characteristics of several learning theories.

Required Texts:

The class will use the following books and also a course reader on del.icio.us
Baker, C. (1995,2006). Foundations of Bilingual Education (4nd. ed.). Clevendon, England: Multilingual Matters Ltd. ISBN-85359-865-8 (hbk); ISBN-1-85359-864-x (pbk); Available at Multilingual Matters and Channel View Publications [http://www.multilingual-matters.com – N.B., The prices seem to be much cheaper on this site than at amazon.com!].

Echevarria, J. & Vogt, M. & Short, D. (2004) Making Content Comprehensible for English Learners (2nd. ed.) Pearson Allyn and Bacon.  ISBN- 0-205-38641-5  [Referred to below as SIOP]

Recommended Readings: 

Recommended readings may be found at del.icio.us.  You will receive specific information about accessing this area on the blog after you have contacted Dr. Ketterer as per instructions (following).  
Pre-Assignments: 
1. Complete by June 20, 2010 (All Summer 2010 students).  This is critical, because I leave the U.S. on June 25, and want you set up before I leave!

Your Highest Priority:  Send to my email (jkettere@jsu.edu) the following critical information:


--Your full name and school affiliation; Endicott student number


--the site where you will be taking the class (Prague, Madrid, or Leysin)


--Your preferred form of address (what shall I call you?—William, Bill, Willy, Billy or Little Nell?)


--the email address you intend to use for this class (do NOT provide multiple emails)

Note:  Your access to the Blog & other class tools depends on your complying in a timely manner with this request.

2. YOUR LINGUISTIC PROFILE – Posted on the class BLOG.  Post it no less than one calendar week 

before the class begins.  You will find my linguistic profile there.  You should include at least the following:  What is your linguistic profile?  Are there contexts where you switch languages?  What triggers language/code shift in your behavior?  What other factors—strengths/weaknesses/external circumstances—have you noticed that affect your behavior?  Write no more than 3 well-constructed paragraphs. (Ungraded)
3.  YOUR CURRENT LINGUISTIC CONTEXT – Posted on the class BLOG.  Post it no less than one calendar week before the class begins. Review the mission, vision, and policies of your school district/unit school with respect to the use of language, structural supports for bilingual and multilingual learners (staffing, classroom design, instructional materials, etc).  Summarize major strengths and weaknesses in a short report to be shared non-prejudicially with the class. (Graded)
4. ARTICLE – Before Day 1 of Class post to the Class Wiki. (Graded)
Read one professional, research article from one of the online journals listed in the course reader on del.icio.us There are several online journals tagged there. Find an article in one of those online journals that relates to language diversity (multilingual classrooms, language policies, language & culture, etc).  Read the article. PRIOR to coming to class on Day 1, prepare the paper in WORD; it should be a summary (1 page), single spaced. Begin by putting the bibliographic information (as per APA style) at the top. Summarize the article and then conclude with a brief explanation of why you chose that article for this assignment and what you got from it.  You will present the article to the rest of the class. 

Final Grading Rubric:

A (93-100)%   A- (90-92)%   B+ (87-89)%  B (83-86)%   B- (80-82)%  C -Below 80%

Course Assignments and Percentage 
	Course Requirement
	%
	Due 

	Linguistic Profile
	10
	Pre

	Linguistic Context
	10
	Pre

	Article Review
	10
	Pre

	Daily Journal
	10
	Daily (4 entries)

	Position Paper
	10
	Thursday

	SIOP Lesson Plan (Group)
	25
	Friday 

	Class Participation, Discussion, presentations and responses to classmates
	25
	Ongoing

	Total:
	100
	


Notes:

1. Time will be allotted on a daily basis (about 30 minutes) for the journal entry, which should go in the blog corresponding to each day.

2. The Position papers is short (2 page?) reflection on a theme of your choice that is pertinent to the class.  They will be posted on the blog, and should contain critical, analytical, and personal insights.  Comments on points of view expressed in the class are acceptable.  Reminder:  Decorum and respect are requirements for all written materials in this class.

3. Groups for the SIOP lesson plan, to be presented on the last day, will be formed on Day 1 according to shared interests and similarity of teaching assignments. Group grade will consist of quality of daily presentations of conceptual material and corresponding components of lesson plan presented on Day 5.

Course Overview : 
	Monday 
	Topic 1   Introduction & Overview: Theories of Learning

· Introductions

· Definitions/Distinctions

· Resources

· Group Projects
	Topic 2   Language, Discourse, & Power

· Modern Views

· Influence of Postmodernism
	Assignments

Reading :

Baker, Chap 1-4
Please come prepared for the first day.

	Tuesday
	Topic 4   Cultural Diversity and Learning

· Culture Wars

· Inclusion:  Pedagogy or Political Agenda?
	 Topic 3   Theories of Bilingualism

 
	Baker, Chap 5-6

SIOP Group 1 –

Chap 1, 2, & 3

	Wednesday
	Topic 5   Language Proficiency Assessment
	Topic 6   U.S. Policy & Representative International Policies
	Baker, Chap 7-8

SIOP Group 2–

Chap 4, 5 & 6

	Thursday
	Topic 7   School Mission, Administrative Behaviors, School Design for Diverse Learners
	Topic 8   Classroom Management in a Linguistically Diverse Environment
	Baker, Chap 10-14

SIOP Group 2–

Chap 7, 8 & 9

	Friday
	Topic 9   Lesson Planning in Content Areas for Diverse Learners
	Topic 10 Group Presentations


	Baker, Chap 18-19

SIOP:

Projects/Presentations


A “Normal” Day 

	Activities
	ToT

	Review of Baker Reading
	

	Sharing of Linguistic Profiles/Contexts
	

	Lecture & Discussion
	

	Group Time to Prepare SIOP material
	

	[Break]
	

	SIOP Presentations
	

	Reading/Discussion Time
	

	Presentation/Discussion of Article Reviews
	

	Presentation/Discussion of Position Papers
	

	Journal Writing
	


Because of the nature of the course, the most up-to-date literature will need to be reviewed, thus the use of the course reader on del.icio.us. Materials consisting of Journal Articles reflecting the themes identified in the course outline will be available on the course reader, identified by Topic. 

ADA Policy:

If you as a student qualify as a person with a disability, as defined in Chapter 504 of the Rehabilitation Act of 1973, you may wish to discuss the need for reasonable accommodations with your instructor.  You should make this contact at the beginning of the course.

Academic Honesty:

A university is a community of individuals who voluntarily join together for the purpose of learning.  At the heart of this sense of academic community is the idea that the behavior of its members is guided by a shared commitment to the highest standards of academic integrity.  Any form of cheating, plagiarism or assisting others in acts of dishonesty is a violation of such standards.  As a student in this course, it is assumed that you pledge that you will neither receive nor give unauthorized assistance during the completion of all my work in this course.  You will not engage in plagiarism. (The definition of plagiarism is the deliberate presentation, oral or written, of words, facts, or ideas belonging to another source without proper acknowledgment.) 
Please be aware of Endicott College’s academic honesty policy.  Cheating/Plagiarism (to include the cutting and pasting of unmodified code from the internet) is grounds for failure in the class, and possibly academic dismissal.

Review the resources on plagiarism on the course reader; this has links to related sites to use as a refresher on what constitutes plagiarism and how to avoid it. (http://del.icio.us/IED509Sum09)

This syllabus may change at any time based on the discretion of the professor.

Library Access:  
Halle On-Line Library Database:   in order to get into the library database you need to go the main Endicott College webpage at www.endicott.edu . Along the top right click on the “Library” link. Once you enter into the databases you will be asked for your email address and password.
On-Line Resources:

See the class reader on del.icio.us (http://del.icio.us/IED509Sum09)
Rethinking Schools Online  http://www.rethinkingschools.org/special_reports/bilingual/resources.shtml
The Rights of Limited-English Proficient Students
http://www.ed.gov/about/offices/list/ocr/qa-ell.html
Center for Research on Education, Diversity, and Excellence (CREDE)
www.cal.org/crede
Center for Multicultural Education
www.education-world.com
Bilingual Education Overview and Online Resources 

http://www.greatschools.net/cgi-bin/showarticle/67 

Bringing up Baby Bilingual

http://babybilingual.blogspot.com/2007/05/resources-for-bilingual-education.html 

Select Bibliography:
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Crawford, J. (2006). Issues in U.S. language policy: Bilingual education. James Crawford's Language Policy Web Site & Emporium. Retrieved March 25, 2006, from http://ourworld.compuserve.com/homepages/jwcrawford/BG8.htm
Dingboom, D. et al. (1994). Improving Student Reading Abilities and Attitudes of Culturally and Linguistically Diverse Students through Curriculum Adaptation and Home/Parental Involvement. M.A. Project, St. Xavier University. [ED 371 319] 

Drese, S. (2001). The new face of bilingual education: Is it worth the battle? One school’s struggle. Research Report Dominican University of California. Retrieved March 19, 2006, from digital database. (ED455689)
Echevarria, J. (1998). Teaching Language minority students in elementary schools. Retrieved March 12, 2006, from Center for Research on Education, Diversity & Excellence. http://www.crede.org. 

Echevarria, J. & Vogt, M. & Short, D. (2004) Making Content Comprehensible for English Learners (2nd. ed.) Pearson 
Allyn and Bacon.  

Gebhard, M. (2003). Getting past “See spot Run”. Educational Leadership. 60 (4), 35-39
Glenn, Charles L.. Two-Way Bilingual Education.  Education Digest, Jan2003, Vol. 68 Issue 5, p42, 4p; (AN 8841580
Howard, Elizabeth. Two-Way Immersion: A Key to Global Awareness. Educational Leadership. October 2002, Vol. 82 Issue 4, p. 62, 3p.

Hayes, C., and R. Bahruth (1985). Querer Es Poder in Hansen, J. et al. (eds), Breaking Ground: Teachers Relate Reading and Writing in the Elementary School. Portsmouth, NH: Heinemann. [ED 257 050] 

Horowitz, R. (1984). Orality and Literacy in Bilingual-Bicultural Children. NABE: The Journal for the National Association for Bilingual Education, 8(3), 11-26. [EJ 308 930] 

Hudelson, S. (1988). Children's Writing in ESL. ERIC Digest. Washington, DC: ERIC Clearinghouse on Languages and Linguistics. [ED 303 046] 

Justin, N. (1970). Culture Conflict and Mexican-American Achievement. School and Society 98. 

Ketterer, J.J. (2008, Fall).  The quandary of leadership research.  Inter Ed: The Journal for the Advancement of International Education 35(107), p. 9. 

Ketterer, J.J. (2008, Spring).  Review of current brain research: Neural pathways to the brave new world?  Inter Ed: The Journal for the Advancement of International Education 35(106), pp. 5-7. 

Ketterer, J.J.  (2008).  Zone of proximal development.  Entry in the Encyclopedia of Educational Psychology (N.J. Salkind, Ed.).  Thousand Oaks, CA:  Sage Publications [ISBN: 9781412916882].

Ketterer, J.J.  (Fall, 2007).  Research is the key – To human cognition.  Inter Ed: The Journal for the Advancement of International Education 34(105), p. 6.
Klingner, Janette K.; Artiles, Alfredo J.(2003,) When Should Bilingual Students Be in Special Education? Educational 
Leadership. 61(2), 66.(AN 11868893)

Lopez, Maria G. & Tashakkori, Abbas. (2003). Utilizing Two-Way Bilingual Education for Reducing the Achievement 
Lag of LEP Students in Primary Grades: A Longitudinal Study.  2003 (ED478290)

Ogbu, John. U. “Understanding Cultural diversity and Learning” Educational Research. 21, no. 8, American Educational Research Association, (1992): 5-14.Pang, 

Ogbu, John U. Adaptation to Minority Status and Impact on School Success. Theory Into Practice, Autumn 92, Vol. 31 Issue 4, p287, 9p; (AN 5204237)
Rodriguez, Cathi Draper; Higgins, Kyle. (2005). Preschool children with developmental delays and limited English proficiency.   Intervention in School & Clinic. 40 (4). (AN 16266069)
Rothstein, R. (1998). Bilingual education: The controversy. Phi Delta Kappan. 79(9), 672.
Short, D. & Echevarria, J. (1999). The sheltered instruction protocol: A tool for teacher-researcher collaboration and professional development. ERIC Digest. Washington, DC: ERIC Clearinghouse on Languages & Linguistics. Retrieved March 22, 2006 from www.crede.org/researchThomas, Wayne P.& Collier, Virginia P. (2003). The multiple benefits of dual language.   Educational Leadership. 61(2), 61. (AN 11868888)
Thomas, Wayne P.; Collier, Virginia P.; A National Study of School Effectiveness for Language Minority Students' Long-Term Academic Achievement.  Center for Research on Education, Diversity and Excellence, Santa Cruz, CA., 2002 (ED475048)

Thomas, Wayne P.; Collier, Virginia P.(1998). Two languages are better than one. Educational Leadership. 55 (4), 23. (AN 87147)
 

Required Readings: 

Core Themes for Second language acquisition
Allen, V.G. (1987). Developing Contexts to Support Second Language Acquisition, Language Arts, 63(1), 61-66. [EJ 327 896] 

Drese, S. (2001, May 1). The New Face of Bilingual Education: Is It Worth the Battle? One School's Struggle. (ERIC Document Reproduction Service No. ED455689) Retrieved April 7, 2009, from ERIC database. )http://www.eric.ed.gov/ERICDocs/data/ericdocs2sql/content_storage_01/0000019b/80/19/24/71.pdf 
Echevarria, J. (1998). Teaching Language minority students in elementary schools. Retrieved March 12, 2006, from Center for Research on Education, Diversity & Excellence. http://www.crede.org. 

Gebhard, M. (Dec 2002). Getting past 'see spot run'. Educational Leadership, 60, 4. p.35-39. Retrieved April 07, 2009, from General OneFile via Gale:
http://find.galegroup.com.proxy18.noblenet.org/ips/start.do?prodId=IPS
Rodriguez, D. C., & Higgins, K. (March 2005). Preschool children with developmental delays and Limited English Proficiency. Intervention in School & Clinic, 40, 4. p.236(7). Retrieved April 07, 2009, from General OneFile via Gale:
http://find.galegroup.com.proxy18.noblenet.org/ips/start.do?prodId=IPS
Core Themes for Multilingual Education
Crawford, J. (2006). Issues in U.S. language policy: Bilingual education. James Crawford's Language Policy Web Site & Emporium. Retrieved March 25, 2006, from http://ourworld.compuserve.com/homepages/jwcrawford/BG8.htm
Thomas, W., & Collier, V. (2003, October). The Multiple Benefits of Dual Language. Educational Leadership, 61(2), 61-64. Retrieved April 7, 2009, from Academic Search Premier database.  http://web.ebscohost.com/ehost/pdf?vid=7&hid=103&sid=0076a004-039a-4b3a-8542-a7e20c1130d1%40sessionmgr104
Thomas, W., Collier, V., & Center for Research on Education, D. (2002, January 1). A National Study of School Effectiveness for Language Minority Students' Long-Term Academic Achievement. (ERIC Document Reproduction Service No. ED475048) Retrieved April 7, 2009, from ERIC database. http://www.eric.ed.gov/ERICDocs/data/ericdocs2sql/content_storage_01/0000019b/80/29/d4/52.pdf 

Thomas, W., & Collier, V. (1997, December). Two languages are better than one. Educational Leadership, 55(4), 23. Retrieved April 7, 2009, from Academic Search Premier database. http://web.ebscohost.com/ehost/pdf?vid=11&hid=115&sid=f8e0e2f2-4b10-4e85-8f13-7c35fecc5404%40sessionmgr108 

Short, D. & Echevarria, J. (1999). The sheltered instruction protocol: A tool for teacher-researcher collaboration and professional development. ERIC Digest. Washington, DC: ERIC Clearinghouse on Languages & Linguistics. Retrieved March 22, 2006 from www.crede.org/research .

Core Themes for Theories and Methods of bi/multilingual instruction

Barrera, R. (2004, November). A Case for Bilingual Education. Scholastic Parent & Child, 12(3), 72-73. Retrieved April 7, 2009, from Academic Search Premier database. http://web.ebscohost.com/ehost/pdf?vid=12&hid=120&sid=f8e0e2f2-4b10-4e85-8f13-7c35fecc5404%40sessionmgr108 

Glenn, C. (2003, January). Two-Way Bilingual Education. Education Digest, 68(5), 42. Retrieved April 7, 2009, from Academic Search Premier database. http://web.ebscohost.com/ehost/pdf?vid=16&hid=3&sid=f8e0e2f2-4b10-4e85-8f13-7c35fecc5404%40sessionmgr108 

Howard, E. (2002, October). Two-Way Immersion. A Key to Global Awareness. Educational Leadership, 60(2), 62. Retrieved April 7, 2009, from Academic Search Premier database. http://web.ebscohost.com/ehost/pdf?vid=20&hid=12&sid=f8e0e2f2-4b10-4e85-8f13-7c35fecc5404%40sessionmgr108 

Klingner, J., & Artiles, A. (2003, October). When Should Bilingual Students Be in Special Education?. Educational Leadership, 61(2), 66-71. Retrieved April 7, 2009, from Academic Search Premier database. http://web.ebscohost.com/ehost/pdf?vid=24&hid=101&sid=f8e0e2f2-4b10-4e85-8f13-7c35fecc5404%40sessionmgr108 

Lopez, M., & Tashakkori, A. (2003, April 22). Utilizing Two-Way Bilingual Education for Reducing the Achievement Lag of LEP Students in Primary Grades: A Longitudinal Study. (ERIC Document Reproduction Service No. ED478290) Retrieved April 7, 2009, from ERIC database. http://www.eric.ed.gov/ERICDocs/data/ericdocs2sql/content_storage_01/0000019b/80/1b/33/6f.pdf 

Ogbu, John. U. “ Understanding Cultural diversity and Learning” Educational Research. 21, no. 8, American Educational Research Association, (1992): 5-14.Pang, 

Ogbu, J. (1992, September). Adaptation to Minority Status and Impact on School Success. Theory Into Practice, 31(4), 287. Retrieved April 7, 2009, from Business Source Premier database. http://web.ebscohost.com/ehost/pdf?vid=13&hid=12&sid=250a20a1-e7d2-4ed6-84c8-71589e312081%40sessionmgr108 

Rothstein, R. (1998, May 1). Bilingual Education: The Controversy. Phi Delta Kappan, 79(9), 672,674-78. (ERIC Document Reproduction Service No. EJ565104) Retrieved April 7, 2009, from ERIC database. http://web.ebscohost.com/ehost/detail?vid=17&hid=17&sid=250a20a1-e7d2-4ed6-84c8-71589e312081%40sessionmgr108&bdata=JkF1dGhUeXBlPWNvb2tpZSxpcCxjcGlkJmN1c3RpZD1lbmQmc2l0ZT1laG9zdC1saXZlJnNjb3BlPXNpdGU%3d#db=eric&AN=EJ565104
Bibliography:

Allen, V.G. (1987). Developing Contexts to Support Second Language Acquisition, Language Arts, 63(1), 61-66. [EJ 327 896] 

Baca, L. et al. (1994). Language Minority Students: Literacy and Educational Reform. In Ellsworth, N. et al. (eds), Literacy: A Redefinition. Hillsdale, NJ: Lawrence Erlbaum. [ED 377 466] 

Bond, G. et al. (1989). Reading Difficulties: Their Diagnosis and Correction. Englewood Cliffs, NJ: Prentice Hall. 

Cambourne, B., and J. Turbill (1987). Coping with Chaos. Rozelle, NSW, Australia: Primary English Teaching Association. [ED 283 209] 

Ching, J.P. (1993). Using Art as a Means of Language Development and of Finding One's Voice: One Case Study of an ESL Learner. [ED 373 351] 

Dingboom, D. et al. (1994). Improving Student Reading Abilities and Attitudes of Culturally and Linguistically Diverse Students through Curriculum Adaptation and Home/Parental Involvement. M.A. Project, St. Xavier University. [ED 371 319] 

Hayes, C., and R. Bahruth (1985). Querer Es Poder in Hansen, J. et al. (eds), Breaking Ground: Teachers Relate Reading and Writing in the Elementary School. Portsmouth, NH: Heinemann. [ED 257 050] 

Horowitz, R. (1984). Orality and Literacy in Bilingual-Bicultural Children. NABE: The Journal for the National Association for Bilingual Education, 8(3), 11-26. [EJ 308 930] 

Hudelson, S. (1988). Children's Writing in ESL. ERIC Digest. Washington, DC: ERIC Clearinghouse on Languages and Linguistics. [ED 303 046] 

Justin, N. (1970). Culture Conflict and Mexican-American Achievement. School and Society 98. 
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Course Syllabus 

(Cohorts E1 L2 revised April 10, 2010)
	Course Name:
	Reflective Seminar: International Education

	Course Number:
	IED 573

	Credits:
	3

	Dates/Times:
	Summer 2010

	Location:
	 Leysin, Switzerland

	Faculty:
	Dr. Renata McFarland

	Office:
	Nettle Middle School, Haverhill, Massachusetts 

	Phone:
	+ 1 978 374-5792

	email:
	rmcfarla@endicott.edu

	Fax
	+1 978-372-3441


Course Description:

This course is designed to provide students an opportunity to develop a diverse set of perspectives for analyzing organizations and/or taking effective leadership in them. The primary focus of the course is on understanding the various dynamics that affect the operation of educational organizations. Specifically, leadership theory, change theory, organizational behavior and policy analysis will be introduced. Learning to use multiple perspectives in the organization will give students opportunities to reflect on their role as an educator while expanding the set of possible choices that have for taking actions and leadership. Preparation for leadership positions will be the primary focus.

LEARNING OUTCOMES:

By completion of this course students will be able to:

1. Comprehend the political forces which impact educational policy.

2. Critically reflect on their previous course work in the IED program.

3. Analyze various approaches to understanding teacher leadership and

its impact on school culture, staff morale and student achievement.

4. Examine the role of leadership in promoting sustainable educational change.

5. Demonstrate understanding of their personal philosophy of leadership, change,

curriculum, instruction and organizational behavior in the improvement of teaching and learning in schools.

MAIN CURRICULUM THEMES/CONTENT:

Reflective practitioner                         Professional Development

Leadership development variables     Peer consultation

Change theory and strategy               Team Development

Continuous Improvement                   Sustainable change

Visioning                                             Personal leadership development

REQUIRED TEXTS:

Johnson, S. (2005) Who moved my cheese: An amazing way to deal with change in your work and in your life.  Vermilion Publishing ISBN-10: 0091883768 ISBN-13: 978-0091883768  

Ruiz, D.M. (2001). The four agreements: A practical guide to personal freedom, a Toltec wisdom book. Amber-Allen Publishing; 1 edition (January 15, 2001) ISBN-10: 1878424505 ISBN-13: 978-1878424501 

TEACHING METHODOLOGY:

Teaching methods for this course will include lectures, facilitated discussions, small and large group work, student-led presentations, and video viewing w/analysis and discussion.

ASSESSMENT:

Assignment 1      Presentations on book of choice
                       30%                                       

Assignment 2      Reflective paper: Self-Evaluation                                40%                    

Assignment 3      Personal leadership development plan                       30%    

	Objective/Learning Outcome
	Means of  Assessment
	Evidence of Student learning based on the   criteria established

	1.  Comprehend the political forces which  impact educational policy.
	Research/article

Presentations
	Based on rubric evaluation criteria, students must earn     a grade of B or  better as evaluated by the designated MEd faculty member for this course.



	2. Critically reflect on their previous  course work in the IED program.
	Same as above.
	Same as above.

	3.  Analyze current educational practices in the light of their assumptions about human development and learning.
	Same as above.
	Same as above.

	4.  Examine the role of leadership in promoting sustainable educational change
	Same as above.
	Same as above.

	5.  Demonstrate understanding of their personal philosophy of leadership, change, curriculum, instruction, and organizational behavior in the improvement of teaching and learning in schools.
	Same as above.
	Same as above.


FINAL GRADING CRITERIA:

A:  The student demonstrates required competencies and class attendance at an 

exemplary level at the time specified by the instructor. A (93-100%)  A-(90-92%).

B:  The student demonstrates all required competencies and class attendance as expected

Graduate level standards. B+ (87-89%) B (83-86%) B- (90-82%).

C:  The student demonstrates required competencies and attendance at satisfactory level.

      Below 80% C. A grade below C is considered a failing grade. (C- or below).

ATTENDANCE POLICY:
Class attendance is essential for success in this course. Please be prompt to class as we have a very tight schedule. Endicott College defines excused absence as those situations of illness, crisis or situations entirely beyond the student’s control. Make-up assignments will be provided for students who need to make up missed class time.

Full, focused respectful and active participation in all large and small group activgities and discussions, including being an actively responsive audience member during and after video screenings and class performance/presentations. Assigned readings will be reviewed in small and large group discussions.

ADA Policy:

If you as a student qualify as a person with a disability, as defined in Chapter 504 of the Rehabilitation Act of 1973, you may wish to discuss the need for reasonable accommodations with your instructor.  You should make this contact at the beginning of the course.
Academic Honesty:

A university is a community of individuals who voluntarily join together for the purpose of learning.  At the heart of this sense of academic community is the idea that the behavior of its members is guided by a shared commitment to the highest standards of academic integrity.  Any form of cheating, plagiarism or assisting others in acts of dishonesty is a violation of such standards.  As a student in this course, it is assumed that you pledge that you will neither receive nor give unauthorized assistance during the completion of all my work in this course.  You will not engage in plagiarism. (The definition of plagiarism is the deliberate presentation, oral or written, of words, facts, or ideas belonging to another source without proper acknowledgment.) 
Please be aware of Endicott College’s academic honesty policy.  Cheating/Plagiarism (to include the cutting and pasting of unmodified code from the internet) is grounds for failure in the class, and possibly academic dismissal.
RECOMMENDED READINGS: (These are subject to change at discretion of the instructor)

ASCD) (2006). Results Now: How we can Achieve Unprecedented Improvements in Teaching and Learning ( 2006), Association for Supervision and Curriculum Development, Alexandria, VA.  ISBN: 1-4166-0358-1

Cain T. Mentoring Trainee Teachers: How Can Mentors Use Research? Mentoring & Tutoring: Partnership in Learning [serial online]. February 01, 2009;17(1):53-66. Available from: ERIC, Ipswich, MA. Accessed April 8, 2009

Fullan, M. (2001). Leading in a Culture of Change,: Jossey-Bass Wiley, San Francisco, CA.  ISBN: 0-7879-5395-4

Geijsel F, Sleegers P, Stoel R, Kruger M. The Effect of Teacher Psychological and School Organizational and Leadership Factors on Teachers' Professional Learning in Dutch Schools. Elementary School Journal [serial online]. March 01, 2009;109(4):406-427. Available from: ERIC, Ipswich, MA. Accessed April 8, 2009.

Marzano, R., Waters, T., & McNulty, B. (2005) School Leadership That Works: From Research to Results, Association for Supervision and Curriculum Development (ASCD), Alexandria, VA. ISBN: 1-4166-0227-5

Pithouse K, Mitchell C, Weber S. Self-Study in Teaching and Teacher Development: A Call to Action. Educational Action Research [serial online]. March 01, 2009;17(1):43-62. Available from: ERIC, Ipswich, MA. Accessed April 8, 2009.

On the Web:

Association for Supervision and Curriculum Development ( www.ascd.org)

The Economist  (www.economist.com)

New York Times  (www.nytimes.com)

Educational Leadership (www.el@ascd.com)

www.learn4good.com
ASSIGNMENTS:

Personal Development Plan. Each student will write a reflective log. This log will be comprised of reflective thoughts from the start of the IED Master Program and will end with a summary of the gains and changes made during this journey. The reflective journal will include analogies from both required readings (who moved my cheese and the four agreements) The journal will be submitted in the final class session. This will be done in class as well as out of class.

Your grade will depend on:

 1.  Thoroughness of the written response for each variable.                         80%

2. Written presentation to include grammar and syntax                              20%

This assignment is worth 30% of the total course grade.

Book Presentations: Students will choose a self selected book which will be shared with the class. This book is to be relating to the field of education. The book can be or organizational changes with in education, personal changes, reflecting on the changes in education, mentoring, political changes and the impact it has on education. You must choose a book, read it, bring it to class and be able to present to the class the impact of the book and why you choose it.

Your grade will depend on how you present the information from your book of choice:

1. Clarity and thoroughness of content                                                  60%

2. Use of visual and other aids.                                                               20%

3. Involvement of audience.                                                                    20%

This assignment is worth 30% of the total course grade.

Self-Evaluation Paper: Students will write a four-to-five page reflective essay that combines an analysis and assessment of their growth and development as a result of participation in the IED program. The essay should be typed, double spaced, w/size 12 font, spell checked and include a cove page. Before you prepare the final draft, share it with a colleague(s) for feedback. The paper will be submitted in the final class session.

Please consider these questions in developing the essay:

What have you learned about yourself and your significant strengths as a teacher/department head/administrator and as a learner?

What has changed in your approach to instruction, student learning, curriculum, teacher colleagues, school administration, parents, community and the role of schools in society?

What ideas and concepts have made the greatest impact on you and that have been integrated into your professional life? What are your next professional development steps?

Your grade will depend on:

1.  Thoroughness of the written response to the questions listed above.         80%

2.   Written presentation to include grammar and syntax                                20%

This assignment is worth 40% of the total course grade.

THE SCHEME OF WORK

MONDAY

Introduction/Overview of the course                   Video: “Who Moved My cheese”

Get Acquainted activity: The Fishbowl               My leadership notes

Explain assignments                                           Peer Consultation w/guidelines

Jig-saw readings                                                 Paper/reports work time

Reports and discussion of the readings

Leadership variables:” an overview

Leadership variable: Organizational leadership; Nurturing 

   and navigating leadership in your school

TUESDAY

Reflection time                                                    My leadership notes

Jig-saw readings                                                 Peer Consultation time

Reports and discussion of the readings              paper/reports work time

Personal reflections on the IED program

Leadership variable: Strategic leadership: Video “Changes: The paradigm shift in education”

Leadership variable: Interpersonal leadership: Communicating your leadership

WEDNESDAY
Reflection time

Jig-saw readings

Reports and discussion of the readings

Leadership variable: Miguel Ruiz book discussion

Leadership variable: Motivational leadership: Building climate and community

Paper/presentation work time

THURSDAY                                                                                                                                                                               
Reflection time                                                        My leadership notes

Jig-saw readings                                                     Peer consultation time

Reports and discussions of the readings                Paper/presentation work time

Leadership variable: Instructional leadership:

   improving student and teacher achievement

FRIDAY

Reflection time                                                       Peer consultation time

Reports/ discussions of book choices 

Paper/presentation work time

Final Presentations of Personal leadership development plans and self-evaluation papers

Library Access:  
· Halle On-Line Library Database:

· go to: www.endicott.edu
· click on the “library” link along the top of page

· click on left column: “Library Databases”

· choose the database you would like to search 

· You will need your Endicott College email address and password in order to enter into the library databases.

This syllabus may change at any time based on the discretion of the professor.
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Summer 2010 Leysin, Switzerland
	Course Name:        
	Management and Leadership in Sport 

	Course Number:  
	MAA 510

	Credits:
	3 Graduate

	Instructor:
	Dr. Deborah Swanton

	Email:
	dswanton@endicott.edu 


Course Description: 

An examination of contemporary theories related to management and leadership and their applications to athletic administration.   Emphasis will be given to the wide array of management practices and how leadership theory can explain the evolution of a strong mission, strategic plan, and the cultivation of human resources.  This course will discuss various skills, roles, and functions of athletic administrators in the secondary school and collegiate settings.

Course Objectives:  
1. explain and apply leadership theory as it relates to effective athletic administration.

2. understand how to assess management practices with respect to: policy development, human resource management/development, and conflict resolution.

3. utilize strategic planning as a method of cultivating organizational effectiveness, problem solving, and decision making.

4. appreciate the value of relationship building with employees, customers, the media, and the community.

Required Text: 

Hums, M. and MacLean, J. (2009) Governance and policy in sport organizations (2nd ed.).  Holcomb and Hathaway.

ISBN:978-1-890871-89-5

Additional required readings are posted in the Handouts and Bookmarks sections of GullNet.  

Pre-Assignment: 
1.  Find two peer reviewed journal articles related to management theory.  Write a 2-3 page paper on each article summarizing the content of the articles and apply the content to your role/setting in athletic administration. Be prepared to discuss the articles the first class. 

2. Choose a book to read on leadership.  E-mail the title of the book to me at dswanton@endicott.edu for approval.  Each student must choose a different book.  A book review paper and presentation will be due the last day of the course.  The paper guidelines are attached to the syllabus.  

Assessment / Grading Criteria: 

1.    Preassignment 




20 pts


2
Class discussion and participation


50 pts


3     Research Paper




30 pts


4     Research Paper Presentation



10 pts


5     Book Review  





20 pts
 



6 Book Review Presentation 


             5 pts

7.   In class assignments 




20 pts





  


Total points                 
            155  pts

Book Review Guidelines 

Your review should include a full citation (title, author, publisher, copyright) and the following items:

· Describe why you selected this book, and what you expect from it (I encourage you to write this section before you read the book!)

· Discuss at least three main points of the book

· Identify at least three points that you thought were missing or you disagreed with the author’s perspective

· Identify anything in the book that you will immediately implement (and why)

· Assess how valuable the book is in your leadership and athletic administration education. 

· Explore if you would recommend this book to a colleague and/or to your boss

· Rate the book from 1 to 5 with 5 being a “must read” and 1 “don’t bother picking it up.”

RESEARCH PAPER CRITERIA

Students will be required to submit a 5-7 page research paper addressing a management issue in athletic administration.  Identify the issue, discuss what challenges athletic administrators face, and identify possible solutions to the problem.  All topics will be approved by the instructor.  A minimum of 3 peer reviewed journal articles should be included.  APA format is required.  

	Objective/Learning Outcome
	Means of Assessment
	Evidence of Student Learning based on the criteria established

	Explain, synthesize and apply leadership theory as it relates to effective sport management.


	Readings, class assignments discussion, book review, research paper
	Based on rubric evaluation criteria, students must earn a grade of B or better as evaluated by the designated faculty member for this course.

	Understand how to assess management practices with respect to: policy development, HR management/development and conflict resolution.
	Readings and class assignments 
	Based on rubric evaluation criteria, students must earn a grade of B or better as evaluated by the designated faculty member for this course.

	Utilize strategic planning as a method of cultivating organizational effectiveness, problem solving and decision making.
	Readings and class assignments 
	Based on rubric evaluation criteria, students must earn a grade of B or better as evaluated by the designated faculty member for this course.

	Appreciate the value of relationship building with employees, customers, the media and the community.
	Readings, class discussion and final project/presentation  
	Based on rubric evaluation criteria, students must earn a grade of B or better as evaluated by the designated faculty member for this course.


Final Grading Criteria:

A  :  The student demonstrates all required competencies and class attendance at an exemplary level at the  times specified by the instructor.  A   (93-100)%  A- (90-92)%

B  :  The student demonstrates all required competencies and class attendance at expected Graduate level standards.  B+(87-89)%  B (83-86)%  B-(80-82)%

C  .  The student demonstrates required competencies and attendance at satisfactory level.  Below 80% C

A grade below C is considered a failing grade (C- or below).

Course Assignments: 
As a graduate course, it is expected that students understand and accept the high level of energy and commitment necessary to be successful on this academic level. The instructor is committed to provide a course of the highest quality and commits his/her time and talents to the process. Reciprocity of these ideals is the highest form of compliment to an instructor. 

ADA Policy:

If you as a student qualify as a person with a disability, as defined in Chapter 504 of the Rehabilitation Act of 1973, you may wish to discuss the need for reasonable accommodations with your instructor.  You should make this contact at the beginning of the course.

Academic Honesty:

A university is a community of individuals who voluntarily join together for the purpose of learning.  At the heart of this sense of academic community is the idea that the behavior of its members is guided by a shared commitment to the highest standards of academic integrity.  Any form of cheating, plagiarism or assisting others in acts of dishonesty is a violation of such standards.  As a student in this course, it is assumed that you pledge that you will neither receive nor give unauthorized assistance during the completion of all my work in this course.  You will not engage in plagiarism. (The definition of plagiarism is the deliberate presentation, oral or written, of words, facts, or ideas belonging to another source without proper acknowledgment.) 
Please be aware of Endicott College’s academic honesty policy.  Cheating/Plagiarism (to include the cutting and pasting of unmodified code from the internet) is grounds for failure in the class, and possibly academic dismissal.
Because of the nature of the course, the most up-to-date literature will need to be reviewed. Materials consisting of Journal Articles and Position Papers reflecting the themes identified in the course outline will be distributed at the first session. 
This syllabus may change at any time based on the discretion of the professor.

Library Access:  
· Halle On-Line Library Database:

· go to: www.endicott.edu
· click on the “library” link along the top of page

· click on left column: “Library Databases”

· choose the database you would like to search 

· You will need your Endicott College email address and password in order to enter into the library databases.

A few things to remember when searching….. click on the box for “full text” and use the “Advanced Search” function. This will help you get better results.

On-Line Resources:

University of Minnesota Distinguished Lecture Series: 

http://www.cehd.umn.edu/tuckercenter/lecture/past_lectures/2009-spring/spring_2009.htm
Athletic Management: http://www.athleticmanagement.com/
National Federation of State High School Associations: http://www.nfhs.org/
Massachusetts Interscholastic Athletic Association: http://www.miaa.net/
National Collegiate Athletic Association: http://ncaa.org/
*More online resources will be added to the Bookmarks Section of GullNet 

Overview of Week:

	Day
	Chapters
	Topic

	Monday 

June 28th 
	Assignments: Read and Review: 

Pre-Assignment: 

1. Find two peer reviewed journal articles related to management theory.  Write a 2-3 page paper on each article summarizing the content of the articles and apply the content to your role/setting in athletic administration. Be prepared to discuss the articles the first class. 


	Syllabus Overview 

Introduction to GullNet 

Overview of management theory and leadership

 -Management roles 

-Discussion of management theory articles 

In class assignment

Jigsaw 

GullNet Handouts:  

-Management & Leadership PowerPoint

-Organizational Leadership- Lessons from Professional Coaches  

GullNet Bookmarks: 

-Directing Success

-Furthering Your Reach 

Applying management theory to all settings

Management issues in athletic administration 



	Tuesday June 29th


	Assignment Due: Read and Review:

Chapter 2 in text-Managerial Activities Related to Governance 

Bring in peer reviewed article related to motivational theory and be prepared to discuss the article 

Review all GullNet Handouts and Bookmarks


	Overview of organizational culture

Overview of vision and mission statements 

Operational and strategic planning

Motivational Theory

In class assignment  

JigSaw 

GullNet Handouts:  

-Managing Employee Diversity 

 

GullNet Bookmarks: 

-Minority Coaches in Football 

Hiring and Evaluating Employees

Human Resource Issues in all settings 

Discuss Final Presentation Topics 



	
	
	

	Wednesday  June 30th 
	Assignments Due: Read and Review:

Chapter 8 in text-Intercollegiate Athletics

Chapter 4 in text-Ethics in Sport Organizations

Review all GullNet Handouts and Bookmarks


	National Collegiate Athletic Association organizational structure 

Academics and Athletics

GullNet Handouts:  

-The College Sport Reform Movement 

 

GullNet Bookmarks: 

-National Collegiate Athletic Association 

Week 4: rd-February 28th

In class Assignment 

Issues facing collegiate athletics 

Ethics in Sport

Commonalities and Differences in International sport settings  

Work on Final Presentations 

	Thursday July 1st 


	Assignments Due: Read and Review:

Chapter 5 in text- Scholastic Sport 

Chapter 6 in text- Amateur Sport in the Community

Review all GullNet Handouts and Bookmarks


	High School Athletic Department organizational structure 

Issues facing high school athletics 

 

 

GullNet Handouts:  

-High School vs. Club Sports 

-Case for High School Activities 

 

GullNet Bookmarks: 

-National Federation of State High School Associations

-Massachusetts Interscholastic Athletic Association 

-In it together 

 

GullNet Handouts:  

-Parental Involvement in Youth Sport

-Youth Sports Innocence Lost

 

GullNet Bookmarks: 

-Mcintyre2-Importance of Youth Sports 

- Helicopter Coaches

Issues in youth sport

Bridging the gap between community and scholastic sport 

Work on final presentations 



	Friday 

July 2nd
	Research Paper and Presentation 
 Book Review and Presentation

	Continued Discussion on Weeks topics 

Book Review Presentations 

Research Paper Presentations – Current Issues Facing Athletic Administrators

Final Reflection


Bibliography:

Supplemental Sources (List I)

Cunningham, G.B.  (2002). Removing the blinders: toward an integrative model of organizational change in sport and physical activity.  Quest, 54 (4), 276-291.   

Cunningham, G.B.  (2004). Strategies for transforming the possible negative effects of group diversity.  Quest, 56, 421-438.   

Doherty, A. J., and Carron, A. V.  (2003).  Cohesion in volunteer sport executive committees.  Journal of Sport Management, 17, 116-141.

Fink, J. S. and Pastore, D. L. (2003).  Managing employee diversity:  Perceived practices and organizational outcomes in NCAA Division III Athletic Departments.  Sports Management Review, 6, 147-168.

Malloy, D. C. and Zakus, H. C. (2004).  Harassment issues in sport organizations: Utilitarian, justice, Kantian, and existential approaches to moral ontology.  Quest, 56, 321-336.

Miller, J.J. ; Veltri, F.R. ; Combs, G.M. (2002). An analysis of disabled sport organizations resource-acquisition strategies.  International Sports Journal, 6  (2),160-171. 

Jowett, S. and Chaundy, V.  (2004).    An investigation into the impact of coach leadership and coach-athlete relationship on group cohesion.  Group Dynamics:  Theory, Research, and Practice. 8 (4), 302-311.

Kellett, P.  (1999).  Organizational leadership:  Lessons from professional coaches.  Sport Management Review. 2, 150-171.

Quarterman, J.  (1998). An assessment of the perception of management and leadership skills by intercollegiate athletics conference commissioners.  Journal of Sport Management, 12, 146-164.

Washington, M. and Ventresca, M. J. (2004) How organizations change:  The role of support mechanism in the incorporation of higher education visibility strategies 1874-1995.  Organizational Science, 15 (1), 82-97.
Supplemental Sources (List 2)
Amis, J.M. (1998).  The internal dynamics of strategic change in Canadian  national sport organizations. Ann Arbor: University Microfilms International.
Cense, M.  and Brackenridge, C. (2001). Temporal and developmental risk factors for sexual harassment and abuse in sport.  European Physical Education Review, 7(1), 61-79.

Chelladurai, P. (1999). Sport management: quo vadis?  The Proceedings of the 7th  Congress of the European Association for Sport Management, p 21-28.

Covell, D.,  Walker, S.,  Siciliano, J.,  Hess, P. (2003). Managing sports organizations:  responsibility for performance. Mason, Ohio: South-Western Educational Publishing.
Covey, S. E. (1989) The seven habits of highly effective people. New York: Fireside.

Drucker, P.F.(2001). The essential Drucker. New York: HarperCollins.

Hall, M.A. ; Cullen, D. ; Slack, T. (1989) Organizational elites recreating themselves: the gender structure of national sport organizations. Quest, 41         (1), 28-45.

Robbins, Stephen. (2003). Essentials of Organizational Behavior, 7th edition., Englewood: Prentice Hall.

Slack, Trevor. (1997). Understanding Sport Organizations: The Application of  Organization Theory, Champaign: Human Kinetics.
Deborah Swanton

Signature of Instructor
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Course Syllabus (Cohorts Z2, A4)

	Course Name:        
	Negotiation, Communication, and Mediation to Improve Schools

Leysin and Madrid Syllabus

	Course Number:  
	MIEA 515

	Credits:
	3 Graduate

	Instructor:
	Mike Castonguay    

	Email:
	mike.castonguay@analog.com


Course Description: 

This course focuses upon negotiation and conflict management within organizations.  Students will be able to understand the behavior of individuals, groups, and organizations in competitive circumstances and employ such processes as negotiation, mediation, dispute resolution, and analytical problem solving in managing conflict. 

The course will also examine the philosophy, attitudes and methods of process consultation as an approach to helping individuals, groups, organizations and communities. It will deal with the psychodynamics of the helping relationship, modes of negotiation, types of active inquiry and listening, group process, facilitative interventions, communication methods, and dealing with resistance.

Course Objectives: 

· Identify positional bargaining and alternatives in the negotiation process

· Understand the impact that people, interests, options and objective criteria play in negotiations

· Appreciate the relationship between goal setting and needs in negotiating

· Identify the barriers to communicating effectively 

· Understand the use of active listening, emotional intelligence, and body language in communication

· Understand the use of power and tactics in negotiating

· Understand the steps to successful negotiation from preparation through settlement 

Required Texts:

Fisher, R., Ury, W., & Patton, B. (2003).  Getting to Yes: Negotiating Agreement Without Giving In. New York: Penguin, ISBN:ISBN-10: 1844131467;  ISBN-13: 978-1844131464 

Harvard Business School articles

Weiss, J. & Hughes, J. (2005). Want Collaboration? Accept – and Actively Manage – Conflict.  Harvard Business Review, March 2005, Product #: R0503F.  (available on line through the Diane Halle Library at Endicott College)

Malhotra, D., Bazerman, M., Sebenius, J., & Ertel, D. (2007).  Nuts and Bolts Negotiation (HBR Article Collection), Harvard Business Review, September, 2007.  Product #: 2486.


Note: this is a collection of three HBR articles that will be discussed during the week.

Teaching Methodology:

Teaching strategies for this course will include lectures and facilitated discussion, text and article studies, role play, and analytical presentations by individuals and groups.

Grading & Evaluation

· Class Participation (including role playing)


30%

· First day individual presentation




10%

· HBR article group presentation




15%

· Personal Negotiation Work Plan



15%

· Final Group Project/Presentation



30%

Learning Outcomes

	Learning Outcome
	Means of Assessment
	Evidence of Student Learning Based on Established Criteria 

	1. Identify positional bargaining and alternatives in the negotiation process
	- Day 1 assignment

- Class discussion 


	Based on rubric evaluation criteria, students must earn a grade of B or better as evaluated by faculty member 

	2. Understand the impact that people, interests, options and objective criteria play in negotiations
	- Class discussion

- Effective role play based on observation

- Article presentations

- Written analysis
	Based on rubric evaluation criteria students must earn a grade of B or better as evaluated by faculty member

	3. Appreciate the relationship between goal setting and needs in negotiating
	- Class discussion

- Effective role play based on observation

- Article presentations

- Written analysis
	Based on rubric evaluation criteria students must earn a grade of B or better as evaluated by faculty member

	4. Identify the barriers to communicating effectively 
	- Class discussion

- Effective role play based on observation

- Article presentations

- Written analysis
	Based on rubric evaluation criteria students must earn a grade of B or better as evaluated by faculty member

	5. Understands the use of active listening, emotional intelligence, and body language in communication  
	- Class discussion

- Effective role play based on observation

- Article presentations 

- Written analysis
	Based on rubric evaluation criteria students must earn a grade of B or better as evaluated by faculty member

	6. Understand the use of power and tactics in negotiating 
	- Class discussion

- Effective role play based on observation

- Article presentations 
	Based on rubric evaluation criteria students must earn a grade of B or better as evaluated by faculty member

	7. Understand the steps to successful negotiation from preparation through settlement 
	- Class discussion

- Effective role play based on observation

- Final presentation

- Written analysis
	Based on rubric evaluation criteria students must earn a grade of B or better as evaluated by faculty member


Final Grading Rubric:

A (93-100)%   A- (90-92)%   B+ (87-89)%  B (83-86)%   B- (80-82)%  C -Below 80%

Course Assignments: 
As a graduate course, it is expected that students understand and accept the high level of energy and commitment necessary to be successful on this academic level. The instructor is committed to provide a course of the highest quality and commits his/her time and talents to the process. Reciprocity of these ideals is the highest form of compliment to an instructor. 

Course Assignments: 

Pre-class assignment: 

Read Fisher & Ury: Chapters 1-3.

Read Weiss and Hughes HBR article:  “Want Collaboration?  Accept - and Actively Manage - Conflict”  

First day individual presentation - based on the above Fisher and Ury reading assignment, be prepared to present two personal experiences you have had with regard to positional bargaining: one in which you felt you were successful and one in which you felt you were not successful.  Examples can come from either the work or home environment.  The key elements to present are background of negotiation, chronology of negotiation process, analysis and personal learning from both instances.  

Length:  1-2 Pages & Oral Presentation
Due:  Session One
  Your grade will depend on:


1. Understanding of subject matter


50%


2. Oral presentation  




35%


3. Writing skills (including grammar)


15%

This assignment is worth 10% of the total course grade.

Class participation and role play – each student is expected to participate regularly during class.  It will be assumed that all material listed in the syllabus (including cases) and any other articles designated by the instructor will have been read prior to each respective session.  At various times during the week, each student will participate in role play as well as observing fellow students.     

 Your grade will depend on:


1. Understanding of subject matter



50%


2. Effectiveness in negotiating




25%


3. Effectiveness as an observer




25%

This assignment is worth 30% of the total course grade.

Group HBR article presentation- starting in Session Two and ending in Session Four, each of three groups will be assigned a specific Harvard Business Review article to present to the class.  It is expected that the groups use PowerPoint as the primary vehicle to describe key learning from the article and submit a written summary after presenting.

Length:  2-3 Pages & PowerPoint Presentation
Due:  Sessions Two-Four, respectively

Your grade will depend on:


1. Understanding of subject matter



50%


2. Oral presentation





35%


3. Writing skills (including grammar)



15%

This assignment is worth 15% of the total course grade.

Personal Negotiation Work Plan – each student will prepare a personal work plan that will be used subsequent to the course on a selected area that he/she plans to negotiate, preferably in the work environment.  

Length:  2-3 Pages & Oral Presentation
Due:  Session Five

Your grade will depend on:


1. Understanding of subject matter 



60%


2. Thoroughness of plan




25%


3. Writing skills (including grammar)



15%

This assignment is worth 15% of the total course grade.

Group Negotiation Case Study - Study Group will select and analyze a historical negotiation session in an area of choice (e.g. business, politics, labor relations, school administration) and type (e.g. merger/acquisition, contract, outsource agreement, peace accord).  Similar to the Group HBR article papers, it is expected that the team use PowerPoint as the primary vehicle for communication.  Teams are expected to present the background and context of the case, determine the type of negotiation and tactics used, the settlement reached and their analysis of the process.

Length:  5-7 Pages & PowerPoint Presentation
Due:  Session Five

Your grade will depend on:


1. Understanding of subject matter – presentation


40%


2. Logical flow of the oral presentation (including teamwork)

20%


3. Understanding of subject matter – written paper


25%



4. Writing skills (including grammar) and proper referencing

15%

This assignment is worth 30% of the total course grade.

Topics and Agenda

Note:  The session topics and specific agenda may change based on the pace of the course (student understanding, material coverage, discussion points, etc) as well as the judgment and discretion of the instructor. 

Session One:  Course Introduction & Negotiation Model overview
Student Preparation:   Read Fisher and Ury: Chapters 1-3 

Read Weiss & Hughes:  “Want Collaboration? Accept - and Actively Manage –  Conflict”  HBR article 




Individual written assignment due

1. Faculty will include an overview of the course:

· Course content and objectives

· Required text and readings

· Grade evaluation/student assignments

2. Class will complete individual profiles and introductions.

3.   Class will present respective experiences in positional negotiating and conclude what was learned

      from each instance and subsequently submit the written assignment.

4.   Faculty will lead a discussion on positional bargaining and its shortfalls.

5.   Faculty will present an overview of the alternative method to positional bargaining, focusing first on

      interests and separating people from the problem.

6.   Groups will form to exchange experiences in dealing with the five styles of conflict management

      and how they can be used effectively when negotiating. 

7.   Faculty will facilitate a discussion on communicating effectively via active listening.

8.   Faculty will facilitate a discussion on the differences between mediation, facilitation and negotiation.

9.   Faculty will preview Session Two.

Session Two:  Needs, Interests, Goals and Alternatives in the Negotiating Process

Student Preparation:  
Read Fisher and Ury: Chapters 4-6  




Read Malhotra and Bazerman: “Investigative Negotiation” – HBR article




Group 1 HBR article presentation 

1. Faculty will address any questions/issues from the prior session.

2. Faculty will present an overview of the barriers to successful negotiation.

3.   Faculty will lead a discussion on separating people from interests and the impact of emotion how

      the Ladder of Inference can influence perception.

4.   Faculty will complete the overview of Fisher & Ury’s method to effective negotiating, focusing on the 

      generation of mutual options and the use of objective criteria.

5.  Group 1 will present an overview and summary of the HBR article “Investigative Negotiation”.

6.   Faculty will present an overview of the four concepts recommended for establishing the proper 

     framework for successful negotiations:

· BATNA

· Reservation Price

· ZOPA

· Value creation through trades   

7.  Faculty will present the six steps to a successful negotiation.

8.  Groups of four will form for the first negotiation case role play.

9.  Designated group observers will share their results.

10. Faculty will preview Session Three.

Session Three: Preparation & Communication in Negotiating 

Student Preparation:  
Read Instructor handouts




Read Sebenius: “Six Habits of Merely Effective Negotiators” – HBR article




Group 2 HBR article presentation 

1.  Faculty will address any questions/issues from the prior session. 

2.   Faculty will provide an overview of some of the mental errors that transpire in negotiating:

· Irrational escalation

· Partisan perceptions

· Over-confidence

· Unchecked emotions

3.  Faculty will lead a discussion on Emotional Intelligence and the five steps in the EI model.
4.  Group 2 will present an overview and summary of the HBR article “Six Habits of Merely 

     
Effective Negotiators”.
5.   Faculty will lead a class discussion on the importance of preparation and subsequently present key

      steps in properly preparing for negotiations.

6.  Groups of four will form for the second negotiation case role play.

7.  Designated group observers will share their results.

8.  Faculty will lead a discussion on the importance of Body Language in communication.

9.  Faculty will compare Arbitration and Mediation and their respective uses. 

10. Faculty will preview Session Four.

Session Four:  Use of Power and Tactics in Negotiations

Student Preparation:  
Read Fisher and Ury: 
Chapters 7-8




Read Ertel: “Getting Past Yes – Negotiating as 
if Implementation Mattered” – 












HBR article




Group 3 HBR article presentation 

1.  Faculty will address any questions/issues from the prior session.

2.  Faculty will provide an overview of different types of power and its affect on the negotiation process:

· Coercise

· Reward

· Legitimate

· Expert 

· Referent

3.  Group 3 will present an overview and summary of the HBR article “GettingPast Yes – 
Negotiating as if Implementation Mattered”.

4.   Faculty will present various tactics used in negotiating and how to counter.

5.  Groups of four will form for the third negotiation case role play.

6.  Designated group observers will share their results.

7.  Faculty will lead a discussion on team and cross-cultural negotiations.

8.  Faculty will preview Session Five.

Session Five – Negotiation Group Projects and Individual Plans

Student Preparation:  
Negotiation case group project presentations




Individual negotiation plan

1.  Faculty will review the key concepts covered over the past four days

2.  Groups will present their respective case studies.

3.  Individuals will share their respective negotiation plans.

4.  Class evaluation.

5.  Faculty will present closing thoughts.
ADA Policy:

If you as a student qualify as a person with a disability, as defined in Chapter 504 of the Rehabilitation Act of 1973, you may wish to discuss the need for reasonable accommodations with your instructor.  You should make this contact at the beginning of the course.

Academic Honesty:

A university is a community of individuals who voluntarily join together for the purpose of learning.  At the heart of this sense of academic community is the idea that the behavior of its members is guided by a shared commitment to the highest standards of academic integrity.  Any form of cheating, plagiarism or assisting others in acts of dishonesty is a violation of such standards.  As a student in this course, it is assumed that you pledge that you will neither receive nor give unauthorized assistance during the completion of all my work in this course.  You will not engage in plagiarism. (The definition of plagiarism is the deliberate presentation, oral or written, of words, facts, or ideas belonging to another source without proper acknowledgment.) 
Please be aware of Endicott College’s academic honesty policy.  Cheating/Plagiarism (to include the cutting and pasting of unmodified code from the internet) is grounds for failure in the class, and possibly academic dismissal.

Because of the nature of the course, the most up-to-date literature will need to be reviewed. Materials consisting of Journal Articles and Position Papers reflecting the themes identified in the course outline will be distributed at the first session. 
This syllabus may change at any time based on the discretion of the professor.
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Course Syllabus (Cohorts Z2, A4)
	Course Name:        
	Measurement and Evaluation

Leysin and Madrid Syllabus
 

	Course Number:  
	MIEA 503

	Credits:
	3 Graduate

	Instructor:
	Richard Benedetto

	Email:
	rbenedet@endicott.edu 


Course Description: 

This course studies the techniques of measuring and evaluating performance on the individual, classroom, group, and organization levels. It will link these techniques to performance, reward and an organization’s culture to ascertain that expectations and standards are correct, that results are measurable, and that each aspect of this system is connected to learning about how to improve operation. 

Course Objectives: 

1. Understand how to utilize the performance management approaches to improve effectiveness.
2. Be able to develop appropriate performance management approaches at the individual, organizational levels.

3. Have the capacity to analyze appraisal processes.

Required Texts:

Cokins, Gary. (2009). Performance Management:Integrating Strategy Execution: John Wiley & Sons, Inc.. ISBN 978 0 470 44998 1
Required Readings: 
Endicott College Halle Library contains Data Bases such as Academic One File,,Academic Search Premier,Ebscohost,Educator’s Reference Complete,InfoTrac OneFile,Journal of Education.You will be required to research these databases and find  5 articles for Education Organizations that use the Performance Management and Measurement techniques from our text that will be used in our course. Articles on Objectives,Goals,Strategy Maps,Balanced Scorecards,Performance Evaluation and Appraisal techniques,Key Performance Indicators,Process Models,Process Execution,Continuous Improvement,Communication and Leadership.
Pre-Assignment: 
Everyone needs to come in Monday July 5th or 12th fully prepared to discuss and review the selected measurement and evaluation techniques that are used in the course.

Careful text reading along with the 5 required listed articles need to be summarized in brief outlines.

Text Preface

Chapters 1-7,10,12,13,14,15,16,17,18,19,24,25,26.
5 Researched articles in Educational Organizations.
This pre assignment is necessary for us to get a firm grasp of the concepts which will be new to everybody in order to apply them to your work situations.

First day/class individual paper:

Document the various measurements that are used in your organization (e.g. across the organization, within departments, individually-based) Address whether these measures tie to overall strategies and if so ,which ones. What would you recommend be measured differently? Be prepared to discuss the content of your paper in class.

Grading for first day session one:

Brief chapter/article outlines = 15%

Individual Paper                    = 10%

Grading Criteria: 

A : The student demonstrates all required competencies and class attendance at an exemplary level.A (93-100%)

B : The student demonstrates all required competencies and class attendance at expected Graduate level standards. B+( 87-89%) B( 83-86)% B- (80-82)%

C : The student demonstrates required competencies and attendance at satisfactory level. C (73-79)%

A grade of C- or below is considered a failing grade

Final Grading Rubric:

Day 1 chapter outlines 15%

Session one Individual Paper 10%

Course engagement, participation 10%

Daily Individual papers 3  40%

Final Individual/Group Projects/Presentation 25%

Course Assignments: 
As a graduate course, it is expected that students understand and accept the high level of energy and commitment necessary to be successful on this academic level. The instructor is committed to provide a course of the highest quality and commits his/her time and talents to the process. Reciprocity of these ideals is the highest form of compliment to an instructor. 

ADA Policy:

If you as a student qualify as a person with a disability, as defined in Chapter 504 of the Rehabilitation Act of 1973, you may wish to discuss the need for reasonable accommodations with your instructor.  You should make this contact at the beginning of the course.

Academic Honesty:

A university is a community of individuals who voluntarily join together for the purpose of learning.  At the heart of this sense of academic community is the idea that the behavior of its members is guided by a shared commitment to the highest standards of academic integrity.  Any form of cheating, plagiarism or assisting others in acts of dishonesty is a violation of such standards.  As a student in this course, it is assumed that you pledge that you will neither receive nor give unauthorized assistance during the completion of all my work in this course.  You will not engage in plagiarism. (The definition of plagiarism is the deliberate presentation, oral or written, of words, facts, or ideas belonging to another source without proper acknowledgment.) 
Please be aware of Endicott College’s academic honesty policy.  Cheating/Plagiarism (to include the cutting and pasting of unmodified code from the internet) is grounds for failure in the class, and possibly academic dismissal.
Because of the nature of the course, the most up-to-date literature will need to be reviewed. Materials consisting of Journal Articles and Position Papers reflecting the themes identified in the course outline will be distributed at the first session. 
This syllabus may change at any time based on the discretion of the professor.

Library Access:  
· Halle On-Line Library Database:

· go to: www.endicott.edu
· click on the “library” link along the top of page

· click on left column: “Library Databases”

· choose the database you would like to search 

· You will need your Endicott College email address and password in order to enter into the library databases.

Overview of Week:

Monday: Measurement and Evaluation Overview, Lecture, Discussion

 We will review the course principles and concepts.

 Chapters and Articles outlines; Introductory Measurement Paper will be discussed, reviewed and graded.

Tuesday: Develop a balanced scorecard for your organization or department. Scorecard should be reflective of the mission, vision, and strategy. Write a 5 page paper justifying the elements of the scorecard. Also, address any issues that you would face in attempting to gather information for the scorecard.

Wednesday: Develop a 5 page paper on employee performance appraisals. Discuss what motivates people to perform the way they do on the job and how robust evaluation systems can lead to improved employee performance. Include a discussion of the styles of past performance personal performance appraisals you have received, the effects of these appraisals on your performance, and the general effect of performance appraisals on your respective organizations.

Thursday: Develop a Process Performance Model from the readings reviewed in class that is applicable and implemental to your organization.

Friday: Putting it all together. Present a group or individual project that applies all measurement and performance techniques learned in the course. PowerPoint Presentation.
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(revised: March 8, 2010)

	Course Name:        
	School Leadership 

Leysin and Madrid Syllabus

	Course Number:  
	MIEA 501

	Credits:
	3 Graduate

	Instructor:
	Dr. Art Charles

	Email:
	art.charles@carneysandoe.com 


Course Description: 

This course prepares educators to build and maintain a professional learning community.  Students will become familiar with research on adult learners and the role of the school leader in promoting excellence in teaching and learning. Students will come to understand the role of leaders in effecting positive change in the school community. Students will be able to work with governing boards, staff, and parents to develop a vibrant learning environment.   

Course Objectives: 

1. To learn ways to engage the school community in developing, communicating, and implementing the vision and mission of the school.

2. To develop an understanding of the personal qualities and professional practices of effective school leaders.

3. To gain understanding of the elements of a strong learning environment.

4. To develop strategies to create partnerships with all members of the school community.

5. To be able to employ effective methods of recruitment, induction, supervision and evaluation of  the

       professional staff.

Required Texts:

Evans, R. (2001). The human side of school change: reform, resistance, and the real-life problems of innovation. Jossey-Bass Education Series. ISBN-10: 0787956112     # ISBN-13: 978-0787956110 

Barth, R. S. (2002). The Culture Builder. Educational Leadership, Vol. 59 Issue 8, p6, 6p, 1c; (AN 6675187) (Available through the Halle On-Line Library database)

Penny Gray, S. & Streshly, W. (2008) From Good Schools to Great Schools.  Scholastic.com (This article will be sent as an e-mail attachment.)

Charles, A. (2002) Combining teacher evaluation with professional development. Inter-Ed.  (This article will be sent as an e-mail attachment.)
Pre-Assignment: 
· Write a brief personal biography; description of current position, including job responsibilities; professional goals.  (This is to be sent to instructor via e-mail by 15 June.)

· Write a 250-word case study of a significant change in your school (either current or former) that resulted in a “crisis” or negative morale.  (This is to be sent to instructor via e-mail by 15 June.)

· Review your school’s mission statement and reflect on how this is reflected in teaching / learning at your school. (No written assignment expected here, just a familiarity with the material.)

Grading Criteria: 

Pre-course work:     
10%

Reading Explications
30%

Reflection exercise:   5%

Participation:

30%

Final project:

25%

Pre-course work – assessed on the thoroughness of the assignment; i.e., contains: personal biography; description of current position, including job responsibilities; professional goals; case study.

Participation – assessed on the degree of attention and involvement in the daily discussions in class; both quantitative and qualitative.

Reading Explications – assessed on comprehension of the material read and the ability to relate it to other aspects of what has been presented in class or read.

Final project – assessed on the basis of:  explanation of what must be changed / feasibility of the project to effect positive change / clear explanation of how change will be communicated and those effected will be co-opted.

Reflection exercise – assessed on an indication of what the student has learned in the course.

Final Grading Rubric:

A (93-100)%   A- (90-92)%   B+ (87-89)%  B (83-86)%   B- (80-82)%  C -Below 80%

Course Assignments: 
As a graduate course, it is expected that students understand and accept the high level of energy and commitment necessary to be successful on this academic level. The instructor is committed to provide a course of the highest quality and commits his/her time and talents to the process. Reciprocity of these ideals is the highest form of compliment to an instructor. 

ADA Policy:

If you as a student qualify as a person with a disability, as defined in Chapter 504 of the Rehabilitation Act of 1973, you may wish to discuss the need for reasonable accommodations with your instructor.  You should make this contact at the beginning of the course.

Academic Honesty:

A university is a community of individuals who voluntarily join together for the purpose of learning.  At the heart of this sense of academic community is the idea that the behavior of its members is guided by a shared commitment to the highest standards of academic integrity.  Any form of cheating, plagiarism or assisting others in acts of dishonesty is a violation of such standards.  As a student in this course, it is assumed that you pledge that you will neither receive nor give unauthorized assistance during the completion of all my work in this course.  You will not engage in plagiarism. (The definition of plagiarism is the deliberate presentation, oral or written, of words, facts, or ideas belonging to another source without proper acknowledgment.) 
Please be aware of Endicott College’s academic honesty policy.  Cheating/Plagiarism (to include the cutting and pasting of unmodified code from the internet) is grounds for failure in the class, and possibly academic dismissal.
Because of the nature of the course, the most up-to-date literature will need to be reviewed. Materials consisting of Journal Articles and Position Papers reflecting the themes identified in the course outline will be distributed at the first session. 
This syllabus may change at any time based on the discretion of the professor.

Library Access:  
· Halle On-Line Library Database:

· go to: www.endicott.edu
· click on the “library” link along the top of page

· click on left column: “Library Databases”

· choose the database you would like to search 

· You will need your Endicott College email address and password in order to enter into the library databases.

A few things to remember when searching….. click on the box for “full text” and use the “Advanced Search” function. This will help you get better results.

On-Line Resources:

(Please list any on-line resources for your course.)

Overview of Week:

Monday 


Expectations for course – 

grading: participation / explications / case studies / final project


Introductions



experience and job responsibilities; professional goals



your personal philosophy  <->  your school’s mission 


Nature of international schools



student population / teacher community/ boards


What schools are looking for in their administrators



Discuss Barth, “The Culture Builder”


Pausch, “Achieving Your (Childhood) Dreams”

Tuesday 


Case studies # 1-2  


Important questions / implications for organizations (First Break All the Rules)


Discuss Evans, The Human Side of School Change (chapters 1-4)

Wednesday 


Case studies #3-5


presentation: “Six Secrets of Wily Leaders” (Evans)


present & discuss “Combining Teacher Evaluation and Professional Development”


Discuss Evans, The Human Side of School Change (chapters 5-7)

Thursday


Case studies # 6-8


What schools are looking for – getting the (next) senior administrative job 



constructing resumes / applying for jobs / letters of interest


What teachers are looking for - leadership traits



Discuss Penny Gray’s and Streshly’s “From Good Schools to Great Schools” 


Discuss Evans, The Human Side of School Change (chapters 8-10)

Friday 


Discuss Evans, The Human Side of School Change (chapters 11-14) 


school budgets 101 – an introduction to budgeting


group discussions/feedback on your final projects: implementing change at your 



school
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Course Syllabus (Cohorts Z2, A4)
(revised: March 8, 2010)

	Course Name:        
	School Leadership 

Leysin and Madrid Syllabus

	Course Number:  
	MIEA 501

	Credits:
	3 Graduate

	Instructor:
	Dr. Art Charles

	Email:
	art.charles@carneysandoe.com 


Course Description: 

This course prepares educators to build and maintain a professional learning community.  Students will become familiar with research on adult learners and the role of the school leader in promoting excellence in teaching and learning. Students will come to understand the role of leaders in effecting positive change in the school community. Students will be able to work with governing boards, staff, and parents to develop a vibrant learning environment.   

Course Objectives: 

1. To learn ways to engage the school community in developing, communicating, and implementing the vision and mission of the school.

2. To develop an understanding of the personal qualities and professional practices of effective school leaders.

3. To gain understanding of the elements of a strong learning environment.

4. To develop strategies to create partnerships with all members of the school community.

5. To be able to employ effective methods of recruitment, induction, supervision and evaluation of  the professional staff.

Required Texts:

Evans, R. (2001). The human side of school change: reform, resistance, and the real-life problems of innovation. Jossey-Bass Education Series. ISBN-10: 0787956112     # ISBN-13: 978-0787956110 

Barth, R. S. (2002). The Culture Builder. Educational Leadership, Vol. 59 Issue 8, p6, 6p, 1c; (AN 6675187) (Available through the Halle On-Line Library database)

Penny Gray, S. & Streshly, W. (2008) From Good Schools to Great Schools.  Scholastic.com (This article will be sent as an e-mail attachment.)

Charles, A. (2002) Combining teacher evaluation with professional development. Inter-Ed.  (This article will be sent as an e-mail attachment.)
Pre-Assignment: 
· Write a brief personal biography; description of current position, including job responsibilities; professional goals.  (This is to be sent to instructor via e-mail by 15 June.)

· Write a 250-word case study of a significant change in your school (either current or former) that resulted in a “crisis” or negative morale.  (This is to be sent to instructor via e-mail by 15 June.)

· Review your school’s mission statement and reflect on how this is reflected in teaching / learning at your school. (No written assignment expected here, just a familiarity with the material.)

Grading Criteria: 

Pre-course work:     
10%

Reading Explications
30%

Reflection exercise:   5%

Participation:

30%

Final project:

25%

Pre-course work – assessed on the thoroughness of the assignment; i.e., contains: personal biography; description of current position, including job responsibilities; professional goals; case study.

Participation – assessed on the degree of attention and involvement in the daily discussions in class; both quantitative and qualitative.

Reading Explications – assessed on comprehension of the material read and the ability to relate it to other aspects of what has been presented in class or read.

Final project – assessed on the basis of:  explanation of what must be changed / feasibility of the project to effect positive change / clear explanation of how change will be communicated and those effected will be co-opted.

Reflection exercise – assessed on an indication of what the student has learned in the course.

Final Grading Rubric:

A (93-100)%   A- (90-92)%   B+ (87-89)%  B (83-86)%   B- (80-82)%  C -Below 80%

Course Assignments: 
As a graduate course, it is expected that students understand and accept the high level of energy and commitment necessary to be successful on this academic level. The instructor is committed to provide a course of the highest quality and commits his/her time and talents to the process. Reciprocity of these ideals is the highest form of compliment to an instructor. 

ADA Policy:

If you as a student qualify as a person with a disability, as defined in Chapter 504 of the Rehabilitation Act of 1973, you may wish to discuss the need for reasonable accommodations with your instructor.  You should make this contact at the beginning of the course.

Academic Honesty:

A university is a community of individuals who voluntarily join together for the purpose of learning.  At the heart of this sense of academic community is the idea that the behavior of its members is guided by a shared commitment to the highest standards of academic integrity.  Any form of cheating, plagiarism or assisting others in acts of dishonesty is a violation of such standards.  As a student in this course, it is assumed that you pledge that you will neither receive nor give unauthorized assistance during the completion of all my work in this course.  You will not engage in plagiarism. (The definition of plagiarism is the deliberate presentation, oral or written, of words, facts, or ideas belonging to another source without proper acknowledgment.) 
Please be aware of Endicott College’s academic honesty policy.  Cheating/Plagiarism (to include the cutting and pasting of unmodified code from the internet) is grounds for failure in the class, and possibly academic dismissal.
Because of the nature of the course, the most up-to-date literature will need to be reviewed. Materials consisting of Journal Articles and Position Papers reflecting the themes identified in the course outline will be distributed at the first session. 
This syllabus may change at any time based on the discretion of the professor.

Library Access:  
· Halle On-Line Library Database:

· go to: www.endicott.edu
· click on the “library” link along the top of page

· click on left column: “Library Databases”

· choose the database you would like to search 

· You will need your Endicott College email address and password in order to enter into the library databases.

A few things to remember when searching….. click on the box for “full text” and use the “Advanced Search” function. This will help you get better results.

Overview of Week:

Monday 


Expectations for course – 

grading: participation / explications / case studies / final project


Introductions



experience and job responsibilities; professional goals



your personal philosophy  <->  your school’s mission 


Nature of international schools



student population / teacher community/ boards


What schools are looking for in their administrators



Discuss Barth, “The Culture Builder”


Pausch, “Achieving Your (Childhood) Dreams”

Tuesday 


Case studies # 1-2  


Important questions / implications for organizations (First Break All the Rules)


Discuss Evans, The Human Side of School Change (chapters 1-4)

Wednesday 


Case studies #3-5


presentation: “Six Secrets of Wily Leaders” (Evans)


present & discuss “Combining Teacher Evaluation and Professional Development”


Discuss Evans, The Human Side of School Change (chapters 5-7)

Thursday


Case studies # 6-8


What schools are looking for – getting the (next) senior administrative job 



constructing resumes / applying for jobs / letters of interest


What teachers are looking for - leadership traits



Discuss Penny Gray’s and Streshly’s “From Good Schools to Great Schools” 


Discuss Evans, The Human Side of School Change (chapters 8-10)

Friday 


Discuss Evans, The Human Side of School Change (chapters 11-14) 


school budgets 101 – an introduction to budgeting


group discussions/feedback on your final projects: implementing change at your 



school
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Course Syllabus

 (cohorts Z2  A4) (revised April 12, 2010)

	Course Name:        
	Innovative Practices in International School Administration

	Course Number:  
	MIEA 580

	Credits:
	3  Graduate

	Instructor:
	Dr. Stacie Rissmann-Joyce

	Email:
	drrjstacie@hotmail.com


Course Description: 

This course is designed to enhance the knowledge base for school leaders in an era of school improvement, technological innovation, and social change. Students will learn about innovative practices in: curriculum design, pedagogy, leadership and ways of thinking. Students will identify educational practices that can be viewed as innovative and those which would fit in the educational context while supporting a school’s vision and mission.

Specific topics to be covered:  Learning Theory, Leadership Styles, Vertical & Lateral Thinking,  Organizational Structures, Strategic Planning, and Instructional Strategies. This course covers the dilemma of identifying an innovative practice and developing the strategies for its implementation. 

Course Objectives: 

Students will be able to:

· Demonstrate knowledge of comparative global educational policies and practices.

· Develop an understanding of ways of thinking and strategic planning.

· Submit to writing/presentation an innovation that will be shared with colleagues to effect change within their schools. 

· Review, analyze, and discuss a number of current topics, research projects or innovative practices from around the world with the idea of assimilating one or more such examples into their leadership.

Required Text:

De Bono, E. (1990). Lateral Thinking, Creativity Step by Step. HarperPerennial; Reissue edition   ISBN-10: 0060903252   ISBN-13: 978-0060903251 
Recommended Readings:   Selected readings and videos will be presented in class.
Pre-Assignments: 
 (1) Bring  a copy .of your school’s vision and mission statements to the first class session. 

 (2) Go to www.queendom.com/tests/access_page/index.htm?idRegTest=1121 and complete  “What is your Emotional IQ?”  Print the results and bring to first class session. 

(3) Obtain the book, Lateral Thinking, Creativity Step by Step, Edward de Bono. Everyone is to read the following:


* Introduction


* Use of the book


* The way the mind works

(4) Read the chapters identified below according to the first letter of your last name. Plan to present the chapters’ content to class members in first session:

	First Letter of Last Name
	Read and Present Chapter Information

	 A, B, C, D
	Difference between lateral and vertical thinking

Attitudes towards lateral thinking

Basic nature of lateral thinking

	E, F,G, H
	The use of lateral thinking.

Techniques

The generation of alternatives

Challenging assumptions

	I, J, K, L
	Innovation

Suspended judgment

Design

Dominant ideas and crucial factors

	M, N, O, P
	Fractionation

The reversal method

Brainstorming

Analogies

	Q, R, S, T
	Choice of entry point and attention area

Random stimulation

Concepts/divisions/polarization

	U, V, W, X, Y, Z
	The new word po

Blocked by openness

Description/problem solving/design

Summary


Library Access:  
· Halle On-Line Library Database:

· go to: www.endicott.edu
· click on the “library” link along the top of page

· click on left column: “Library Databases”

· choose the database you would like to search 

· You will need your Endicott College email address and password in order to enter into the library databases.

Grading Criteria: 

(Rubrics will be given in class.)

Completion of Pre-Assignments (on time)


25%

Chapter Presentations                         



25%

Daily Individual Class Participation                                       
25%

Final  Innovation Presentation


                   
25%

Final Grading Rubric:

A (93-100)%   A- (90-92)%   B+ (87-89)%  B (83-86)%   B- (80-82)%  C -Below 80%

Course Assignments: 
As a graduate course, it is expected that students understand and accept the high level of energy and commitment necessary to be successful on this academic level. The instructor is committed to provide a course of the highest quality and commits his/her time and talents to the process. Reciprocity of these ideals is the highest form of compliment to an instructor. 

ADA Policy:

If you as a student qualify as a person with a disability, as defined in Chapter 504 of the Rehabilitation Act of 1973, you may wish to discuss the need for reasonable accommodations with your instructor.  You should make this contact at the beginning of the course.


Academic Honesty:

A university is a community of individuals who voluntarily join together for the purpose of learning.  At the heart of this sense of academic community is the idea that the behavior of its members is guided by a shared commitment to the highest standards of academic integrity.  Any form of cheating, plagiarism or assisting others in acts of dishonesty is a violation of such standards.  As a student in this course, it is assumed that you pledge that you will neither receive nor give unauthorized assistance during the completion of all my work in this course.  You will not engage in plagiarism. (The definition of plagiarism is the deliberate presentation, oral or written, of words, facts, or ideas belonging to another source without proper acknowledgment.) 
Please be aware of Endicott College’s academic honesty policy.  Cheating/Plagiarism (to include the cutting and pasting of unmodified code from the internet) is grounds for failure in the class, and possibly academic dismissal.
Because of the nature of the course, the most appropriate research and literature will be reviewed. Journal articles and position papers reflecting the themes identified in the course outline will be distributed throughout the week.
This syllabus may change at any time based on the discretion of the professor.

On-Line Resources:

www.ascd.org
www.youtube.com
www.pdk.org
www.educationweek.com
Overview of Week:

Each day will have a specific theme/focus for educational leadership and innovation.

· Monday:  Learning Theory, Ways of Thinking, Innovation

· Tuesday: Leadership and Strategic Planning

· Wednesday: Curriculum and Instructional Strategies

· Thursday: Assessment of Student and Teacher Performance

· Friday:    Project Presentations

 Bibliography:    Articles to be distributed in class.
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Course Syllabus
(Cohort Z1)

	Course Name:        
	MIEA 520 

	Course Number:  
	Strategies for Change in International Schools

	Credits:
	3 Graduate

	Instructor:
	Richard M. Detwiler

	Email:
	rdetwile@endicott.edu


Course Description:

This course focuses on the administrator’s role in understanding and facilitating change and improvement in schools. The course discusses selected change strategies for incorporation into his/her professional leadership and practice. Participants will design a plan for school improvement for the next school year.

Course Objectives:

By completion of this course, student will be able to:

1. Demonstrate understanding of sustained educational change by designing a project for school improvement.

2. Examine the role of change agents and stakeholders in planning and implementing educational change.

3. Comprehend change as a dynamic phenomenon of unfreezing, moving and refreezing.
4. Identify, understand and practice selected change strategies for school improvement.

5. Reflect on his/her approach to and style of change management.

Required Texts:

Morrison , Keith. Management theories for educational change (1998).SAGE Publications, Thousand Oaks, California. ISBN: 1 85396 404 2 

Hargreaves, A. and Fink, D. (2004, April). The seven principles of sustainable leadership. Educational Leadership 61 (7), 8-13.

Additional Resources:

Chenoworth, T. G. and Everhart, R. B. (2002).  Navigating comprehensive school change: A guide for the perplexed.  Larchmont, NY: Eye on Education Inc. ISBN: 1-930556-31-4

Evans, R. (1996). The Human Side of School Change. San Francisco CA: Jossey-Bass Wiley.  ISBN: 0-7879-5611-2

Fullan, M. (2001). Leading in a culture of change. San Francisco, CA: Jossey-Bass Wiley. ISBN: 0-7879-5395-4

Hargreaves, A. (2005). International Handbook of Educational Change: Extending educational change.  New York: Springer. ISBN 1-4020-3291-9

Hargreaves, A., Fullan, M. (1998). What’s worth fighting for out there? New York: Teachers College press, Columbia University. ISBN: 0-8077-3752-6

Hopkins, D.  (Ed.) (2005). International Handbook of Educational Change: The practice and theory of school Improvement.  New York: Springer. ISBN-13 978-1-4020-3290-5
Marzano, R. (2005). School leadership that works: from research to results. Alexandria, VA: Association for Supervision and Curriculum Development (ASCD). ISBN: 1-4166-0227-5

Sarason, S. (1996). Revisiting “The culture of the school and the problem of change”. New York: Teachers College Press, Columbia University. ISBN: 0-8077-3543-4 

Schein, Edgar (2004). Organizational Culture and Leadership. San Francisco, CA: Jossey-Bass Wiley. ISBN: 0-7879-7597-4

Schmoker, M. (2006). Results now. Alexandria, VA: Association for Supervision and Curriculum

Development (ASCD). ISBN: 978-1-4166-0358-1

Senge, P. (2000). Schools that learn: A fifth discipline fieldbook for educators, parents, and everyone who cares about education. New York: Doubleday. ISBN: 0-385-49323-1.

Zmuda, A., Kuklis, R., & Kline, E. (2004). Transforming Schools: Creating a Culture of Continuous

Improvement. Alexandria, VA: Association for Supervision and Curriculum Development (ASCD).ISBN: 0-87120-845-8 

Main Curriculum Themes:

Understanding Change       

Leadership for Change 

The Change Process                  

Models of Change

Principles of Sustainable Change 
Professional Learning Communities 

Roles in the Change Process          
Planning for Change              

Teaching Methodology:

Teaching methods for this course will include facilitated discussions, small group work, student-led presentations, lectures, and video viewing with analysis and discussion.

Assessment:

Assignment 1        Pre-Course Assignment

                          10%

Assignment 2        Change Journals and Narrative(s) Analysis                  30%

Assignment 3        Change Project                                                              60%

Grading Criteria:

Refer to Course Assignments and Rubrics for assessment criteria.

A (93-100%)  A- (90-92%) B+ (87-86%) B (83-86%)  B- (80-82%) C Below 80%

As MIEA 520 is a graduate course, it is expected that students understand and accept the high level of energy and commitment necessary to be successful on this academic level. The instructor is committed to provide a course of the highest quality and commits his time and talents to the process. Reciprocity of these ideals is the highest form of compliment to the instructor.

ADA Policy:

If you as a student qualify as a person with a disability, as defined in Chapter 504 of the

Rehabilitation Act of 1973, you may wish to discuss the need for reasonable accommodations with your instructor. You should make this contact at the beginning of the course.

Academic Honesty:

A university is a community of individuals who voluntarily join together for the purpose of learning. At the heart of this sense of community is the idea that the behavior of its members is guided by a shared commitment to the highest standards of academic integrity. Any form of cheating, plagiarism, or assisting others in the act of dishonesty is a violation of such standards. As a student in this course, it is assumed that you pledge that you will neither receive nor give unauthorized assistance during the completion of all work in this course. You will not engage in plagiarism. (The definition of plagiarism is the deliberate presentation, oral or written, of words, facts or ideas belonging to another source without acknowledgement.)
Please be aware of Endicott’s academic policy. Cheating/Plagiarism (to include the cutting or pasting of unmodified code from the internet) is grounds for failure in the class, and possibly academic dismissal. Because of the nature of the course, the most up-to-date literature will need to be reviewed. Materials consisting of Journal Articles and Position Papers reflecting the themes identified in the course outline will be distributed at the first session.

Pre-Course Assignment:

Pre-course assignments are an important prelude to the one-week intensive course. These assignments will help the instructor get to know you and ensure that the classroom activities are appropriate for this particular group of students.  They will also help prepare you for the content addressed during the week.  Finally, the narrative(s) will serve as an important vehicle for transforming theory into practice and helping you develop your own personal perspective on educational change.

1. Complete and email to the instructor by June 15, 2010 a 250-300 word description of your background, including highlights of your professional career and the nature of the school in which you are now working (or, the school you will be using as a frame of reference for your course project).
2. Part A.  Complete and email to the instructor by June 15, 2010 two 250-300 word narratives describing:

a. A successful school change you have witnessed. 

b. An unsuccessful attempt to effect a change in a school which you have witnessed. 

Choose changes you have witnessed that are of particular interest to you; you will be working with these narratives all week.  Describe reasons for the change, goals, strategies employed, roles played, communications during the change, elements of implementation, and your personal perceptions of what was happening.  [These narratives are not research papers; make them honest, personal, and descriptive.]

You will be asked to briefly share one or both of these “stories” at the beginning of the course, and we will refer back to them as “case studies” as we explore the theory of educational change during the week.

Part B.  (To Be Done during the course):  At the end of each day, you will be asked to complete a written reflection on one or both of these narratives, connecting what you have learned during the day to what you witnessed regarding the change(s) you described.

3. Read the Introduction and Chapter 1, “The Context of Change,” of Morrison’s book.

4. Read the Hargreaves and Fink article. 

5. Gather or ensure you have access to (if web-based) documents and materials you will need to develop your Change Project.  For instance, if your project is focused on a curricular change, you may need to access current curriculum maps, test data, texts and materials, your school’s curriculum development policies and procedures, etc. Bring these materials/URLs with you (do not send them to the instructor).

The pre-assignment is worth 10% of the total course grade.

DUE June 15, 2010

Course Assignment:  Change Journal/Reflection on Narrative. Each student will prepare four (4) “’Strategies for Change’ Journals,” one each at the end of Monday, Tuesday, Wednesday, and Thursday’s sessions.  These Journals will consist of personal observations and reflections on the assigned readings and classroom activities/discussions and a summary of how the important things you learned that day relate to the change process(es) you described in your Pre-Course Assignment Narrative(s).  Essentially, you will analyze the change process(es) you witnessed through the lens of what was learned during the course.  Those reflections will be ready for presentation/submission at the beginning of class the next day.

Your grade will be based on:

1. Thoroughness of the written reflections to questions 1, 2, and 3 (format attached)     
      30%

2. Quality and relevance (to the topics covered in the course) of your analysis of the change 

process(es) you described in your narrative(s).





      60%

3. Clarity of oral and written presentation.             




      10%

This assignment is worth 30% of the total course grade.

DUE at the beginning of class each day, Tues-Fri.

Course Project:  Change Project Students working alone or in a team* of two or three persons will develop an educational change project for their current school or school-to-be for the 20010-11 school year.

*Note:  Team members must be able to implement the plan together…, i.e. work at the same school or develop a plan to achieve the same goal.

Your grade will be based on:

1 .Thoroughness of written response to the project guidelines (attached)            

       90%

2. Clarity of oral and written presentation.



          

        10%

This assignment is worth 60% of the total course grade.

DUE at the end of class Friday

Tentative Agenda for the Week
MONDAY

Introduction/Overview of the course    

 

Sharing Narratives               

Why Change?                                            

History of Educational Change                          

Change to What? 

Journal/Project Time                                                     

TUESDAY                                                          

Reflection Time

The Context of Change

Organizational Change

Human Change

Cultural Change 

Change Strategies

Journal/Project Time

WEDNESDAY 

Reflection Time

Change Strategies (cont.)

Roles in the Change Process

Principles of Sustainable Change

Journal/Project Time

THURSDAY

Reflection Time

Models of Educational Change

Case Studies

Journal/Project Time

FRIDAY

Change in Retrospect (Reflections on Narratives)

Taking Action – The Change Project

Project Presentations

Project Guidelines

The Change Project for your school should focus on the improvement of teaching and learning, professional development of staff, board training, or some other relevant educational change target. It should incorporate the ideas presented in the assigned readings and class activities/discussions. It must be usable in some way to you, your school staff, your students, parents or to the profession. It should be designed to be put into practice for the coming school year.

DUE at the end of the last class

1. An abstract (summary) of the project in 150-200 words.

2. A succinct description of what success will look like when the change is complete.

3. A statement of the purpose and rationale for the change (why it is important).

4. The philosophical or theoretical basis for what you are proposing.

5. An analysis of the background to the change – history, contextual forces, stakeholders, and other factors relevant to the need for and nature of the change you propose.

6. The specific steps (an “action plan”) that will need to be followed to put it into action. What support and/or authorization will be needed? How will the process “unfreeze, move, and refreeze”? What materials, resources, funding will be necessary?  Who will do what? When?

7. The evaluation of the project once it is in place. What criteria will determine its effectiveness? How will you know the change was effective (achieved the goal and was sustainable)?

8. The communication plan that will ensure key individuals and groups are informed.

Use APA format, 12 point font, double-spaced, minimum of five (5) references.

You will be expected to present an oral “work-in-progress” informal talk about it to the class on Friday.

Individual Project:  1000-1500 words (not counting abstract)

Team Project: Two people: 1500-2000 words     Three people: 2000-2500 words

Library Access:  
· Halle On-Line Library Database:

· go to: www.endicott.edu
· click on the “library” link along the top of page

· click on left column: “Library Databases”

· choose the database you would like to search 

· You will need your Endicott College email address and password in order to enter into the library databases.

A few things to remember when searching….. click on the box for “full text” and use the “Advanced Search” function. This will help you get better results.

This syllabus may change at any time based on the discretion of the instructor.

MIEA 520   “STRATEGIES FOR CHANGE” JOURNAL

NAME___________________________________________________

DAY_____________________________________________________

6. I observed/participated in/read:    

7. I learned that:

8. A question I have is:

9. Analysis of Narrative(s):

MIEA 520   ASSESSMENT RUBRICS

Pre-Course Assignment Rubric

MIEA 520

	
	4
	3
	2
	0

	1. Background Description


	Presents rich and relevant description of personal experiences and the nature of the school
	Gives basic background of the student and cursory information about the school
	Gives minimal information
	Assignment not completed

	2. Narratives


	Descriptions are thorough (covering all areas listed in assignment) and personal
	Most areas listed are covered; little personal viewpoint evident
	Gives minimal information
	Assignment not completed

	3. Read Introduction and Chapter 1 of Morrison Book and Hargreaves/Fink article


	Demonstrates familiarity with concepts covered in the readings during classroom discussion
	Demonstrates familiarity with some of the concepts covered in the readings during classroom discussion
	Appears to have only a vague familiarity with the readings
	Assignment not completed

	4. Gather/Access to materials


	Has all the materials needed to prepare Change Project
	Missing a few key materials needed for Change Project
	Lack of materials substantially limits quality of Change Project
	Assignment not completed


Change Journal/Reflection on Narrative Rubric

MIEA 520

	
	4
	3
	2
	0

	1. Written Responses to Questions 1, 2, and 3


	Thoughtful, comprehensive, personal reflections on classroom activities; reveals active engagement with topics.
	Some depth to responses, however, lacking sense of engagement with topics.
	Gives minimal information
	Assignment not completed

	2. Analysis of Narratives


	Analysis covers all concepts studied that day; thoughtful and perceptive linkage between concept and narrative
	Most areas are covered; little authentic linkage between course topics and narrative evident
	Gives minimal information
	Assignment not completed

	3. Oral and Written Presentation


	Clear and engaging; proper grammar used; 
	Questions answered, however, presentation somewhat dry and writing not clear
	Oral and/or written presentation cover the minimum; replete with errors.
	Assignment not completed


Change Project Rubric

MIEA 520

	
	4
	3
	2
	0

	1. Abstract


	Clear, succinct, to the point
	Clear, but too lengthy or overly detailed
	Does not provide clear description of the Project
	Not done

	2. Description of Success


	Explicit explanation of what it will look like if the goal of the change is achieved
	General explanation of what it will look like if the goal of the change is achieved
	Vague explanation of what it will look like if the goal of the change is achieved
	Not done

	3. Purpose and Rationale


	Convincing and logical presentation of why the change is needed
	Fairly clear explanation of need for the change, but not compelling
	Identifies that change is needed, but not explained fully
	Not done

	4. Theoretical Basis


	Clear connection to concepts covered in the course regarding the theoretical basis of the change process, throughout the paper
	Theoretical basis of the change process referred to, but not clearly or throughout the paper 
	Only passing reference to theoretical basis for change process
	Not done

	5. Analysis of Background


	All elements of the background factors are identified and their relevance is made clear
	Most background factors identified but not all are clearly explained
	Minimal coverage of background factors relationship to the change process proposed
	Not done

	6. Specific Steps


	Thorough coverage of all elements of the action plan is presented clearly and logically
	Coverage of elements of the action plan is presented fairly clearly but lacking  in detail
	Action plan not specific or thorough enough to be implemented
	Not done

	7. Evaluation of Change Process


	Evaluative criteria are specific, clear, and effective in indicating success of change proposed; evaluation process explained
	Evaluative criteria are not specific enough or comprehensive; evaluation process not thorough
	Evaluative criteria not specific or complete; evaluation process not explained
	Not done

	8. Communications


	Communication plan is thorough and workable; reaches all parties
	Communication plan missing some aspects or not feasible
	Communication plan inadequate
	Not done

	9. Oral and Written Presentation


	Clear and engaging; proper grammar used; 
	Fairly clear, however, awkward writing or mechanics/usage errors detract from the paper
	In places, obscure and difficult to follow; multiple mechanics/usage errors
	Assignment not completed

	10. Overall


	Complete, clear, ready for implementation; demonstrates understanding of core concepts of the course. 
	Nearly ready for implementation, however, either too lengthy or too short and/or missing essential elements of sustainable change covered in the course
	Not ready for implementation
	Assignment not completed
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Course Syllabus (Cohorts Z1 & A3)

(Revised: March 6, 2010)

	Course Name:        
	Operational & Financial Strategies

	Course Number:  
	MIEA 537

	Credits:
	3 Graduate

	Instructor:
	Dr. Max R. Tudor

	Email:
	max_tudor@bellsouth.net


Course Description: 

This course is designed to help students ‘think strategically’ and to evaluate results from the perspective of the organization operating in an increasingly diverse and competitive environment.  The student will explore and acquire financial tools and competencies for budgetary planning and analysis.  This course will provide a basic understanding of financial strategies in varied international settings, their related risks, analysis of financial information, and budgeting.

Course Objectives: 

By the completion of this course, students should be able to:

· Plan a strategy for launching and operating a new service, developing or producing a new product, or building and placing a new facility in service.  Relate your strategy to the overall organization  strategy and core competencies.  Discuss how the service, product, or facility will be marketed to stakeholders, including users (customers and clients) and funding sources (investors, taxpayers, and donors).

· Monitor results using financial analysis tools, such as, ratio analysis and trend analysis.

· Apply the information gained from monitoring operational activities to adjust control of the operational activities.

Required Texts:

Brimley, V.  & Garfield, R. (2007). Financing Education in a Climate of Change: 10th Ed, Allyn & Bacon , ISBN-10:0-205-51179-1.  .

The following two books can only be ordered directly from NAIS:

The Strategic Process:  National Association of Independent Schools, 10 Steps for Planning Your Independent Schools Future.  NAIS Item No. B111. (http://transact.nais.org/Purchase/ProductDetail.aspx?Product_code=B111) 

Financing Sustainable Schools: National Association of Independent Schools, NAIS Item No. B94, by P.F. Bassett & Mark J. Mitchell. (http://transact.nais.org/Purchase/ProductDetail.aspx?Product_code=B94) 

Untangling The Web of Financial Reporting:  Association for the Advancement of International Education, by G. Brown.  (I WILL BRING COPIES FOR THE CLASS AT NO CHARGE)

Teaching Strategies

Teaching strategies will include assigned textbook readings, lecture, facilitated classroom discussions, and materials from Internet and media sources to accomplish the learning objectives.  A variety of strategies, including role-playing and examination of case studies, may be used to demonstrate these relationships.  The course will concentrate on American/International schools and not on business and industry.

Pre-Assignment: 
--Students will have read Financing Education in a Climate of Change.

--Students will have reviewed The Strategic Process.

--Students will have reviewed Financing Sustainable Schools.

--Students will bring a copy of the budget from their workplace.

Grading Criteria: 

Grading will be based on the following items.

--Class participation (expected each session)  40%

--Individual article/presentations (2 to 4) 40%

--Individual paper (due during the 4th session) 20%

Final Grading Rubric:

A (93-100)%   A- (90-92)%   B+ (87-89)%  B (83-86)%   B- (80-82)%  C -Below 80%

Course Assignments: 
As a graduate course, it is expected that students understand and accept the high level of energy and commitment necessary to be successful on this academic level. The instructor is committed to provide a course of the highest quality and commits his/her time and talents to the process. Reciprocity of these ideals is the highest form of compliment to an instructor. 

ADA Policy:

If you as a student qualify as a person with a disability, as defined in Chapter 504 of the Rehabilitation Act of 1973, you may wish to discuss the need for reasonable accommodations with your instructor.  You should make this contact at the beginning of the course.

Academic Honesty:

A university is a community of individuals who voluntarily join together for the purpose of learning.  At the heart of this sense of academic community is the idea that the behavior of its members is guided by a shared commitment to the highest standards of academic integrity.  Any form of cheating, plagiarism or assisting others in acts of dishonesty is a violation of such standards.  As a student in this course, it is assumed that you pledge that you will neither receive nor give unauthorized assistance during the completion of all my work in this course.  You will not engage in plagiarism. (The definition of plagiarism is the deliberate presentation, oral or written, of words, facts, or ideas belonging to another source without proper acknowledgment.) 
Please be aware of Endicott College’s academic honesty policy.  Cheating/Plagiarism (to include the cutting and pasting of unmodified code from the internet) is grounds for failure in the class, and possibly academic dismissal.
Because of the nature of the course, the most up-to-date literature will need to be reviewed. Materials consisting of Journal Articles and Position Papers reflecting the themes identified in the course outline will be distributed at the first session. 
This syllabus may change at any time based on the discretion of the professor.

Library Access:  
· Halle On-Line Library Database:

· go to: www.endicott.edu
· click on the “library” link along the top of page

· click on left column: “Library Databases”

· choose the database you would like to search 

· You will need your Endicott College email address and password in order to enter into the library databases.

A few things to remember when searching….. click on the box for “full text” and use the “Advanced Search” function. This will help you get better results.

Overview of Week:

                                                             Course Calendar

Monday—8:30 to 12:00

 This session will concentrate on how to create an effective school board or management team in order to provide an atmosphere for positive strategic/financial planning.  The Instructor will use a power point presentation and will expect that students participate in class discussion.  It would be useful if students came to the session having researched the topic of “Effective School Boards or Management Teams.”

12:00 to 2:00  Lunch/Homework

2:00 to 4:30—Finish up the morning presentation and discussion and introduce topic for Tuesday with assignments.

Assignment for Tuesday:  Each student will give a oral report/review of 1 to 3 chapters (depending on how many students are in the class) from the text Financing Education in a Climate of Change.  Students will have read the text prior to arriving in Madrid. The presentation should be substantive with enough detail to demonstrate understanding and yet not longer than 30 minutes.

Tuesday—8:30 to 12:00

Student reports as outlined with related and appropriate class discussion.

12:00 to 2:00 Lunch/Homework

2:00 to 4:30—Continue student reports until completed.  

Assignment for Wednesday:  Students will be assigned sections of The Strategic Process to present.

Wednesday—8:30 to 12:00

Student reports from The Strategic Process.

12:00 to 2:00 Lunch/Homework

2:00 to 4:30—Finish up reports from morning session.

Assignment for Thursday:  Individual papers are due.  

Individual Paper

The individual paper component requires students to prepare a plan for a new service, product, or facility.  The plan will include the strategy for launching and operating a new service, developing or producing a new product, or building and placing a new facility in service.  The plan will describe how the strategy for the new service, product, or facility relates to the overall organization strategy and core competencies.  The plan will also discuss how the service, product, or facility will be marketed to stakeholders, including users (customers and clients) and funding sources (investors, taxpayers, and donors).

--Papers are to be typed

--Papers are to be no more than 6 pages single spaced

--Students will present their papers to the class

--Class discussion will be encouraged

Thursday—8:30 to 12:00

Student individual paper reporting to class.

12:00 to 2:00 Lunch/Homework

2:00 to 4:30—Continue individual paper reporting to class.

Assignment for Friday:  Review Financing Sustainable Schools text for discussion.  Bring budget from student workplace for discussion.

Friday—8:30 to 12:00

Discussion of student workplace budgets.

--emphasis

--flexibility

--realistic

--surplus

--tuition structure

--sustainable education quality

Review of workbook text Financing Sustainable Schools.
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	Course Name:        
	Marketing of Organizations

	Course Number:  
	MIEA 530

	Credits:
	3 Graduate

	Instructor:
	Dr. Eugene Vincent

	Email:
	ewvincent@yahoo.com


Course Description: 

The course will introduce concepts and principles of marketing in international settings. Readings will examine the principles of marketing, including marketing mix, product development, online media, consumer behavior, and market segmentation.  Students will develop an understanding of strategies and methodologies for marketing programs and services for nonprofit organizations.  

Course Objectives: 

Content Objectives 

At the completion of this course, students will be able to:

· Develop market segmentation strategies;

· Understand the importance of the social sciences in relation to consumer behavior;

· Understand targeting and positioning;

· Understand the role of online media in the practice of marketing;

· Comprehend how marketing functions as an integrated system;

· Illustrate how the product life cycle affects the development of new products and the management of existing products;

· Illustrate with the use of examples that new product planning and development is a necessary survival function in today's hypercompetitive marketplace;

· Describe the importance of pricing and various pricing practices within channels of distribution;

· Explain the role of promotion in the marketing mix;

· Apply the principles of marketing to nonprofit organizations;

· Understand analytical concepts and techniques relevant for marketing decision making, with an emphasis on creating, capturing, and sustaining customer value; 
· Understand how the various components of customer value (quality, service, pricing, and image) interact to build customer satisfaction;
· Develop understanding of the role of marketing in the global economy;

· Recognize ethical dilemmas that confront marketing managers;

· Be able to develop domestic and global marketing strategies and plans;

· Understand how governments and legal systems influence marketing;

· Understand how marketing strategy is influenced by shifting economic, legal, political, sociocultural, competitive, and technological factors.

Learning Objectives

There are four general learning objectives in this course:

· Cognitive:  To enable the student to utilize key concepts and selected topics in the field of marketing;

· Analytical:  To challenge the student to use knowledge, from past experience as well as newly acquired in this program, to enhance insight into different market segments and marketing principles;

· Experiential:  To learn how to facilitate, through marketing strategies, effectiveness in an organization; 

· Ethical:  To raise consciousness of the moral and ethical dimensions emergent in the field of marketing.

Required Texts:

Kotler, P, & Lee, N (2009). Marketing in the Public Sector: A Road Map for Improved Performance.  Upper Saddle River, New Jersey: Wharton School Publishing.  [ISBN 0-13-187515-9, 352 pages, $34.99]

Lockhart, J. M. (2005). How to market your school: A guide to marketing, public relations, and communication for school administrators. Lincoln, NE: iUniverse, Inc. (978-0-595-67337-7, 266 pages, $20.77)

Scott, David M. (2010). The New Rules of Marketing & PR. Hoboken, New Jersey: John Wiley & Sons. [ISBN 978-0-470-54781-6, 286 pages, $19.95]

Recommended Reading (Public Sector and Nonprofit Marketing): 

Andreasen, Alan R., & Kotler, Philip (2007). Strategic marketing for nonprofit organizations (7th ed.). Upper Saddle River, NJ: Pearson/Prentice Hall.

Burnett, John (2007). Nonprofit marketing best practices. Hoboken, N.J.: Wiley.

Church, Nancy J. (1986). Marketing for nonprofit cultural organizations. Plattsburgh, N.Y.: Clinton-Essex-Franklin Library System.

Coffman, Larry L. (1986). Public-sector marketing : a guide for practitioners. New York: Wiley.

Kotler, Philip, & Andreasen, Alan R. (1996). Strategic marketing for nonprofit organizations (5th ed.). Upper Saddle River, N.J.: Prentice Hall.

Kotler, P. & Armstrong, G. (2010). Principles of marketing. Upper Saddle River, New Jersey: Prentice Hall.  [ISBN 978-0-13-607941-5, 613 pages]

Kotler, Philip (1982). Marketing for nonprofit organizations (2nd ed.). Englewood Cliffs, N.J.: Prentice-Hall.

Kotler, Philip, Ferrell, O. C., & Lamb, Charles W. (1983). Cases and readings for marketing for nonprofit organizations. Englewood Cliffs, N.J.: Prentice-Hall.

Kotler, Philip, & Fox, Karen F. A. (1995). Strategic marketing for educational institutions (2nd ed.). Englewood Cliffs, N.J.: Prentice-Hall.

Kotler, Philip, Shalowitz, Joel, & Stevens, Robert J. (2008). Strategic marketing for health care organizations : building a customer-driven health system (1st ed.). San Francisco: Jossey-Bass.

Lauffer, Armand (1984). Strategic marketing for not-for-profit organizations : program and resource development. New York.

Lovelock, Christopher H., & Weinberg, Charles B. (1977). Cases in public and nonprofit marketing. Palo Alto, CA: Scientific Press.

Lovelock, Christopher H., & Weinberg, Charles B. (1978). Readings in public and nonprofit marketing. [Palo Alto, Calif.]: Scientific Press.

Lovelock, Christopher H., & Weinberg, Charles B. (1989). Public & nonprofit marketing. Redwood City, CA

Morris, Michael H. (1992). Industrial and organizational marketing (2nd ed.). New York Toronto: Macmillan Pub. Co. 

Parsons, Elizabeth, Maclaran, Pauline, & Tadajewski, Mark (2008). Nonprofit marketing. Los Angeles: SAGE.

Rados, David L. (1996). Marketing for nonprofit organizations (2nd ed.). Westport, Conn. ; London: Auburn House.

Sargeant, Adrian, & Wymer, Walter W. (2007). The Routledge companion to nonprofit marketing. New York, NY: Routledge.

Wymer, Walter W. (2006). Nonprofit marketing : marketing management for charitable and nongovernmental organizations. Thousand Oaks: Sage Publications.

Calendar

  
Overview of Week:

Monday:  What is Marketing?  The Marketing Plan.  Differentiation. Segmentation. Positioning.

Tuesday:  Strategy.  Research.  International Marketing.

Wednesday:  Consumer Behavior.  Implementation of Strategy and Tactics.
Thursday:  Promotion.  PR.  Online Media.
Friday:  Managing Communications.  Marketing Plan Presentations.

SESSION ONE – Monday

      
Connecting with Customers

 
Creating Value by Building Strong Brands


The Marketing Plan

· Course Orientation/Overview 

· Defining marketing for the 21st century

· Growth of nonprofit marketing 

· Developing a customer centered mindset

· The Four Ps  

· Blue ocean strategy

· Creating value

· Segmentation 

· Differentiation

· Positioning

· Building Brand Equity

· Crafting Brand Positioning

· Brand Revitalization

· The Marketing Plan


Required Reading

· Kotler, P, & Lee, N (2009). Marketing in the Public Sector: A Road Map for Improved Performance.  Chapters 1-7, 3-162; Chapter 13, 277-290.
· Kim, W. Chan. & Renee Mauborgne (2005).  “Blue Ocean strategy: From theory to practice,” Harvard Business Review, Handout
· “Mentoring Millennials” Handout.

· “Roaring Out of the Recession” – Handout

· “Strategy in a Weak Recovery (HBR Spotlight Article collection)” - Handout

Recommended Reading 

· Aaker, David A. (1997).  “Should You Take Your Brand to Where the Action Is?” Harvard Business Review, September-October, 135-143.
· Anderson, James C. & Narus, James A. (1998).  “Business Marketing: Understand What Customers Value.” Harvard Business Review, Nov/Dec, 76(6), 53-65.
· Berry, Leonard L. & Seltman, Kent D (2007).  “Building a Strong Services Brand: Lessons from Mayo Clinic.”  Business Horizons, May/June, 50(3), 199-209.

· Jackson, Mannie (2001). “Bringing a Dying Brand Back to Life,” Harvard Business Review, May.

· Keller, Kevin Lane, Brian Sternthal & Alice Tybout (2002). “Three Questions You Need to Ask About Your Brand,” Harvard Business Review, September.
· Yankelovich, Danile & David Meer (2006). “Rediscovering Market Segmentation,” Harvard Business Review, February, 84(2), 122-131.
     
SESSION TWO - Tuesday

Product Life Cycle

Marketing Strategy

Social Marketing

International Marketing

· New Product Development

· Innovation

· Marketing Planning, Strategy, and Tactics 

· Acquiring and using marketing information

· The Global Marketing Environment

· Standardization or Customization?

· “Glocalization”

· Mass Customization

· Multicultural Markets

· Culture and Diverse Consumption Patterns

· International Product Positioning

· Global Advertising and Media Decisions

· Identifying Country-Specific Opportunities for Value Creation

· Market Entry Strategies



Required Reading

· Kotler, P, & Lee, N. (2009). Marketing in the Public Sector: A Road Map for Improved Performance.  Chapters 8-10, 163-242.
· Kao, John (2009).  “Tapping the World’s Innovation Hot Spots.”  Harvard Business Review, March. - Handout

Recommended Reading (Please read at least two articles)

· Alexander, Marcus & Korine, Harry (2008).  “When You Shouldn’t Go Global.”  Harvard Business Review, December, 86(12), 70-77.

· Craig, C. Samuel & Douglas, Susan P. (1999).  “Conducting International Marketing Research in the 21st Century.” Available at http://pages.stern.nyu.edu/~sdouglas/rpubs/imr.html.

· Ghemawat, Pankaj (2007).  “Managing Differences.”  Harvard Business Review, March, 85(3), 58-68.
· Gourville, John T. (2006).  “Eager Sellers & Stony Buyers.”  Harvard Business Review, June, 84(6), 98-106.

· Kashani, Kamran (1989).  “Beware the Pitfalls of Global Marketing,” Harvard Business Review, September-October, 91-98. 

· Khanna, Tarun, Krishna G. Pelepu, & Jayant Sinha (2005). “Strategies that Fit Emerging Markets. Harvard Business Review, June, 83(6), 63-76.

· Levitt, Theodore (1983).  “The Globalization of Markets,” Harvard Business Review, May/June, 61(3), 92-102.
· McEwen, William, et al. (2006).  “Inside the Mind of the Chinese Consumer.”  Harvard Business Review, March, 84(3), 68-76.
· Moon, Youngme (2005).  Break Free of the Product Life Cycle.”  Harvard Business Review, May 83(5), 86-94.
· Rigby, Darrel K. & Vishwanath, Vijay (2006).  “Localization the Revolution in Consumer Markets.”  Harvard Business Review, April 84(4), 82-92.
· Yan, R. (1994). “To Reach China’s Consumers, Adapt to Guo Qing,” Harvard Business Review, 72(5), September/October, 62-65. 


SESSION THREE - Wednesday



Market Research



Implementation

Consumer Behavior

· Nonprofit organizational marketing

· Fundraising

· Public/private sector cooperation

· Planning & budgeting 

· Managing offerings 

· Consumer Perceptions

· Perceptual Maps

· Motivation

· Persuasion

· Consumption subcultures 



Required Reading

· Kotler, P, & Lee, N (2009). Marketing in the Public Sector: A Road Map for Improved Performance.  Chapters 11-12, 243-274.

Recommended Reading (Please read at least two articles)

· Anderson, Ken (2009).  “Ethnographic Research: A Key to Strategy.”  Harvard Business Review, March.

· Herrington, Bryce J. (2007). “The Public’s Trust in Nonprofit Organizations:  The Role of Relationship Marketing and Management.”  California Management Review, Summer, 49(4), 112-131.
· Luna, D. & S.F. Gupta, (2001). “An Integrative Framework for Cross-Cultural Consumer Behavior,” International Marketing Review 18(1), March, 45-69.

· McEwen, William, Xiaoguang Fang, Chuanping Zhang, & Richard Burkholder (2006).  “Inside the Mind of the Chinese Consumer,” Harvard Business Review, March. 

SESSION FOUR - Thursday

Promotion

        
Public Relations


 
Online Media

· Social Marketing, 

· Launching new offerings

· Facilitating marketing behaviors

· Formulating communications strategies 

· Viral marketing

· Buzz marketing

· Blogs

· Forums

· Wikis

· News releases

· Public relations

· Logistics

Required Reading

· Scott, David Merman (2010).  The New Rules of Marketing & PR.  Parts I & II, 1-110.

· “Customers’ Revenge.”  Handout.

Recommended Reading (Please read at least two articles)

· Abraham, Magid M. (2008).  “The Offline Impact of Online Adds,” Harvard Business Review, April.

· Dye, Renee (2000).  “The Buzz on Buzz.”  Harvard Business Review, Nov/Dec, 78(6), 139-146.

· Hemp, Paul (2006).  “Avatar-Based Marketing.”  Harvard Business Review, June, 84(6), 48-57

· Rayport, Jeffrey (2008).  “Where is Advertising Going? Into ‘Stitials.” Harvard Business Review, May, 86(5), 18-19.

· Schwartz, Jonathan (2005).  “If You Want to Lead, Blog.” Harvard  Business Review, November, 83(11), 30.

· Scott, David Merman (2007).  The New Rules of Marketing & PR.  Part III, 111-258.

· Watts, Duncan J. & Peretti, Jonah (2007).  “Viral Marketing for the Real World.”  Harvard Business Review, May, 85(5), 22-23.

SESSION FIVE - Friday

Managing Communications

Wrap-up

Marketing Plan Presentations

· Managing personal persuasion
· Managing public media and public advocacy 
· Student Presentations
Pre-Assignment: 
· Due on the first day of the course.

· Essay of 1,000 words.  Present the strategy for marketing a product (e.g. English language education) that is offered by your place of employment. What is the product? Discuss the product’s strengths and weaknesses, opportunities and threats.  What is the current marketing strategy? Are there problems with that strategy? 

Rubric for Pre-Assignment:

Introduction / background is concise and complete 

_____/5

Analysis of organization’s product strengths, challenges, 

opportunities, and threats is scholarly and complete 

_____/5

Recommendations are practitioner focused


 _____/5

Paper adheres to APA format




 _____/5
Final Assignment: 
· Due on the last day of the course.

· New Marketing Plan (2,000 words).Using the same product from the Pre-Assignment, create a new marketing strategy using Blue Ocean Strategy and the strategies presented in How to Market Your School. 

· How and why would you modify the current strategy?  What is the product’s target market?  Would you change the target? How does the product fit the target?

Rubric for Final Assignment:

Executive summary is concise and complete 


_____/5

New marketing plan meets the Blue Ocean Strategies

_____/10

Recommendations are practitioner focused


 _____/10

Content objectives are incorporated 



_____/10

Paper adheres to APA format




 _____/5
Grading Criteria: 

	Component
	P Percent

	Pre-Assignment
	         20

	New Marketing Plan 
	40

	Class Presentation of New Marketing Plan
	20

	Participation 
	20


Final Grading Rubric:

A (93-100)%   A- (90-92)%   B+ (87-89)%  B (83-86)%   B- (80-82)%  C -Below 80%

Course Assignments: 
As a graduate course, it is expected that students understand and accept the high level of energy and commitment necessary to be successful on this academic level. The instructor is committed to provide a course of the highest quality and commits his/her time and talents to the process. Reciprocity of these ideals is the highest form of compliment to an instructor. 

ADA Policy:

If you as a student qualify as a person with a disability, as defined in Chapter 504 of the Rehabilitation Act of 1973, you may wish to discuss the need for reasonable accommodations with your instructor.  You should make this contact at the beginning of the course.

Academic Honesty:

A university is a community of individuals who voluntarily join together for the purpose of learning.  At the heart of this sense of academic community is the idea that the behavior of its members is guided by a shared commitment to the highest standards of academic integrity.  Any form of cheating, plagiarism or assisting others in acts of dishonesty is a violation of such standards.  As a student in this course, it is assumed that you pledge that you will neither receive nor give unauthorized assistance during the completion of all my work in this course.  You will not engage in plagiarism. (The definition of plagiarism is the deliberate presentation, oral or written, of words, facts, or ideas belonging to another source without proper acknowledgment.) 
Please be aware of Endicott College’s academic honesty policy.  Cheating/Plagiarism (to include the cutting and pasting of unmodified code from the internet) is grounds for failure in the class, and possibly academic dismissal.
Because of the nature of the course, the most up-to-date literature will need to be reviewed. Materials consisting of Journal Articles and Position Papers reflecting the themes identified in the course outline will be distributed at the first session. 
Library Access:  
· Halle On-Line Library Database:

· go to: www.endicott.edu
· click on the “library” link along the top of page

· click on left column: “Library Databases”

· choose the database you would like to search 

· You will need your Endicott College email address and password in order to enter into the library databases.

On-Line Resources:

· Ad Access Project at Duke University

· http://library.duke.edu/digitalcollections/adaccess/
· Advertising Age

· http://adage.com/
· AMA’s Global Marketing Special Interest Group

· http://amaglobalsig.msu.edu/
· AMA Marketing Power

· http://www.marketingpower.com/Pages/default.aspx
· American Academy of Marketing

· http://www.academyofmarketing.info/
· American Print Advertising Archive

· http://graphic-design.tjs-labs.com/gallery-view?span=15
· Building Brands

· http://www.buildingbrands.com/
· Cause Marketing (Website for Richard Earle's, "The Art of Cause Marketing")
· http://www.causemarketer.com/
· Digital Marketing

· http://www.clickz.com/
· Economic Theories of Nonprofit Organizations

· http://www.crida-fr.org/03_actualites/streams/stream%205/3%20-%20ISTR-EMES_Valentinov.rtf 

· History of Advertising Trust

· http://www.hatads.org.uk/
· Interbrand: Best Global Brands 2008

· http://www.interbrand.com/best_global_brands.aspx?langid=1000
· Interbrand: Brand Channel

· http://www.brandchannel.com/start.asp?fa_id=463
· International Market Research and Statistics

· http://www.knowthis.com/topic-areas/global-marketing/international-market-research.htm
· Marketing Articles

· http://www.marketingscoop.com/articles.htm
· Marketing Profs

· http://www.marketingprofs.com/
· Marketing Resource Center

· http://www.marketingsource.com/articles/
· Nonprofit Marketing Guide

· http://www.nonprofitmarketingguide.com/resources/
· Nonprofit Sector in Brief: Facts and Figures

· http://nccsdataweb.urban.org/kbfiles/797/Almanac2008publicCharities.pdf 

· Social Marketing Institute

· http://www.social-marketing.org/
· US Commercial Service Market Research Library

· http://www.buyusainfo.net/adsearch.cfm?search_type=int&loadnav=no
· Will Your Tagline Translate into Other Languages?

· http://babelfish.yahoo.com/translate_txt
· World Federation of Advertisers

· http://www.wfanet.org/
This syllabus may change at any time based on the discretion of the professor.
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Course Syllabus 
	Course Name:        
	Leadership Development Seminar 

	Course Number:  
	MIEA 587 Z1 A3

	Credits:
	3 Graduate

	Instructor:
	Dr. Joyce Lujan Martinez

	Email:
	joyce.lujan@gmail.com 


Course Description: 

Students will explore the practical, philosophical and emotional sides of leadership.  Class sessions will focus on how essential skills such as effective budgeting, curriculum selection, staff recruitment and retention, teacher evaluation, staff development are influenced and impacted by leadership styles, social awareness, trust, transparency and relationship management

Course Objectives

During the course, students will demonstrate their understanding of the personal and practical sides of international school leadership by working in teams to create their own ideal international school.  

Students will analyze theory, beliefs and personal qualities and how they impact day-to-day management of a school.

Students will delve into the practical side of leadership by having the opportunity to explore budgeting, marketing, curriculum designs, personnel issues, staff development and supervision.

Pre-Assignment (15% of total course grade):

1.  Students will have read the Introduction and Section 1 of The Essentials of School Leadership.

2.  Write a 500 word essay describing how leadership style, strengths and weaknesses will impact

      you and your school as an educational leader.  

Grade will depend on:

1.  Pre-assignment readings and ability to discuss the material covered.

2.  Clarity and thoroughness of the 500 word essay.

Final Grading Rubric:

A (93-100)%   A- (90-92)%   B+ (87-89)%  B (83-86)%   B- (80-82)%  C -Below 80%

Class Participation and Daily Reflection Journal (40% of total course grade)

Each student will maintain a daily journal for the purpose of reflecting on daily reading assignments and class discussions.  Daily assignments will be emailed to the professor daily.

Grade will depend on:

1.  Thoroughness of the journal entries.

2.  Correct grammar and syntax.
School Design Project (45% of total course grade):

Students will work in groups to design an ideal, cutting edge international school.  The project will be presented to the class on the last day of the course.

The School Design should include:

· Mission, Vision, Core Beliefs

· Student demographics

· Communication and Marketing Plan

· Campus Design

· Teacher Recruitment and Retention Strategies

· Staff Evaluation Plan

· Budget

· Curriculum and Assessment

· Non-academic Staffing

· Parent Involvement

· Technology Integration Plan

Grades will depend on:

1.  Clarity of Mission, Vision, and Core Beliefs

2.  Alignment of the different facets of the school to the Mission, Vision and Core Beliefs.

3.  Participation of each team member.

4.  Integration of technology and other tools for the final presentation.

Required Texts:

1. Davies, Brent, The Essentials of School Leadership, Sage Publications, London, England,2009, ISBN 978-1-84787-565-5

2. Downey, Carolyn J.  The Three-Minute Classroom Walk-Through: Changing School Supervisory Practice One Teacher at a Time, Corwin Press, Thousand Oaks, CA. ISBN 978-0-7619-2966-6

3. Evans, R. (2007, Fall2007). THE CASE AGAINST STRATEGIC PLANNING. Independent School, 67(1), 92-104. Available online through the Endicott College library databases.

Grading Criteria: 

Pre-assignment:  15%
Class Participation/Journal: 40%

Final Project (presentation & paper):45%

Course Assignments: 
As a graduate course, it is expected that students understand and accept the high level of energy and commitment necessary to be successful on this academic level. The instructor is committed to provide a course of the highest quality and commits his/her time and talents to the process. Reciprocity of these ideals is the highest form of compliment to an instructor. 

ADA Policy:

If you as a student qualify as a person with a disability, as defined in Chapter 504 of the Rehabilitation Act of 1973, you may wish to discuss the need for reasonable accommodations with your instructor.  You should make this contact at the beginning of the course.

Academic Honesty:

A university is a community of individuals who voluntarily join together for the purpose of learning.  At the heart of this sense of academic community is the idea that the behavior of its members is guided by a shared commitment to the highest standards of academic integrity.  Any form of cheating, plagiarism or assisting others in acts of dishonesty is a violation of such standards.  As a student in this course, it is assumed that you pledge that you will neither receive nor give unauthorized assistance during the completion of all my work in this course.  You will not engage in plagiarism. (The definition of plagiarism is the deliberate presentation, oral or written, of words, facts, or ideas belonging to another source without proper acknowledgment.) 
Please be aware of Endicott College’s academic honesty policy.  Cheating/Plagiarism (to include the cutting and pasting of unmodified code from the internet) is grounds for failure in the class, and possibly academic dismissal.
Because of the nature of the course, the most up-to-date literature will need to be reviewed. Materials consisting of Journal Articles and Position Papers reflecting the themes identified in the course outline will be distributed at the first session. 

This syllabus may change at any time based on the discretion of the professor.

Library Access:  
· Halle On-Line Library Database:

· go to: www.endicott.edu
· click on the “library” link along the top of page

· click on left column: “Library Databases”

· choose the database you would like to search 

· You will need your Endicott College email address and password in order to enter into the library databases.

A few things to remember when searching….. click on the box for “full text” and use the “Advanced Search” function. This will help you get better results.

On-Line Resources:

Massachusetts Department of Education

http://www.doe.mass.edu
Massachusetts Curriculum Frameworks

New England Association of School and Colleges/Council of International Schools

http://www.cois.org/Accreditation/7thstandards.htm
Guide to School Evaluation and Accreditation, 7th Edition

Association of Supervision and Curriculum Development

http://www.ascd.org
Overview of Week:

Monday: 

· Strategic and transformational leadership (Section 1, textbook)

· Managing by Walking Around (MBWA) – 12 principles

· The Three Minute Walk-Through

· Faculty evaluation – how to link it to student learning and professional development

· Work on final project and presentation
Tuesday

· Ethical and Moral Leadership (Section 2, textbook)

· Quality control – through accreditation standards.

· A review of the process: self study / peer visit / steps for improvement

· Work on final project and presentation

Wednesday

· Learning and leadership in interrelationships (Section 3, textbook)
· Communication with school’s constituents: parents / students / teachers / board 

· Governance & Management –the Board and Head of School relationship

· Budget process

· Work on final project and presentation

Thursday

· Leadership skills and abilities (Section 4, textbook)

· Developing and sustaining leaders (Section 5, textbook

· Recruitment / retention of quality teachers

· Work on final project and presentation

Friday

· Final projects and presentations due.

Bibliography:

Bennis, Warren G. & Thomas, R. (2007) Leading for a Lifetime: How defining moments shape the leaders of today and tomorrow, Harvard Business School Press, Cambridge, MA. ISBN: 978-1-4221-0281-7
Bennis,Warren & Goldsmith, Joan (2003) Learning to Lead: A workbook on becoming a leader, Basic Books, Cambridge, MA. ISBN: 0.7382.0905.8
Bennis, Warren, Galeman, D. & O’Toole, J. (2008) Transparency: How Leaders Create a Culture of Candor, Jossey-Bass, San Francisco, CA. ISBN: 978.0.470.27876.5
Chrislip, David D. & Larson, C. (1994) Collaborative Leadership, Jossey-Bass, San Francisco, CA. ISBN: 0-7879-0003-6

Claxton, Guy, (2009)  What’s the Point of School? – Rediscovering the Heart of Education, Oneworld Publications, Oxford, England.
Conger, Jay A., Spreitzer, G. and Lawler, E. (1999) The Leader’s Change Handbook: An essential guide on setting direction & taking action, Jossey-Bass, San Francisco, CA.      ISBN: 0-7879-4351-7
Covey, Stephen, (2006) The Speed of Trust: The one thing that changes everything, Free Press, New York, N.Y. ISBN: 978.1-84739-271-8
DePree, Max (1989) Leadership is an Art, Dell Publishing, New York, N.Y. ISBN: 0-440.50324-8
Dreher, Diane (1996) The Tao of Personal Leadership, Harper Collins, New York, N.Y. ISBN: 0-88730-792-2
Fullan, Michael (2003) The Moral Imperative of School Leadership, Corwin Press, Thousand Oaks, CA.
ISBN: 0-7619-3872-9
Fullan, Michael (2006) Turnaround Leadership, Jossey-Bass, San Francisco, CA. ISBN: 13-978-07879-6985-1
Goleman, Daniel (2002) Primal Leadership: Realizing the power of emotional intelligence, Harvard Business School Press, Cambridge, MA. ISBN: 1-57851.486.x
Harvard Business Review on Leadership (1998) Harvard Business School Press, Cambridge, MA. Library of Congress No. 98-234097
Nair, Keshavan (1994) A Higher Standard of Leadership: Lessons from the life o Gandhi, Berrett-Koehler Publishers, Inc. San Francisco, CA. ISBN: 1-881052-58.3  
Oakley, Ed & Drug, D. (1991) Enlightened Leadership, Stone Tree Publishing, Denver, Co.ISBN: 0-9628255-0-6
O’Hara-Devereaux, Mary (2004)  Navigating the Badlands; thriving in the decade of Radical Transformation, Jossey Bass, San Francisco, CA  ISBN 0-7879-7138-3

Owen, Harrison (1991) The Spirit of Leadership: Liberating the Leader in Each of Us,  Berrett-Koehler Publishers, Inc., San Francisco, CA. ISBN: 1-57675-056-6
Phillips, Donald (1998) Martin Luther King, Jr. on Leadership, Warner Books, New York N.Y. ISBN: 0-446.52367-4
Sample, Steven B. (2002) The Contrarian’s Guide to Leadership, Jossey-Bass, San Francisco, CA. ISBN: 0-7879-5587.6
Watkins, Michael (2003)  The First 90 Days: Critical Success Strategies for New Leaders at All Levels, Harvard Business School Press, Cambridge, MA. ISBN: 1-59139-110-5
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Pre-Assignment Rubric

	
	4
	3
	2
	0

	500 word essay describing how leadership style, strengths and weaknesses will impact you and your school as an educational leader.
	Essay includes ideas that are thoughtful, critical and meaningful.

Essay meets length criteria.
	Briefly lists concerns, issues, and questions.

Essay meets length criteria.
	Gives minimal information.

Essay nearly meets length criteria.


	Assignment not completed.

	Read Introduction and Section 1 of Textbook.  Outline main ideas, several things you find interesting, relevant to your life/work, & questions it raises for you.  

Be prepared to discuss in first class session.


	Prepared well for discussion in first class session.  Identifies main ideas and connects them to real life/work.

Well-prepared for class discussion.
	Identifies some of the main ideas and connects them to real life/work.

Mostly prepared for first class discussion.
	Gives minimal information.

Somewhat prepared for first class discussion.
	Assignment not completed.


Endicott College

MIEA 587 Leadership Development Seminar

Class Participation & Daily Reflection Journal

Assessment Rubric

	
	4
	3
	2
	0

	Class Participation


	Is fully engaged in class discussions and activities.
	Is usually engaged in class discussions and activities.
	Is somewhat engaged in class discussions and activities.
	Does not participate in class discussions and activities.



	Reflection Journal


	Journal entries are at least 250 words, include thoughtful reflection and good syntax and grammar.
	Journal entries are at least 150  words, include thoughtful reflection and good syntax and grammar.
	Journal entries are at least 100 words, include somewhat thoughtful reflection and good syntax and grammar.
	 Journal entries not submitted.
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MIEA 587 LEADERSHIP DEVELOPMENT SEMINAR

Final Project Assessment Rubric

	
	5 points
	4 points
	3 points
	2 points

	Mission, Vision

Core Beliefs

(up to 200 words)


	Abstract is clear, succinct and to the point.
	Abstract is clear, but too lengthy or too detailed.


	Abstract succinct, but needs more detail.
	Abstract is not clear.  May be confusing to the reader.



	Student Demographics,

Communication and Marketing Plan


	Demographics are clearly described.

Plan is visionary, detailed and identifies all constituencies & stakeholders.

Plan is aligned with the Mission and Core Beliefs
	Demographics are somewhat described.

Plan is mostly visionary, detailed and identifies most constituencies & stakeholders. 

Plan is mostly aligned with the Mission and Core Beliefs
	Demographics are somewhat described.

Plan is somewhat visionary, detailed and identifies some constituencies & stakeholders. 

Plan is somewhat aligned to the Mission and Core Beliefs
	Demographics are not clearly described.

Plan is not visionary, detailed or it does not identify any constituencies & stakeholders.

Plan is not aligned with the Mission and Core Beliefs.



	Campus Design


	Is fully aligned with the Mission and Core Beliefs
	Mostly aligned with 

the Mission and Core Beliefs


	Somewhat aligned with the Mission and Core Beliefs

 
	Not aligned with  the Mission and Core Beliefs.

  

	Teacher Recruitment and Retention


	Plans are fully aligned with Mission and Core Beliefs.
	Plans are mostly aligned with Mission and Core Beliefs
	Plans are somewhat aligned with Mission and Core Beliefs
	Plans are not aligned with Mission and Core Beliefs.

	Staff Evaluation Plan


	Evaluation plan is clear, realistic, detailed and focused.
	Evaluation plan is mostly clear, realistic, detailed and focused.
	Evaluation plan is somewhat clear, realistic, detailed and focused.


	Staff Evaluation plan is not clear, realistic, detailed or focused.

	Budget


	Budget is aligned with school’s priorities.
	Budget is mostly aligned with school’s priorities.


	Budget is somewhat aligned with the school’s priorities.
	Budget is not aligned with the school’s priorities.



	Curriculum and Assessment


	Curriculum and Assessment are sound, research-based and aligned with the school’s Mission and Core Beliefs.
	Curriculum and Assessment are mostly sound, research-based and aligned with the school’s Mission and 

Core Beliefs.
	Curriculum and Assessment are somewhat sound, research-based and aligned with the school’s Mission and Core Beliefs.
	Curriculum and Assessment are not sound, research-based and aligned with the school’s Mission and Core Beliefs.



	Non-academic staffing


	Recruitment plan is fully aligned with Mission and Core Beliefs


	Recruitment plan is mostly aligned with Mission and Core Beliefs


	Recruitment plan is somewhat aligned with Mission and Core Beliefs


	Recruitment plan is not aligned with Mission and Core Beliefs



	Parent Involvement


	The plan for parent involvement is complete with activities that are fully aligned with the Mission and Core Beliefs.
	The plan for parent involvement is complete with activities that are mostly aligned with the Mission and Core Beliefs.
	The plan for parent involvement is complete with activities that are somewhat aligned with the Mission and Core Beliefs
	The plan for parent involvement does not include activities that are aligned with the Mission and Core Beliefs

	Technology Integration Plan


	Technology integration plan is state of the art, affordable and is aligned with the Mission and Core Beliefs


	Technology integration plan includes two of the following characteristics:

· is state of the art

· affordable 

·  is aligned with the Mission and Core Beliefs
	Technology integration plan includes one of the following characteristics:

· is state of the art

· affordable 

·  is aligned with the Mission and Core Beliefs


	Technology Plan does not exist.
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Course Syllabus

(updated April 6, 2010)

	Course Name:        
	Linguistics and Language Acquisition

	Course Number:  
	IED 530

	Credits:
	3 Graduate

	Instructor:
	Dr. Margarita Vinagre

	Email:
	margarita.vinagre@uam.es 


Course Description: 

This course explores the phonological and syntactic theory of English and other languages, sociolinguistics, research and theories in first and second language acquisition and strategies for developing English language skills in listening, speaking, reading and writing. Students will also develop an understanding of reading theory, research and practice and the differences between first and second language acquisition in the learning of literacy skills.

Course Objectives: 

Students will be able to:

· Demonstrate their engagement and use of current research in the field of linguistics and language acquisition;

· Describe language and its components (phonology, morphology and syntax);

· Use knowledge of linguistics to teach four language skills (listening, speaking, reading and writing);

· Formulate specific strategies relating to the different linguistic fields examined during the course to apply in the context of participants’ practice;

· Demonstrate understanding by producing a lesson plan that incorporates and applies one or more aspects of the topics analyzed on the course into their teaching practice.

· Develop contextualized learning activities to assist ESOL students in acquiring English phonology, morphology, syntax, vocabulary, writing conventions and orthography and text structure in writing.

Required Texts:

Carter, R., Nunan, D., (eds). (2001). The Cambridge guide to teaching English to speakers of other languages. Cambridge: CUP. (ISBN13: 978-0-521-805162)

Lightbown, P.M., Spada, N. (1999). How languages are learned (2nd Edition). Oxford: Oxford University Press. (ISBN: 0-194-37000-3)

Recommended Readings: 
Freeman, D., Freeman, Y., (2004). Essential linguistics: What you need to know to teach. Portsmouth, NH: Heinemann.

Vinagre, M., Lera, M. (2008).The role of error correction in on-line exchanges. In F. Zhang & B. Barber (eds.) Handbook of Research on Computer-Enhanced Language Acquisition and Learning. New York: IGI Global Publishers.

Vinagre, M. (2008). Assessing intercultural competence in e-learning projects. In A. Lipshitz & S. Parsons (eds.) E-Learning: 21st Century Issues and Challenges. New York: Nova Science Publishers, Inc.

Yule, G. (1985). The study of language (3rd Edition). Cambridge: Cambridge University Press. 
Pre-Assignment: 

1.   Language Learning Activity (Written Reflection)

Students are to choose a language about which they presently know very little. Then they must borrow a set of language learning cassette tapes or CD-ROMs from the public library (or any library they might have access to), listen to a minimum of six half-hour lessons at least once.  When they have finished their lessons, students should write a 3-5 page (typed, double spaced, 12-pt type) reflection on what they have experienced: What language did you choose and why?  How was the experience of trying to learn with the tapes/CDs?  Were you actually able to learn anything?  How do the tapes/CDs build on prior knowledge?  What factor does repetition play?  Would such tapes/CDs be useful to ESL students?  Why/why not?  How long do you think it would take you to be able to do academic work in the language you were trying to learn?  What else did you learn from this experience?  

*This assignment has to be sent to the instructor by e-mail at least two weeks before the course is due to start (Final deadline 06/25/10).
2. Read chapters 1, 2, 3 & 4 in How languages are learned .

3. Students are strongly encouraged to select a final project focus area in advance and begin preparing an extended collection of publications/resources. Students are welcome to contact the instructor in advance for input.

Grading Criteria: 

Final course grades will be determined using a formula that includes pre-assignment (20%), participation in group discussions (10%), team presentations on assigned topics (35%) and final project (35%).

Full, focused, respectful and active participation in all large and small group activities and discussions is expected, including being an actively responsive audience member during class performances and presentations. Assigned readings will be reviewed in small and/or large group discussions.

As a graduate course, it is expected that students understand and accept the high level of energy and commitment necessary to be successful on this academic level. The instructor is committed to provide a course of the highest quality and commits his/her time and talents to the process. Reciprocity of these ideals is the highest form of compliment to an instructor.

Final Grading Rubric:

A (93-100)%   A- (90-92)%   B+ (87-89)%  B (83-86)%   B- (80-82)%  C -Below 80%

Course Assignments: 
Pre-Assignment  Language learning activity (written reflection)   
20%

Assignment 1
Team presentation on assigned topics

35%

Assignment 2
Final project (Lesson plan)



35%

ADA Policy:

If you, as a student, qualify as a person with a disability, as defined in Chapter 504 of the Rehabilitation Act of 1973, you may wish to discuss the need for reasonable accommodations with your instructor.  You should make this contact at the beginning of the course.

Academic Honesty:

A university is a community of individuals who voluntarily join together for the purpose of learning.  At the heart of this sense of academic community is the idea that the behavior of its members is guided by a shared commitment to the highest standards of academic integrity.  Any form of cheating, plagiarism or assisting others in acts of dishonesty is a violation of such standards.  As a student in this course, it is assumed that you pledge that you will neither receive nor give unauthorized assistance during the completion of all my work in this course.  You will not engage in plagiarism. (The definition of plagiarism is the deliberate presentation, oral or written, of words, facts, or ideas belonging to another source without proper acknowledgment.) 
Please be aware of Endicott College’s academic honesty policy.  Cheating/Plagiarism (to include the cutting and pasting of unmodified code from the internet) is grounds for failure in the class, and possibly academic dismissal.
Because of the nature of the course, the most up-to-date literature will need to be reviewed. Materials consisting of Journal Articles and Position Papers reflecting the themes identified in the course outline will be distributed at the first session. 
This syllabus may change at any time based on the discretion of the professor.

Library Access:  
· Halle On-Line Library Database:

· go to: www.endicott.edu
· click on the “library” link along the top of page

· click on left column: “Library Databases”

· choose the database you would like to search 

· You will need your Endicott College email address and password in order to enter into the library databases.

On-Line Resources:

Phonetics & Phonology

Adrian Underhill

1. http://www.youtube.com/watch?v=f5RekixAMoM&feature=related
2. http://www.youtube.com/watch?v=LN6HgF37uwI&feature=related
3. http://www.youtube.com/watch?v=Y57Dmcmr49I&feature=related
4. http://www.youtube.com/watch?v=eunyc1VdDHQ&feature=related
David Brett’s Phonetics & Phonology Web Page

http://davidbrett.uniss.it/
Word-formation

Non-stop English.com

http://www.nonstopenglish.com/allexercises/Vocabulary/index-013.asp
ESL-Galaxy.com

http://www.esl-galaxy.com/prefixsuffix.html
English-hilfen.de

http://www.englisch-hilfen.de/en/exercises_list/topics.htm
Lexicology

The origins and common usage of British swear words

http://www.bbc.co.uk/dna/h2g2/A753527
Dictionary of English slang and colloquialisms of the UK

http://www.peevish.co.uk/slang/
Self-study Idioms

http://a4esl.org/q/h/idioms.html
Collocations

http://esl.about.com/library/vocabulary/blcollocation_5.htm
Syntax

English sentence structure

http://esl.fis.edu/learners/advice/syntax.htm
Buzzin syntax

http://www.buzzin.net/english/syntax.htm
Practice syntax (tests 1, 2 & 3)
http://people.uncw.edu/veit/Eng320/exams/Syntax/Test1/320syntaxexam1.htm#1%20Bert
http://people.uncw.edu/veit/Eng320/exams/Syntax/Test2/320syntaxexam2.htm
http://people.uncw.edu/veit/Eng320/exams/Syntax/Test3/320syntaxexam3.htm
Useful EFL-Websites
Ted Power  English Language Learning and Teaching

http://www.btinternet.com/~ted.power/esl0104.html
EFL/TESOL Site

http://www3.telus.net/linguisticsissues/
The Internet TESL Journal

http://iteslj.org/
The Guardian TEFL Site

http://www.guardian.co.uk/education/tefl
NCLRC Essentials of Language Teaching

http://www.nclrc.org/essentials/index.htm
British Council Teaching English

http://www.teachingenglish.org.uk/
One Stop Magazine for English Language Teachers

http://www.onestopenglish.com/
Spotlight Magazine

http://www.spotlight-online.de/
Spot on Magazine

http://www.spoton.de/
Overview of Week:

Monday:

Introduction to the course, 

Explain general methodology and assignments

Topic: Overview First & Second Language Acquisition 

(Lightbown & Spada 1999, ch.1 & 2)

Discussion

Factors affecting second language learning (Lightbown & Spada 1999, ch.3)

Analysis of samples of learner language (Lightbown & Spada 1999, ch.4)

Relevance for second language teaching

Reflection and discussion

Tuesday: 

Topic: Phonetics and Phonology  (Carter & Nunan 2001, ch.8)
Practice with links. Produce summary with pronunciation difficulties learners may have depending on their mother tongue. Suggest remedial exercises.

Topic: Morphology and Word-Formation - Building Vocabulary (Carter & Nunan 2001, ch.6; Freeman & Freeman 2004, ch.7)

Practice with links. Produce summary with morphological aspects that may pose problems to speakers of other languages. Suggest remedial exercises.

Applications in the EFL Classroom

Presentations: Developing Listening & Speaking Skills (Carter & Nunan 2001, ch.1 & 2)
Reflection and discussion

Wednesday: 

Topic: Grammar and Syntax

Syntax: word order - focus on questions (Carter & Nunan 2001, ch.5)

Practice with links. Produce summary with syntactic difficulties learners may have depending on their mother tongue. Suggest remedial exercises.
Topic: Semantics and Lexicology: Sense Relations and Word Fields - Building Vocabulary (Carter & Nunan 2001, ch.6)

Produce summary with semantic aspects that may pose problems to speakers of other languages. Suggest remedial exercises.

Applications in the EFL Classroom
Presentation: Teaching Writing / cohesion and coherence (Carter & Nunan 2001, ch.4)
Reflection and discussion

Thursday: 

Topic: Sociolinguistics and Pragmatics (Carter & Nunan 2001, ch.14 & 29)

Presentation by students of the article by Hwang, C. (2008). Pragmatic conventions and intercultural competence. The Linguistics Journal 3 (2), pp. 31-48). Implications for the EFL Classroom.

Presentation: Teaching Reading / critical reading (Carter & Nunan 2001, ch.3)

Reflection and discussion

Friday: 

Topic: Introducing CALL (Carter & Nunan 2001, ch.15). 

Developing linguistic and intercultural competence through virtual environments.

(Vinagre & Lera 2007; Vinagre 2008)

ICT applications in the foreign language classroom
Final presentations
Reflection and discussion
Bibliography:

Andrews, L. (2001). Linguistics for L2 teachers. Mahwah, NJ: Lawrence Erlbaum.

Byram, Michael. 2000. Routledge encyclopaedia of language teaching and learning. London: Routledge.

Carter, R., McCarthy, M. (1988). Vocabulary and language teaching. London: Longman.

Carstairs-McCarthy, A. (2002). An introduction to English morphology. Edinburgh: Edinburgh University Press.
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 Crystal, D. (1995). The Cambridge encyclopaedia of the English language. Cambridge: Cambridge University Press.

Davies, F. (1995). Introducing reading. London: Penguin.

Doughty, C., Long, M. (eds.) (2003). The handbook of second language acquisition. London: Blackwell.

Ellis, R. (1994). The study of second language acquisition. Oxford: Oxford University Press.

Goatly, A. (2000). Critical reading and writing: An introductory coursebook. London: Routledge.

Hancock, M. (2003). English pronunciation in use. Cambridge: Cambridge University Press.

Harmer, J. (2001). The practice of English language teaching, 3rd edition. Harlow: Pearson Education-Longman.

Harris, J. (1993). Introducing writing. London: Penguin.

Hatch, E., Brown, C. (1995). Vocabulary, semantics and language education. Cambridge: Cambridge University Press.

Kelly, G. (2000). How to teach pronunciation. Harlow: Longman.

Larsen-Freeman, D. (2000). Techniques and principles in language teaching. Oxford: Oxford University Press.

McCarthy, M. (1998). Spoken language and applied linguistics. Cambridge: Cambridge University Press.
McCarthy, M., O’Dell, F. ( 2002). English idioms in use. Cambridge: Cambridge University Press.

Pridham, F. (2001). The language of conversation. London: Routledge.

Sayer, P. ( 2005). An intensive approach to building conversation skills. ELT Journal 59(1), 14-22.

Schmitt, N., McCarthy, M. (1998). Vocabulary: Description, acquisition and pedagogy. Cambridge: Cambridge University Press.

Wallace, C. (1992). Reading. Oxford: Oxford University Press.

Wallace, C. (2003). Critical reading in language education. New York: Macmillan.

Yule, G. (1996). Pragmatics. Oxford: Oxford University Press.

General Guidelines for Assignments

Team Presentations

Students will work in teams to report to the class on assigned topics relating to the content of the course.

Their grade will depend on:

1. Clarity and thoroughness of content
30%

2. Showing understanding of the concepts introduced during during the course 30%

2. Use of visuals and other aids

20%

3. Involvement of the audience

20% 

Lesson Plan

Students are expected to produce a 12-15 page lesson plan (typed, double spaced, 12-pt type) that reflects the application of some of the linguistic aspects presented on the course to the EFL classroom. In order to write their lesson plan, students should follow the general guidelines provided in the link below:

The Educator’s Reference Desk

Write a Lesson Plan Guide

http://www.sites4teachers.com/links/redirect.php?url=http://www.eduref.org/Virtual/Lessons/Guide.shtml
Students’ grade will depend on:

1. Clarity and thoroughness of content 25%

2. Showing understanding of the concepts introduced during the course 25%

3. Incorporation of the above mentioned concepts, methods and principles to the lesson plan 25%

3. Consistency and creativity in the development of activities and materials 25% 
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	Course Name:        
	Methods of Teaching ESL

	Course Number:  
	IED 521

	Credits:
	3 Graduate

	Instructor:
	Jeanne Perrin

	Email:
	perrinjeanne@hotmail.com 


Course Description: 

This course provides a pre-practicum experience in curriculum development, instructional techniques and formal and informal assessment practices for teachers of English language learners.  Students will explore current theories and practices in promoting ESL learner’s listening, speaking, reading, and writing skills.  
Course Objectives: 

Upon completion of this course, students will:

●
Become familiar with some of the most influential language teaching methods in the past and the present and make meaningful links to their language teaching/learning experiences. 

●
Enhance their teaching procedure by developing effective instructional techniques and strategies based on current research to better assist English language learners.  

●
Reflect upon and re-evaluate their current beliefs and ideas of what constitutes quality language and content teaching to English language learners in light of course content  and discussions.  

●
Demonstrate understanding of the specific features of a current prominent ESL method by designing practical lesson plans to be implemented in their educational contexts.

Required Text:

Peregoy, F., Boyle, O. (2008). Reading, writing and learning in ESL.  5th edition. Boston: Pearson. (ISBN: 0-205-59324-0) 

Required Readings:  

All required readings/chapters will be provided by the instructor. 

Chamot, A. and O’Malley, J. M. (1994). The CALLA Handbook. Implementing the cognitive                     academic language learning approach. Reading, MA: Addison-Wesley Publishing Company.

Recommended Readings:

Echevarria, J., Vogt, M.E., & Short, D. (2008). Making content comprehensible for English learners: The SIOP model 3rd Edition. Boston, MA: Allyn & Bacon

Caldron, M.E. (1999). Promoting language proficiency and academic achievement through cooperation (Digest EDO-FL-99-11). Washington, DC: ERIC CLL. Available online at www.cal.org/resources/digest/cooperation.html
Crandall, J.A., Jaramillo, A., Olsen, L., & Peyton, J.K. (2002). Using cognitive strategies to develop English Language and literacy (Digest EDO-FL-02-05). Washington, DC: ERIC Clearinghouse on Languages and Linguistics. Available online at www.cal.org/resources/digest/0205crandall.html
Ellis, R. (2003). Task-based language learning and teaching. Oxford: Oxford University Press.

Gibbons, P. (2002). Scaffolding language, scaffolding learning: Teaching second language learners in the mainstream classroom. Portsmouth, NH: Heinemann.

Gómez, E. (1999). Portfolio assessment for English language learners: Frequently asked questions and a case study of the Brooklyn International High School. Providence, RI: The Education Alliance, Northeast and Islands Regional Educ. Lab. at Brown University. Available online at www.lab.brown.edu/public/pubs/ass_port_ell/ass_port_ell.pdf
Herrell, L. (2000). Fifties strategies for teaching English language learners. Upper Saddle River, NJ: Prentice Hall. 

Larsen-Freeman, D. (2000).  Techniques and Principles in language teaching 2nd Edition. Oxford: Oxford University Press. 

Mohan, B. A. (1986). Language and content. Reading, MA: Addison-Wesley.

Mohan, B., Leung, C., & Davison, C. (Eds.). (2001). English as a second language in the mainstream: Teaching learning and identity. New York: Longman.

O'Malley, J. M. & Pierce, L.V. (1996). Authentic Assessment for English Language Learners, Practical Approaches for Teachers. New York: Addison-Wesley.

Oxford, R. (2001). Integrated skills in the ESL/EFL classroom (Digest EDO-FL-01-05). Washington, DC: ERIC Clearinghouse on Languages and Linguistics. Available online at www.cal.org/resources/digest/0105oxford.htm 

Short, D. (1991). How to integrate language and content instruction: A training manual. Washington, DC: Center for Applied Linguistics. [Chapter 3 Adapting Materials] 
Short, D. (2002). Language learning in sheltered social studies classes. TESOL Journal (11) 1, 18-24.

Snow, M. A. (1998). Trends and issues in content-based instruction. Annual Review of Applied Linguistics, 18, 243–267.

Snow, M. A., Met, M., & Genesee, F. (1989). A conceptual framework for the integration of language and content in second/foreign language instruction. TESOL Quarterly, 23, 201–219.

Stahl, R. (1994). Using “think-time” and ‘wait-time” skillfully in the classroom (Digest ED370885). Bloomington, IN: ERIC Clearinghouse for Social Studies/Social Science Education. Available online at www.ericadr.picard.csc.com/extra/ericdigests/ed370885.html 

Stoller, F. L. (2004). Content-based instruction: Perspectives on curriculum planning.  Annual Review of Applied Linguistics (2004) 24, 261-283.

Teachers of English to Speakers of Other Languages, Inc. (1997). ESL standards for pre-K-12 students, Alexandria, VA: Author. Available online at www.tesol.org/assoc/k12standards/it/03.html 
Pre-Assignments:
1. Reading Task: Read Chapters 1, 2 & 3 in Reading, Writing and Learning in ESL.

2. Reading Response Task: After having read the chapters in Reading, Writing and Learning in ESL, write short responses to the following questions (maximum 500 words total): 

a. Which ESL instructional methods have you come into contact with in your lifetime, either as a student or a teacher? Describe what that experience was like for you, either negatively or positively. 

b. Reflect upon your own pedagogic beliefs, ideas or attitudes as a teacher or learner. Give examples of cultural differences that you have seen affect teaching and/or learning. 

c. After reading Chapter 2, which language acquisition theory do you favor?

3. Course Preparation Task:  Since a main component of this course will be on learning how to deliver ESL instruction in an academic setting, prepare and bring a unit of study from one of your content area textbooks/teaching materials that you are currently or will be using in your school.  You will be designing ESL lessons by incorporating specific instructional techniques focused on throughout the course to create an effective lesson/unit.  This will also be part of your final graded project. 

Grading Criteria:

Student performance will be evaluated on the following categories with their respective weightings: 

1. Course participation/advance preparation (20%)

2. Activities and projects (20%)

3. Individual reflection assignments (20%) 

4. Final project (40%) 

The specific criteria utilized to evaluate will be discussed in detail on the first day of the course. 

Guidelines For The Final Project

The final project of this course consists of two parts, and is due at the end of the day on Friday.

Part One:  By using the unit of study brought to the course for the pre-assignment, students will create a comprehensive practical lesson plan based on the ESL  methods  presented throughout this course. The lesson plan must include the following elements: 

· incorporate distinct components and their features of the chosen model/method 

· use one of the lesson plan templates provided

· identify the grade level and English language proficiency level of the potential class the lesson is intended for

· determine the number of contact hours/sessions it will take to deliver this lesson plan

· submit photocopies of the unit of study for review

· supplement/complement the lesson plan with appropriate teaching materials such as visuals, realia, graphic organizers, audio cassettes, manipulatives, etc.   

Part Two: Upon completion of part one, students will write a short reflective piece in which they respond to the following questions:  

· Briefly describe your current teaching context. Write about where, what and who you teach. Also, describe the kind of support English language learners receive, if any, in your context.  

· Do you feel your current teaching practices are in line with the instructional techniques and strategies focused on throughout this course? Why or why not? Use specific reasons and examples. 

· Considering what you have learned in this course, your pedagogic beliefs, and your current teaching context, what do you believe will be the most important methods/elements that you will incorporate into your daily instruction?
· The reflection paper should be double-spaced, using 12-point font, following APA format, citing a minimum of 5 references, 2-4 pages in length. Further guidelines for the final project will be discussed throughout the course.

Final Grading Rubric:

A (93-100)%   A- (90-92)%   B+ (87-89)%  B (83-86)%   B- (80-82)%  C -Below 80%

Course Assignments:

As a graduate course, it is expected that students understand and accept the high level of energy and commitment necessary to be successful on this academic level. The instructor is committed to provide a course of the highest quality and commits his/her time and talents to the process. Reciprocity of these ideals is the highest form of compliment to an instructor. 

ADA Policy:

If you as a student qualify as a person with a disability, as defined in Chapter 504 of the Rehabilitation Act of 1973, you may wish to discuss the need for reasonable accommodations with your instructor.  You should make this contact at the beginning of the course.

Academic Honesty:

A university is a community of individuals who voluntarily join together for the purpose of learning.  At the heart of this sense of academic community is the idea that the behavior of its members is guided by a shared commitment to the highest standards of academic integrity.  Any form of cheating, plagiarism or assisting others in acts of dishonesty is a violation of such standards.  As a student in this course, it is assumed that you pledge that you will neither receive nor give unauthorized assistance during the completion of all my work in this course.  You will not engage in plagiarism. (The definition of plagiarism is the deliberate presentation, oral or written, of words, facts, or ideas belonging to another source without proper acknowledgment.) 
Please be aware of Endicott College’s academic honesty policy.  Cheating/Plagiarism (to include the cutting and pasting of unmodified code from the internet) is grounds for failure in the class, and possibly academic dismissal.
Because of the nature of the course, the most up-to-date literature will need to be reviewed. Materials consisting of Journal Articles and Position Papers reflecting the themes identified in the course outline will be distributed at the first session. 
This syllabus may change at any time based on the discretion of the professor.

Library Access:  
· Halle On-Line Library Database:

· go to: www.endicott.edu
· click on the “library” link along the top of page

· click on left column: “Library Databases”

· choose the database you would like to search 

· You will need your Endicott College email address and password in order to enter into the library databases.

On-Line Resources:

http://www.colorincolorado.org
http://www.tesol.org Teachers of English to Speakers of Other Languages, Inc. 

http://www.tesol.org/tq The TESOL Quarterly 

http://exchanges.state.gov/englishteaching/forum-journal.html The English Teaching Forum 

http://www.cal.org  Center for Applied Linguistics 

http://www.nclrc.org/ National Capital Language Resource Center 

http://www.siopinstitute.net The Sheltered Instruction Observation Protocol Institute 

http://www.crede.berkeley.edu/ Center for Research on Education, Diversity, & Excellence (CREDE)

http://www.cal.org/create/ Center for Research on the Educational Achievement and Teaching of English Language Learners (CREATE) 

http://www.el@ascd.org Educational Leadership

http://www.wida.us/ World-Class Instructional Design and Assessment Consortium 

http://www.ncela.gwu.edu/ National Clearinghouse for English Language Acquisition (NCELA) 

/National Clearinghouse for Bilingual Education 

http://www.nabe.org/  National Association of Bilingual Education 

http://journals.cambridge.org/action/displayJournal?jid=APL Annual Review of Applied Linguistics 

http://applij.oxfordjournals.org/archive/ Applied Linguistics 

http://www.etprofessional.com/ The English Teaching Professional 

http://www.reading.org/general/Publications/Journals/RT.aspx The Reading Teacher 

http://jri.sagepub.com/ Journal of Research in International Education

http://www.tesol.org/s_tesol/seccss.asp?CID=905&DID=3894  TESOL Journal 

http://www.wiley.com/bw/journal.asp?ref=0026-7902 The Modern Language Journal 

http://www.wiley.com/bw/journal.asp?ref=0802-6106 International Journal of Applied Linguistics http://www.eltj.oxfordjournals.org/ ELT Journal 

http://journals.cambridge.org/action/displayJournal?jid=SLA Studies in Second Language Acquisition 

http://www.wiley.com/bw/journal.asp?ref=0023-8333 Language Learning 

http://ltj.sagepub.com/archive/ Language Testing 

http://www.iltaonline.com/ International Language Testing Association
Overview of Week:
	Monday


	•Introduction and overview of course

•Review of course goals, assignments & expectations 

•Icebreaker - Getting to Know Ourselves

•Pre-assignment review- small group discussion on participants’ ESL teaching methods & approaches

•Second Language acquisition theory

•Classroom Practices for English Language Instruction

• Project/reflection time

• Homework assignment 

	Tuesday


	•Oral Language Development in Second Language Acquisition

• Building Background Knowledge and Vocabulary Development

• Project/reflection time

• Homework assignment 


	Wednesday


	• Introduction to the Cognitive Academic Language Learning Approach

• English Leaners and Process Writing

• Project/reflection time 

• Homework assignment 

	Thursday
	Reading Instruction for English Learners

•Content Reading and Writing

• Project/reflection time 

• Homework assignment

	Friday


	• Reading Assessment and Instruction

• Differentiating Instruction for Content Learning

• Evaluation of Effective Lessons

• Project/reflection time

• Final project submission 
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Summer 2010 Leysin
	Course Name:        
	Teaching English As a Second Language in International Schools    


 

	Course Number:  
	IED 535

	Credits:
	3 Graduate

	Instructor:
	

	Email:
	


This syllabus is currently under review. It will be emailed to class participants before the summer courses begin by the instructor.
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(Cohorts E1 L2 revised April 10, 2010)
	Course Name:
	Reflective Seminar: International Education

	Course Number:
	IED 573

	Credits:
	3

	Dates/Times:
	Summer 2010

	Location:
	 Leysin, Switzerland

	Faculty:
	Dr. Renata McFarland

	Office:
	Nettle Middle School, Haverhill, Massachusetts 

	Phone:
	+ 1 978 374-5792

	email:
	rmcfarla@endicott.edu

	Fax
	+1 978-372-3441


Course Description:

This course is designed to provide students an opportunity to develop a diverse set of perspectives for analyzing organizations and/or taking effective leadership in them. The primary focus of the course is on understanding the various dynamics that affect the operation of educational organizations. Specifically, leadership theory, change theory, organizational behavior and policy analysis will be introduced. Learning to use multiple perspectives in the organization will give students opportunities to reflect on their role as an educator while expanding the set of possible choices that have for taking actions and leadership. Preparation for leadership positions will be the primary focus.

LEARNING OUTCOMES:

By completion of this course students will be able to:

6. Comprehend the political forces which impact educational policy.

7. Critically reflect on their previous course work in the IED program.

8. Analyze various approaches to understanding teacher leadership and

its impact on school culture, staff morale and student achievement.

9. Examine the role of leadership in promoting sustainable educational change.

10. Demonstrate understanding of their personal philosophy of leadership, change,

curriculum, instruction and organizational behavior in the improvement of teaching and learning in schools.

MAIN CURRICULUM THEMES/CONTENT:

Reflective practitioner                         Professional Development

Leadership development variables     Peer consultation

Change theory and strategy               Team Development

Continuous Improvement                   Sustainable change

Visioning                                             Personal leadership development

REQUIRED TEXTS:

Johnson, S. (2005) Who moved my cheese: An amazing way to deal with change in your work and in your life.  Vermilion Publishing ISBN-10: 0091883768 ISBN-13: 978-0091883768  

Ruiz, D.M. (2001). The four agreements: A practical guide to personal freedom, a Toltec wisdom book. Amber-Allen Publishing; 1 edition (January 15, 2001) ISBN-10: 1878424505 ISBN-13: 978-1878424501 

TEACHING METHODOLOGY:

Teaching methods for this course will include lectures, facilitated discussions, small and large group work, student-led presentations, and video viewing w/analysis and discussion.

ASSESSMENT:

Assignment 1      Presentations on book of choice
                       30%                                       

Assignment 2      Reflective paper: Self-Evaluation                                40%                    

Assignment 3      Personal leadership development plan                       30%    

	Objective/Learning Outcome
	Means of  Assessment
	Evidence of Student learning based on the   criteria established

	1.  Comprehend the political forces which  impact educational policy.
	Research/article

Presentations
	Based on rubric evaluation criteria, students must earn     a grade of B or  better as evaluated by the designated MEd faculty member for this course.



	2. Critically reflect on their previous  course work in the IED program.
	Same as above.
	Same as above.

	3.  Analyze current educational practices in the light of their assumptions about human development and learning.
	Same as above.
	Same as above.

	4.  Examine the role of leadership in promoting sustainable educational change
	Same as above.
	Same as above.

	5.  Demonstrate understanding of their personal philosophy of leadership, change, curriculum, instruction, and organizational behavior in the improvement of teaching and learning in schools.
	Same as above.
	Same as above.


FINAL GRADING CRITERIA:

A:  The student demonstrates required competencies and class attendance at an 

exemplary level at the time specified by the instructor. A (93-100%)  A-(90-92%).

B:  The student demonstrates all required competencies and class attendance as expected

Graduate level standards. B+ (87-89%) B (83-86%) B- (90-82%).

C:  The student demonstrates required competencies and attendance at satisfactory level.

      Below 80% C. A grade below C is considered a failing grade. (C- or below).

ATTENDANCE POLICY:
Class attendance is essential for success in this course. Please be prompt to class as we have a very tight schedule. Endicott College defines excused absence as those situations of illness, crisis or situations entirely beyond the student’s control. Make-up assignments will be provided for students who need to make up missed class time.

Full, focused respectful and active participation in all large and small group activgities and discussions, including being an actively responsive audience member during and after video screenings and class performance/presentations. Assigned readings will be reviewed in small and large group discussions.

ADA Policy:

If you as a student qualify as a person with a disability, as defined in Chapter 504 of the Rehabilitation Act of 1973, you may wish to discuss the need for reasonable accommodations with your instructor.  You should make this contact at the beginning of the course.
Academic Honesty:

A university is a community of individuals who voluntarily join together for the purpose of learning.  At the heart of this sense of academic community is the idea that the behavior of its members is guided by a shared commitment to the highest standards of academic integrity.  Any form of cheating, plagiarism or assisting others in acts of dishonesty is a violation of such standards.  As a student in this course, it is assumed that you pledge that you will neither receive nor give unauthorized assistance during the completion of all my work in this course.  You will not engage in plagiarism. (The definition of plagiarism is the deliberate presentation, oral or written, of words, facts, or ideas belonging to another source without proper acknowledgment.) 
Please be aware of Endicott College’s academic honesty policy.  Cheating/Plagiarism (to include the cutting and pasting of unmodified code from the internet) is grounds for failure in the class, and possibly academic dismissal.
RECOMMENDED READINGS: (These are subject to change at discretion of the instructor)

ASCD) (2006). Results Now: How we can Achieve Unprecedented Improvements in Teaching and Learning ( 2006), Association for Supervision and Curriculum Development, Alexandria, VA.  ISBN: 1-4166-0358-1

Cain T. Mentoring Trainee Teachers: How Can Mentors Use Research? Mentoring & Tutoring: Partnership in Learning [serial online]. February 01, 2009;17(1):53-66. Available from: ERIC, Ipswich, MA. Accessed April 8, 2009

Fullan, M. (2001). Leading in a Culture of Change,: Jossey-Bass Wiley, San Francisco, CA.  ISBN: 0-7879-5395-4

Geijsel F, Sleegers P, Stoel R, Kruger M. The Effect of Teacher Psychological and School Organizational and Leadership Factors on Teachers' Professional Learning in Dutch Schools. Elementary School Journal [serial online]. March 01, 2009;109(4):406-427. Available from: ERIC, Ipswich, MA. Accessed April 8, 2009.

Marzano, R., Waters, T., & McNulty, B. (2005) School Leadership That Works: From Research to Results, Association for Supervision and Curriculum Development (ASCD), Alexandria, VA. ISBN: 1-4166-0227-5

Pithouse K, Mitchell C, Weber S. Self-Study in Teaching and Teacher Development: A Call to Action. Educational Action Research [serial online]. March 01, 2009;17(1):43-62. Available from: ERIC, Ipswich, MA. Accessed April 8, 2009.

On the Web:

Association for Supervision and Curriculum Development ( www.ascd.org)

The Economist  (www.economist.com)

New York Times  (www.nytimes.com)

Educational Leadership (www.el@ascd.com)

www.learn4good.com
ASSIGNMENTS:

Personal Development Plan. Each student will write a reflective log. This log will be comprised of reflective thoughts from the start of the IED Master Program and will end with a summary of the gains and changes made during this journey. The reflective journal will include analogies from both required readings (who moved my cheese and the four agreements) The journal will be submitted in the final class session. This will be done in class as well as out of class.

Your grade will depend on:

 1.  Thoroughness of the written response for each variable.                         80%

3. Written presentation to include grammar and syntax                              20%

This assignment is worth 30% of the total course grade.

Book Presentations: Students will choose a self selected book which will be shared with the class. This book is to be relating to the field of education. The book can be or organizational changes with in education, personal changes, reflecting on the changes in education, mentoring, political changes and the impact it has on education. You must choose a book, read it, bring it to class and be able to present to the class the impact of the book and why you choose it.

Your grade will depend on how you present the information from your book of choice:

4. Clarity and thoroughness of content                                                  60%

5. Use of visual and other aids.                                                               20%

6. Involvement of audience.                                                                    20%

This assignment is worth 30% of the total course grade.

Self-Evaluation Paper: Students will write a four-to-five page reflective essay that combines an analysis and assessment of their growth and development as a result of participation in the IED program. The essay should be typed, double spaced, w/size 12 font, spell checked and include a cove page. Before you prepare the final draft, share it with a colleague(s) for feedback. The paper will be submitted in the final class session.

Please consider these questions in developing the essay:

What have you learned about yourself and your significant strengths as a teacher/department head/administrator and as a learner?

What has changed in your approach to instruction, student learning, curriculum, teacher colleagues, school administration, parents, community and the role of schools in society?

What ideas and concepts have made the greatest impact on you and that have been integrated into your professional life? What are your next professional development steps?

Your grade will depend on:

1.  Thoroughness of the written response to the questions listed above.         80%

2.   Written presentation to include grammar and syntax                                20%

This assignment is worth 40% of the total course grade.

THE SCHEME OF WORK

MONDAY

Introduction/Overview of the course                   Video: “Who Moved My cheese”

Get Acquainted activity: The Fishbowl               My leadership notes

Explain assignments                                           Peer Consultation w/guidelines

Jig-saw readings                                                 Paper/reports work time

Reports and discussion of the readings

Leadership variables:” an overview

Leadership variable: Organizational leadership; Nurturing 

   and navigating leadership in your school

TUESDAY

Reflection time                                                    My leadership notes

Jig-saw readings                                                 Peer Consultation time

Reports and discussion of the readings              paper/reports work time

Personal reflections on the IED program

Leadership variable: Strategic leadership: Video “Changes: The paradigm shift in education”

Leadership variable: Interpersonal leadership: Communicating your leadership

WEDNESDAY
Reflection time

Jig-saw readings

Reports and discussion of the readings

Leadership variable: Miguel Ruiz book discussion

Leadership variable: Motivational leadership: Building climate and community

Paper/presentation work time

THURSDAY                                                                                                                                                                               
Reflection time                                                        My leadership notes

Jig-saw readings                                                     Peer consultation time

Reports and discussions of the readings                Paper/presentation work time

Leadership variable: Instructional leadership:

   improving student and teacher achievement

FRIDAY

Reflection time                                                       Peer consultation time

Reports/ discussions of book choices 

Paper/presentation work time

Final Presentations of Personal leadership development plans and self-evaluation papers

Library Access:  
· Halle On-Line Library Database:

· go to: www.endicott.edu
· click on the “library” link along the top of page

· click on left column: “Library Databases”

· choose the database you would like to search 

· You will need your Endicott College email address and password in order to enter into the library databases.

This syllabus may change at any time based on the discretion of the professor.

[image: image28.jpg]ENDICOTT COLLEGE

BEVERLY, MASSACHUSETTS





Return to Table of Contents
Course Syllabus 
Summer 2010 Leysin

	Course Name:        
	Application of Marketing Principles in Sport and Athletic Administration
 

	Course Number:  
	MAA 515

	Credits:
	3 Graduate

	Instructor:
	Dr. Boyun Woo

	Email:
	bwoo@endicott.edu 


Course Description: 

This course is designed to acquaint students with the importance of effectively marketing sport and athletics to target populations.  The course includes the study of the marketing mix as product, place, promotion, public relations, and price to understand the marketing of sport as a unique enterprise. The relationship between sport and consumer behavior will be examined.  Students will also develop their own marketing plan in the athletic administration program.  In addition, we will be utilizing case studies in order to simulate decision-making in athletic administration.

Course Objectives: 

The student will:

1. Apply fundamental marketing concepts to the sports industry.
2. Discuss and identify sport as a product and/or service

3. Understand key consumer behavior concepts and their implications for sport behavior and sport marketing

4. Understand marketing mix grid and develop marketing strategies using marketing mix grid

5. Analyze sports marketing cases to solve problems.  

Required Texts:

Shank, Matthew (2009). Sports Marketing: A Strategic Perspective*. 4th edition. Pearson Prentice Hall. Upper Saddle River: NJ. ISBN-13: 978-0-13-228535-3; ISBN-10: 0-12-228535-5

* Pearson International Edition is available for a cheaper price. You may purchase this edition if you want to.  International Edition: ISBN-10: 0138137455; ISBN-13: 978-0138137458 

Required Readings: 

The following 7 articles do not have to be purchased. They are available via the Endicott College Library database on EBSCO. 

Armstrong, K. L. (2008). Consumers of color and the “culture” of sport attendance: Exploratory insights. Sport Marketing Quarterly, 17, 218-231.

Bennett, G., Sagas, M., & Dees. W. (2006). Media preferences of action sports consumers: Differences between Generation X and Y. Sport Marketing Quarterly, 15, 40-49.

Bradish, C., Lathrop, A. H., Sedgwick, W. (2001). Girl power: Examining the female pre-teen as a distinct segment of the sport marketplace. Sport Marketing Quarterly, 10, 19-24. 

Casper.J. M. (2008). Demographic predictors of recreational tennis participants’ sport commitment. Journal of Park & Recreation Administration, 26, 93-115.

Funk, D. C., Mahony, D. F., Havitz, M. (2003). Sport consumer behavior: Assessment and direction. Sport Marketing Quarterly, 12, 200-205. 

Greenwell, T. C., Fink. J. S., & Pastore, D. L. (2002). Perceptions of the service experience: Using demographic and psychographic variables to identify customer segments. Sport Marketing Quarterly, 11, 233-241. 

Quick, S. (2000). Contemporary sport consumers: Some implications of linking fan typology with key spectator variables. Sport Marketing Quarterly, 9, 149-156. 

Pre-Assignment: 
Pre-course assignments are an important prelude to the one-week intensive course. Doing them will give you a running head start and help the instructor get acquainted with you.

1. Prepare a two page bio profile about yourself and email the instructor (Due July 1, 2010) 

2. Type a 4-5 page paper (double-spaced) on the sport industry in the country you currently live in and email the instructor (Due July 7, 2010). In the paper, address the following topics in separate sections:

a. Discuss the most popular sports (both spectating and participatory sports). Also, provide brief background information of these sports in your country setting.

b. Select one professional sport and research the common marketing/promotion tactics frequently used by the teams

c. Explain how high school and college sports are run in your country and discuss how these sports and/or schools are marketed. 

3. Read the 7 consumer behavior related articles listed above under required readings. Select 3 articles of them and write 1-2 page summary for each article (Due July 7, 2010).

4. Read the textbook.

Assessment/ Grading Criteria: 

Your grade will reflect your attendance, your class participation and your hard work on the assignments. On-time attendance and assignment submission is expected. 

Bio profile (Pre-assignment 1): 5%
· As described above

Sport industry paper (Pre-assignment 2): 15%
· As described above

Article summaries (Pre-assignment 3): 15%
· As described above

Class engagement and participation: 30%
· Participation in class discussion, activities, and case studies

Group marketing project: Paper 25%, Presentation 10%
· In groups, students will be responsible for developing a marketing proposal for an intercollegiate athletic department (based on information and guidelines provided in the assignment instructions). Each group will be expected to integrate ideas and concepts learned throughout the course. Furthermore, each group will be expected to give a rationale behind each component of the plan. Each group will prepare a written proposal for submission to the course instructor and deliver a 20-minute oral presentation in class on Friday.

Final Grading Rubric:

A (93-100)%     A- (90-92)%    B+ (87-89)%      B (83-86)%     B- (80-82)%     C Below 80%

Course Assignments: 
As a graduate course, it is expected that students understand and accept the high level of energy and commitment necessary to be successful on this academic level. The instructor is committed to provide a course of the highest quality and commits his/her time and talents to the process. Reciprocity of these ideals is the highest form of compliment to an instructor. 

ADA Policy:

If you as a student qualify as a person with a disability, as defined in Chapter 504 of the Rehabilitation Act of 1973, you may wish to discuss the need for reasonable accommodations with your instructor.  You should make this contact at the beginning of the course.

Academic Honesty:

A university is a community of individuals who voluntarily join together for the purpose of learning.  At the heart of this sense of academic community is the idea that the behavior of its members is guided by a shared commitment to the highest standards of academic integrity.  Any form of cheating, plagiarism or assisting others in acts of dishonesty is a violation of such standards.  As a student in this course, it is assumed that you pledge that you will neither receive nor give unauthorized assistance during the completion of all my work in this course.  You will not engage in plagiarism. (The definition of plagiarism is the deliberate presentation, oral or written, of words, facts, or ideas belonging to another source without proper acknowledgment.) 
Please be aware of Endicott College’s academic honesty policy.  Cheating/Plagiarism (to include the cutting and pasting of unmodified code from the internet) is grounds for failure in the class, and possibly academic dismissal.
Because of the nature of the course, the most up-to-date literature will need to be reviewed. Materials consisting of Journal Articles and Position Papers reflecting the themes identified in the course outline will be distributed at the first session. 
This syllabus may change at any time based on the discretion of the professor.

Library Access:  
Halle On-Line Library Database:

Go to: www.endicott.edu
Click on the “library” link along the top of page

Click on left column: “Library Databases”

Choose the database you would like to search 

You will need your Endicott College email address and password in order to enter into the library databases. 
Overview of Week:

Monday: Overview of Sport Marketing (Chapter 1 & 2)

Introduction/ Overview of the course

Explanation about the assignments and evaluation

Group discussion:  Pre-assignment 1

Lecture & Discussion about Chapter 1 & 2

Case study 1: Marketing a Basketball Tournament

Case study 2: SWOT analysis

Tuesday: Sport Consumers and Market Segmentation (Chapter 4, 5, 6, & 7)

Lecture & Discussion about Chapter 4, 5, 6, & 7

Market segmentation exercise: Golf 20/20

Case study on a selected article from pre-assignment 2

Case study presentation

Wednesday: Marketing Mix Grid, Product, Licensing & Branding (Chapter 8 & 9)

Lecture & Discussion about Chapter 8 & 9

Group discussion: Product life cycle

Activity: Develop strategies for positive brand associations 

Thursday: Promotion, Promotion Mix Elements, and Sponsorships (Chapter 10, 11, & 12)

Lecture & Discussion about Chapter 10, 11, & 12

Activity: Develop strategies to change light consumers to medium consumers, and medium consumers to heavy consumers

Case study 1: Football Helmets and the Concussion Dilemma

Case study 2: National Express, INC. – Assessing Sport Sponsorship Effectiveness

Case study 3: Starting a Sport Marketing Firm

Friday: Place and Price (Chapter 13, 14, & 15)

Lecture & Discussion about Chapter 13, 14, & 15

Activity 1: Outline a ticket or a product distribution plan for your organization and create a product-place grid for your organization

Activity 2: 

Comprehensive Case Study: Call your own game: TRZ Sports Services, INC. 

Final Group Project Presentation
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Course Syllabus

Summer 2010 Leysin

	Course Name:        
	Research Methods in Sport and Athletic Administration

	Course Number:  
	MAA 582

	Credits:
	3 Graduate

	Instructor:
	Dr. Douglas Glazer

	Email:
	dglazer@endicott.edu 


Course Description: 

Students will explore research topics in the disciplines of sport and athletic administration, understand how research methods can be utilized to form theories, learn how to critically review the published literatures, and write a comprehensive literature review. 
Course Objectives:  

By the completion of this course, students will be able to: 
1.

Understand basic APA writing style and referencing.

2.
Understand the purpose and value of sport and athletic administration research.
3.
Develop an original research question.
4. 
Understand field data collection techniques and data analysis in sport science.
5.  
Understand statistical concepts and analysis for parametric data, non-parametric data, 
and multivariate data.
6.  
Develop a basic research plan for a quantitative/qualitative thesis in sport and athletic administration.
Main Curriculum Themes/Content:

The Research process

Different research methods in sport and athletic administration 
Ethics in research

Literature review writing

Referencing and bibliography

APA formatting

Different research designs

Basic inferential and descriptive statistics

Reliability and validity issues in research

Required Texts (two):

American Psychological Association. (2009). Publication manual of the American psychological association. (6th ed.). Washington, DC: Author. (ISBN10: 1-4338-0561-8, ISBN13: 978-1-4338-0561-5)

Gratton, C., & Jones, I. (2010). Research Methods for Sports Studies. London: Routledge.


(ISBN10: 0-415-49393-5, ISBN13: 978-0-415-49393-2 [paperback] OR ISBN10: 0-203-87938-4, ISBN13: 978-0-203-87938-2 [e-book])

Note: These texts are available from various online companies including www.Amazon.de and www.Amazon.co.uk   for students in Europe and the Middle East. Make sure to get the latest version (December 2009) of the APA manual since the original one that came out in August is not appropriate. You have the option of getting the Research Methods text as an E-book, which should be less expensive than the paperback version. Also, please bring a calculator (a standard one is okay).
Recommended Readings: 

These Are Only Suggested Readings:
Woodward, J. A. (1997). Writing Research Papers: Investigating Resources in Cyberspace. Chicago: NTC 
Publishing. 

Walker, M. (1993). Writing Research Papers. (3rd Ed.) New York: W. W. Norton and Company.

Teaching Methodology:

Teaching strategies for this course will include lectures, facilitated discussion, group activities, and presentations by students

Pre-Assignment: 

In order to take full advantage of the compressed class schedule, students are asked to submit the below pre-assignment (article review) one week prior to the first Monday of the July program in Madrid. This pre assignment should be word-processed, double spaced, and it should be emailed to dglazer@endicott.edu. 

     
When you first click “Save As…” PLEASE TITLE THE PRE ASSIGNMENT FILE NAME WITH YOUR LAST NAME, such as “SmithPreAssignment,” not just generic “PreAssignment” or “My_Paper.”  Do this for all work for the remainder of this MEd program.  Please do not forget this in future courses, as many have done in the past!  All uploaded or emailed work must be titled like this.


You should contemplate an area of passionate interest within sports and athletic administration that you would like to pursue during this course.  It is important that you find an area of genuine interest, and hopefully one that you find fun as opposed to frustrating.  Your research article review, explained in greater detail below, should relate to this area of interest.  State this area of interest in one sentence at the beginning of the article review.    

        
To the extent available, we will be using technology to experiment with ways of searching for and obtaining primary research data.  Prior to the first class session, do an informal search of the Internet and try to determine the MOST efficient key terms for your above area of interest.  Given the newness of attention to research on international schools, be advised that some terms or topics may yield very few “hits.” Find one quantitative research article about your area of interest or at least a related topic.  If you see statistics, that is a reasonable indication of it being quantitative.

Please note that the course requires you to locate and review research articles. These are articles that involve quantitative or qualitative data, and they generally follow the flow of the scientific method as practiced in the behavioral sciences.  They are distinct from practitioner articles in which the authors often write in a narrative, reflective or even “chatty” manner. Your article reviews must be from primary sources (as opposed to a retelling of the main points of someone else’s study). If you are having trouble locating articles, you may wish to inquire with a librarian at your local setting or by phone with the Beverly campus library (+1-978-232-2268) prior to your arrival in Leysin. You may also search on Ebsco at http://www.endicott.edu/servlet/RetrievePage?site=endicott&page=LibResDatabasesVendor
using your Endicott email address and password to login.  


Please note that 8 relevant articles will be required for the literature review section of your final proposal (it would be beneficial to have more than one article at the start of the class but it is not mandatory). Your article review should be one full page to two pages in length (no more than two double spaced typed text pages), and must include elaboration on the following themes:  
1. The purpose of the article – why did the researcher want to examine this topic.  

2. The main hypotheses of the researchers – what did they think would be the results.

3. A description of the population or “sample” that was studied, including whether or not the subjects were truly representative of the larger group that the researchers were trying to learn about.  Include information such as age, gender, where they were from and any other pertinent information as available.

4.  A brief and extremely clear step-by-step summary of the procedures (methods) that the researchers used to investigate the question or test their hypothesis.  Make sure to include the design of the study and all variables that were measured.

5.  A clear description of the results and conclusions of the study.  

Given the page number limit and the themes above, you will need to write with careful precision, eliminating unnecessary phrases and sentences.  The research “genre” is very precise and matter-of fact, generally without opinions, philosophizing, and poetic language.  


You also have a reading assignment – please read chapters 1 - 4 from the Research Methods for Sports Science book.

Assessment / Grading Criteria: 

Grading will be based upon the timely submission of the following evaluation criteria. 

Pre-assignment





05 points

Individual Participation               


20 points



Bibliography


          


05 points


Abstract Summary Forms



20 points


Review of Literature          



30 points


Presentation 



  

20 points


Final Grading Criteria:

A
The student demonstrates all required competencies and class attendance at an exemplary level at the times specified by the instructor.  A   (93-100)%  A- (90-92)%

B
The student demonstrates all required competencies and class attendance at expected Graduate level standards.  B+(87-89)%  B (83-86)%  B-(80-82)%

C 
The student demonstrates required competencies and attendance at satisfactory level.  Below 80% C-

A grade below C is considered a failing grade (C- or below).

Course Assignments: 

As a graduate course, it is expected that students understand and accept the high level of energy and commitment necessary to be successful on this academic level. The instructor is committed to provide a course of the highest quality and commits his time and talents to the process. Reciprocity of these ideals is the highest form of compliment to an instructor. 

ADA Policy:


If you as a student qualify as a person with a disability, as defined in Chapter 504 of the Rehabilitation Act of 1973, you may wish to discuss the need for reasonable accommodations with your instructor.  You should make this contact at the beginning of the course.

Academic Honesty:


A university is a community of individuals who voluntarily join together for the purpose of learning.  At the heart of this sense of academic community is the idea that the behavior of its members is guided by a shared commitment to the highest standards of academic integrity.  Any form of cheating, plagiarism or assisting others in acts of dishonesty is a violation of such standards.  As a student in this course, it is assumed that you pledge that you will neither receive nor give unauthorized assistance during the completion of all my work in this course.  You will not engage in plagiarism. (The definition of plagiarism is the deliberate presentation, oral or written, of words, facts, or ideas belonging to another source without proper acknowledgment.) 

Please be aware of Endicott College’s academic honesty policy.  Cheating/Plagiarism (to include the cutting and pasting of unmodified code from the internet) is grounds for failure in the class, and possibly academic dismissal.  Because of the nature of the course, the most up-to-date literature will need to be reviewed. Materials consisting of Journal Articles and Position Papers reflecting the themes identified in the course outline will be distributed at the first session. 
This syllabus may change at any time based on the discretion of the professor.

Library Access:  
· Halle On-Line Library Database:

· go to: www.endicott.edu
· click on the “library” link along the top of page

· click on left column: “Library Databases”

· choose the database you would like to search 

· You will need your Endicott College email address and password in order to enter into the library     databases.

On-Line Resources:

http://www.umsl.edu/~klein/LitReview212.html  - guidance on literature reviews http://www.virtualsalt.com/evalu8it.htm - how to assess on-line sources

http://owl.english.purdue.edu/handouts/research/r_apa.html - the latest APA Format guidelines

http://scholar.google.com - Google Scholar (generally provides references only; however, you may be able to get the actual article through interlibrary loan [it can take around 1 week] or through EBSCO)

I highly recommend that you check the article by Coakley found in the Bibliography. This source is a bibliography from 2008 on many articles dealing with research on intercollegiate sports.

Overview of Week:

MONDAY

Article review is due one week prior to the first Monday of the class and should be sent to dglazer@endicott.edu

Introduction/Overview of the course

Get acquainted activity

Explain syllabus and assignments

Assigned readings/discuss

Nature of the research process

Searching for articles

Writing abstract summaries

Assignment time

Reading assignment: Research Methods for Sports Studies - chapters 5 & 6

TUESDAY

Peer evaluation/reflection time 

Assigned readings/discuss

Writing a literature review

APA writing

Two abstract summaries are due in hard copy right after lunch

Peer workshop

Reliability and validity in research

Assignment time

Reading assignment: Research Methods for Sports Studies - chapters 7 - 9

WEDNESDAY

Peer evaluation/reflection time 

Assigned readings/discuss

Different research designs in sports and athletic administration

Bibliography is due right after lunch

Create a survey

Design questions for an interview

Assignment time 

Reading assignment: Research Methods for Sports Studies - chapters 12 & 13

THURSDAY

Peer evaluation/reflection time

Assigned readings/discuss

Statistical applications

Create and calculate a repeated measures t test and independent groups t test

Presentation guidelines

Assignment time

Reading assignment: Research Methods for Sports Studies – chapter 14

FRIDAY

Literature reviews are due at the start of class

Reflection time

Assigned reading/discuss

Research proposals

Protecting human rights/informed consents

Student Presentations

Bibliography:

Benson, M. J., Sporakowski, M. J., & Stremmel, A. J. (1992). Writing reviews of family literature: Guiding students using Bloom's Taxonomy of cognitive objectives. Family Relations, 4(1), 65-70. 

Bruce, C. S. (1994). Research students' early experiences of the dissertation literature review. Studies in Higher Education, 19(2), 217-230.

Coakley, J. (2009).  Research on intercollegiate sports: A working bibliography 2008. Journal of Intercollegiate Sport, 1, 153-175.
Winchip, S. (1996). Qualitative methodologies in the learning process: A reflective response. Journal of Instructional Psychology, 23(2), 174-178.
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Course Syllabus

Summer 2010 Leysin, Switzerland

(Draft version April 15, 2010)
	Course Name:        
	Concepts and Issues in Athletic Administration for Secondary Schools

	Course Number:  
	MAA 532A

	Credits:
	3 Graduate

	Instructor:
	Dan E. Summers

	Email:
	dadimus@yahoo.com 


Course Description: 

Course Description: With a concentration at the secondary level, this course will highlight the day to day operations of the athletic director’s office, detailing job responsibilities, complexities and challenges that regularly impact a school system’s interscholastic sports and extra-curricula program.

Course Objectives: 

Students will:

1. Become familiar with the major components of the job of athletic director

2. Peruse statements of philosophy, policy development and operational manuals, such as both student and coaches handbook

3. Delve into the sensitive and critical world of inter-personal relationships, including: supervisors, colleagues, students and parents, the greater community and politicians

4. Be introduced to budget development, and both the internal and external forces that impact the overall budget process

5. Become familiar with the wide range of personnel management issues that arise, regularly and periodically, with the responsibilities of the athletic director’s position

6. Become familiar with model high school athletic and extra-curricula programs
7. Be exposed to the major legal decisions that impact both school and athletic administration, including personnel, free speech, hiring/firing, Title IX, Sexual Harassment, IDEA, Home Schooling, etc.  
Required Texts:

Koehler, M., & Giebel, N. (1997). Athletic director’s survival guide. New Jersey: Prentice-Hall. (ISBN-13: 978-0135314760)
Fortin, F. (2003). Sports: The complete visual reference. Ontario: Firefly Books. (ISBN-13: 978-1552095409)
Instructor Assigned Articles:

Huber, N. (2008).  Being a leader: Excerpt from leading from within. EmergingLeader.com. Retrieved from http://www.emergingleader.com/article10.shtml
Hunsaker, S. (2002). Accidents will happen: But how do aquatic facility operators handle them? Athletic Business. Retrieved from http://www.athleticbusiness.com/articles/article.aspx?articleid=293&zoneid=6
Steinbach, P. (2006). Zone offense: Wall pad manufacturers and risk managers alike lobby for more room beyond court boundaries.  Athletic Business. Retrieved from http://www.athleticbusiness.com/articles/article.aspx?articleid=1177&zoneid=44
Bennett, C. & Butler, D. (2010). Famed high-school basketball coach charged with raping boy. New York Post. Retrieved from http://www.nypost.com/p/news/local/queens/fall_of_famed_MftEEIEKyNN8XxAZbdRjyM
Pallarito, K. (2004). Asthma attacks can kill athletes: Though rare, sudden breathing difficulties occasionally prove fatal, study shows. The Enquirer. Retrieved from http://www.enquirer.com/editions/2004/10/25/tem_tem2a.html 
Amen, R. (2004). Athlete safety a concern. TRIBLive. Retrieved from http://www.pittsburghlive.com/x/pittsburghtrib/s_187741.html
AB 1647 Fact Sheet. (2010). Assembly Bill 1647 (Hayashi and Hill) catastrophic injury prevention. Retrieved from www.calbia.org/_literature_48700/AB_1647_Fact_Sheet
Frizzi, D. (2010). High school athlete suffers heart attack. Fox 8 News. Retrieved from http://www.fox8.com/news/wjw-16-year-old-suffers-heart-attack-txt,0,4428131.story
Houser, T. (2010). Coach’s guide to picking a team. Active.com. Retrieved from http://www.active.com/volleyball/Articles/Coach_s_Guide_To_Picking_a_Team.htm
Gavin, M. L. (2007). Winning isn't everything. TeensHealth. Retrieved from. http://kidshealth.org/teen/food_fitness/sports/good_coach.html 

Ten ways to improve your interpersonal skills. All Business. Retrieved from http://www.allbusiness.com/human-resources/careers-career-development/11134-1.html 

Additional Supplemental Reading List will be provided before first class

Recommended Readings: 

Westerbeek, H. (2006). Managing sport facilities and major event (First Edition).  London:  Routledge.  (ISBN-13: 978-0415401098)

Lussier, R. & Kimball, D. (2009). Applied sport management skills (First Edition). Champaign: Human Kinetics. (ISBN-13: 978-0736074353)

Hum, M. (2008). Governance and policy in sport organizations (Second Edition).  Scottsdale: Holcomb Hathaway Publishers. (ISBN-13: 978-1890871895)

Masterman, G. (2009). Strategic sports event management: Olympic edition (Second Edition).  Oxford: Butterworth-Heinemann. (ISBN-13: 978-1856175234)

Familiarize With Web Sites:
1. Athletic Business: http://www.athleticbusiness.com/articles/search.aspx
2. KidsHealth: http://kidshealth.org/parent/firstaid_safe/outdoor/sports_safety.html 

3. National Federation of State High School Associations: http://www.nfhs.org/
4. High School Sports Associations: http://high-schools.com/high-school-sports.html 

5. Sport Charters, Codes, Declarations, Policies, Resolutions, Standards: http://www.ucalgary.ca/lib-old/ssportsite/biblio.html 

6. International Association of Athletics Federations (IAAF): http://www.iaaf.org/
Pre-Assignment: 
Assignment 1: 

You have been assigned the Athletic Director’s position in a new International School located just outside the city of Dubai, United Arab Emirates. There are 3 International Schools and 12 National Schools in existence within and around the city. 

You are to develop a 1-paragraph Mission Statement (maximum of 10 sentences) that encompasses an active Student Athletic Program of 400 students in grades 10-12.  Your student population predominantly consists of American, Canada, and European diplomat families.  

To complete this assignment I would suggest you keep a few variables in mind: such as school sport facilities, the After School Activities Program, academic schedules, medical services, local and international Secondary Athletic Sport Affiliations, etc.

Assignment 2:

You have been assigned the Athletic Director and Head of Physical Education (PE) in a well established International School in Moscow; you have 6 PE instructors under your tutorage.  As part of the PE staff scheduling obligations, they are expected to organize an After School Activity program with support of the teachers and any volunteer parents.

In the previous year your school had been allocated limited funds to design and build a new swimming pool.  The location and construction details have already been decided upon by the previous Athletic Director of 12 years, based on the budget restraints and her/his present needs.  

After looking over the plans you decide that the location works well, as it supplies both the Elementary and Secondary students situated in individual buildings on each side.  However, you have made a commitment to make this your school for the next 10 years and the construction plans do not seem to mirror your vision and idea of a well-design and purpose build facility.  More precisely, the size and depth of the swimming pool reflect possible safety issues – especially for the younger students.  Added, you notice that there will be no funding to acquire an Aquatics Director.

Create a letter that you will be forwarding to the Superintendent/Stake Holders of the school outlining your concerns with safety and possible solutions.  In addition, your thoughts and solution to ensure that the pool has a full-time (as needed) qualified aquatic support staff.

Make sure to keep in mind the present budget restraints and the costs involved in construction changes and hiring a full-time Aquatics Director. I would also suggest you keep in mind the importance of safety. Your student population predominantly consists of American, Canada, and European diplomats, with a 10% national student body.

Assignment 3:

You have been assigned the Athletic Director’s position in an International School located in Singapore – a high profile school consisting of 75 nationalities. Your school consists of grades 7 to 12.  You have been asked to create an updated Accident Report outline for your PE and Coaching staff.  In doing so, the Superintendent reminds you that this should at least include the student’s name and personal information, the parent/guardian specifics, the reporting staff/coach member(s) and related information, the actual details of the accident, the communication procedures, and the follow-up; you can add whatever else you think will formalize the document.  

Assignment 4:

You wish to become an Athletic Director in a well-established school just outside Geneva.  As part of the hiring process, the Superintendent requests that you outline at least 10 values that make you a strong candidate.  In support, you are asked to come up with answers to the following scenarios during a future interview if your values prove to be a match with the school’s vision.   

Scenario 1: 

A student reports that they have been handled roughly by a coach, which was later supported by the child’s parents after they found a small bruise on the child’s shoulder.  The coach says it was a case of mistaken interpretation.  The coach outlines that he/she had grabbed the child because they thought the child had lost his/her balance.  

As the Athletic Director, discuss how you would handle this situation. 



Scenario 2:

You have planned a trip to an adjacent country for a Senior Basketball Tournament.  Two months before departure a parent comes to you and says that there was an RSO (Regional Security Officer) report suggesting that travel is not advised for the country.

As the Athletic Director, discuss how you would handle this situation.

Assessment / Grading Criteria: 

Participation:
30%

A predominant part of being an Athletic Director is your ability to work with others.  During your employment as an Athletic Director you will be required to work with students, parents, coaches, teachers, superintendents, media, governments, security, transportation, volunteers, and so forth.  Participation in this course will reflect how well you communicate your thoughts and ideas to colleagues and to the instructor.  Furthermore, being punctual and dedicated will ensure that others can rely on your participation efforts.

Papers/Journal: 30%

Marks will be based on professional presentation, clarity of thought and ideas, supporting argument and practicality.  For papers, you will be expected to follow APA format as outlined; please ensure you cite all supporting information.

Group Work:
10%

There will be a number of group assignments in which you will be required to present, support and lead.

Presentations:
 30%

There will be a number of individual and group assignments that you will be required to present, support and/or lead.  As an Athletic Director, or aspirations of such, you will be expected to be a leader.  Thus, there will be times when you will be expected to show character traits such as clarity, flexibility, confidence, creativity,  enthusiasm, initiative, knowing when to follow, leading by example, motivating, organizing, being reliable, being respectful and being supportive, to name a few.

Final Grading Rubric:

A (93-100)%   A- (90-92)%   B+ (87-89)%  B (83-86)%   B- (80-82)%  C -Below 80%

Course Assignments: 
As a graduate course, it is expected that students understand and accept the high level of energy and commitment necessary to be successful on this academic level. The instructor is committed to provide a course of the highest quality and commits his/her time and talents to the process. Reciprocity of these ideals is the highest form of compliment to an instructor. 

ADA Policy:

If you as a student qualify as a person with a disability, as defined in Chapter 504 of the Rehabilitation Act of 1973, you may wish to discuss the need for reasonable accommodations with your instructor.  You should make this contact at the beginning of the course.

Academic Honesty:

A university is a community of individuals who voluntarily join together for the purpose of learning.  At the heart of this sense of academic community is the idea that the behavior of its members is guided by a shared commitment to the highest standards of academic integrity.  Any form of cheating, plagiarism or assisting others in acts of dishonesty is a violation of such standards.  As a student in this course, it is assumed that you pledge that you will neither receive nor give unauthorized assistance during the completion of all my work in this course.  You will not engage in plagiarism. (The definition of plagiarism is the deliberate presentation, oral or written, of words, facts, or ideas belonging to another source without proper acknowledgment.) 
Please be aware of Endicott College’s academic honesty policy.  Cheating/Plagiarism (to include the cutting and pasting of unmodified code from the internet) is grounds for failure in the class, and possibly academic dismissal.
Because of the nature of the course, the most up-to-date literature will need to be reviewed. Materials consisting of Journal Articles and Position Papers reflecting the themes identified in the course outline will be distributed at the first session. 
This syllabus may change at any time based on the discretion of the professor.

Library Access:  
· Halle On-Line Library Database:

· go to: www.endicott.edu
· click on the “library” link along the top of page

· click on left column: “Library Databases”

· choose the database you would like to search 
· You will need your Endicott College email address and password in order to enter into the library databases.

On-Line Resources:

(See above.)

Overview of Week:

Monday: 

Introductions / Job Description and Discussion / Major Duties of the Athletic Director / Group Work / Assignment Work / Presentations / Reflections

Tuesday:

Missions / Philosophies / Values / Goals / Policy / Manuals / Relationships / Group Work / Assignment Work / Presentations / Reflections

Wednesday:

Management / Communications / Budget / Facilities / Group Work / Assignment Work / Presentations / Reflections

Thursday:


Activity Programs / Coaches / Scheduling / Accidents / Decision Making / Group Work / Assignment Work / Presentations / Reflections

Friday:


Legal Issues / Staffing / Group Work / Assignment Work / Presentations / Reflections

The week overview will have us reflect on the following topics:
· Administration – The Daily Routine

· Scheduling 

· Mission, Philosophy, Vision, Policy

· Policy Development - A Reason

· Staffing – Make It Work (Hire, Fire, Evaluate)

· Coach Quality and Selection 

· What Makes a Good Coach?

· To Hire or Not To Hire

· The Athlete

· What Makes a Good Athlete?

· To Select or Not to Select

· Coach Violence – Athletes and Officials

· Parent Violence - Athletes and Officials

· Athlete Violence – Team and Officials

· Safety – The Checklist

· The Law: Knowing Your Laws (Cultural and School Affiliated), Expectations, and Procedures

· Volunteers – Importance of the Screening Process

· Sports and Drugs

· Activities Program  – Building the Future, Creating Momentum, and Gaining Support

· Communication – Building the Network and Keeping it Growing /Brochures / Letters / Follow-up

· Developing the Manual (Athlete, Coach and AD)

· Fundraising – Productive Ways and Outlets

· Sport Selection – Environment and Practicality

· Time Management – The Skill of Getting it All Done on Time

· The RSO (Regional Security Officer) – Safety

· Working with Schools and Sport Organizations – Athletes, Facilities, Supplies and Expertise

· Sport Travel – Tips to Keep in Mind

· Athlete Housing – When, Tips and Advice, Rules and Regulations

· Transportation – Security, Support and Feasibility

· Media: Help or Hinder? – Setting the Rules

· Dealing Fairly with Teachers and School Administration

· Importance of the Referee – Internal or External?

· The Calendar and Scheduling – Include it All!

· The Athletic Banquet

· Award Selections – Being Fair and Having Support

· Budget  - A ‘Hawkeye’ Approach

· The Facilities 

· Fundraising and Booster Groups

· The Decision-Makers

· Sporting Conferences

· Designing a Tournament
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Please confirm your estimated arrival time to Leysin on Saturday June 26th as soon as possible with:

Mr. Christoph Ott ( cott@las.ch) . His cell phone number is: +41.764121524 – please ONLY call if you are terribly lost!!   He will let you know what to do once you arrive in Leysin and will help you get to your housing. There will be a staff member on duty at the Belle Epoque (the old Grand Hotel) to help you get to your room. The train stop for the Belle Epoque is the final stop on the train information below..the Leysin-Grand Hotel Station**. This stop is actually directly behind the building.
Summer in Switzerland (SIS) at Leysin American School provides free airport transfer service from Geneva Airport to the school on Saturday, June 26th for it's students.  We can offer the same to Endicott students. The meeting place is outside of the baggage claims area in the international arrival hall at the Geneva airport. Students should look for a staff member outside the customs exit with a sign “Summer in Switzerland”. There is also an information booth / stand with an SIS panel board (and hopefully an Endicott sign as well). SIS staff will be at the airport from 6am to midnight.  To be sure we can fit you on a bus or van, it is best if you give us you details ahead of time.  If not, you may have to wait until the next bus or van that has a spare seat.  Email information to cott@las.ch  on your arrival time if you would like to take advantage of this free service.
There are no SIS staff at the airport on Sunday, but there are occasional pick ups, so if you let Christoph know ahead of time, there might be a ride from the airport on Sunday possible, but there is no guarantee. 

Arrival by train:

Leysin is easily accessible via European and Swiss rail. Students who wish to travel by train can either travel to Geneva Airport on Saturday, June 26th, and take advantage of the SIS bus service above, or they may travel directly to Leysin.

Upon exit from the Geneva Airport (or Zurich Airport) baggage and customs area, follow the signs to the train station.  Purchase a ticket to Leysin-Grand Hotel Station ** (cost from Geneva Airport one way to Leysin is approximately CHF 45 per person over the age of 16).

After the main train departs from Geneva (or Zurich) you will have to be ready for your arrival in Aigle so ask your conductor how long it will take. You MUST get off  the train in Aigle before the train continues on its way!!
At Aigle change to the A-L cogwheel train for Leysin (departure in front of the main station of Aigle – exit the main front door of the station and look to your right) and get off at Leysin-Grand Hotel Station** –the last stop on the line-, which is where you will be living and learning. The building right behind the train station is the Belle Epoque. Go in the back door (over a small bridge walkway –this is actually one of the upper floors of the building) and make your way down to the main floor. There should be signs posted for Endicott College housing.    For information on Swiss train schedules and tickets, go to www.sbb.ch/en/
When you enter the country of Switzerland do so as a “tourist” because your stay will be under three months. Students in the M.Ed. programs come from many different countries. Please be sure to check with your local Swiss Embassy or Consulate to see if you need a visa for your short stay in Switzerland. 

Arrival by Road:
Coming from Geneva, drive via Lausanne and Montreux to Aigle on the “autoroute” (green signs) and connect to the mountain road to Leysin.

1. From Geneva direction: Take the main highway from Geneva in the direction Lausanne, then Simplon / Gd.St. Bernard and exit at AIGLE.

2. From Italy direction: Take the Gd. St. Bernard pass and travel through the canton of Valais in direction to Aigle.

3. Continue on through Aigle and follow the signs indicating Leysin (approximately 20-25 minutes to Leysin).

4. Once in Leysin, follow the main road round the bends, go around and to the left at the roundabout in front of post office.

5. Continue uphill past the Pharmacy and Sports Shop and under the small bridge. Approximately 300 metres after this point turn right into the small cobble stone road. A “visitor’s center” sign is posted on the main road. For telephone calls to the School made from within Switzerland, local area of Leysin / Aigle included, use the area code 024 followed by the number 493 37 77.

If calling from abroad, the tel. number is (+41) 24 493 37 77.

Distances

100 km from Geneva Airport

240 km from Zurich Airport

240 km from Basel Airport

50 km from Sion Airport

20 minutes from main European motorway (A9, exit at Aigle).

0023
All transportation costs are your own responsibility.  
Please be sure your personal health insurance is up-to-date and valid for Switzerland.
Campus Map online at http://www.las.ch/admissions/map-school-view.pdf  

[image: image31.emf]
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Leysin, one of the foremost alpine resorts in French-speaking Switzerland, provides a friendly, welcoming home for the LAS community and for Endicott’s MEd programs.

Located on a south facing plateau of the Alps, the region is renowned internationally for its invigorating and sunny climate. Leysin is only 90 minutes by car from Geneva and is connected to Europe's rail system.

[image: image38.jpg]


The region is rich in arts and heritage providing students with opportunities to attend museums, theater, art galleries and international exhibitions and conferences.

The village is well-known as an alpine resort with banks, restaurants, hotels, shops, and an English language cinema. 

There are also world class recreation facilities including a full sized year-round ice skating rink, 25 meter semi-olympic sized indoor swimming pool, fitness center, gymnasium, indoor and outdoor tennis courts and indoor climbing wall which our students are free to use. As a major winter resort there are over 60 km of downhill and 10 km cross country skiing slopes and trails allowing Leysin to host national and international skiing and snowboarding events.  Leysin also offers 21 restaurants in the village and 4 mountain restaurants.
Stores in town are normally are open Monday through Saturday from around 7am until around 6pm, and some of them close midday for lunch.  Some shops may close earlier on Saturday and remain closed until Monday, but larger department stores in major Swiss cities may even be open on Sundays[image: image39.jpg]


.
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Every student has his/her own individual schedule of classes. Please refer to the academic information given to you by your Program Director. Please make sure you identify your correct degree program/Section. Classes run daily Monday through Friday from 08:30 until 16:30. Promptness is expected from all participants.  All appropriate breaks are arranged by the individual class professor.
Absences
Because of the intensive nature of this program any absence will greatly affect your grade in the course. A one day absence would lower your grade significantly.

Special Absences

If a student is likely to have a prolonged absence for some good reason, the Endicott Dean should be informed at once. The Dean along with the course professor will decide whether the student should withdraw from the course or be given an Incomplete.
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The LAS building has wireless internet connections for those of you who would like to bring a laptop computer. We strongly urge you to bring a laptop with you!  There will be a few computers available for your use but not many. Having your own laptop will facilitate your access to important material if you do not have to wait for a computer to be free.
Once you arrive on campus we will give instructions and passwords for the wireless system.

PLEASE NOTE: DURING THE DAY WE ASK THAT YOU DO NOT HAVE YOUR MESSENGER AND OTHER SERVICES (YAHOO, SKYPE, iTunes, FACEBOOK, ETC..) RUNNING ON YOUR LAPTOP. THERE ARE MANY ACADEMIC AND TECHNICAL REASONS FOR THIS REQUEST.
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Swiss Currency

The Swiss Frank (CHF) is the currency in Switzerland. There are coins of 5, 10, 20, and 50 centimes or “rappen” and 1, 2, and 5 Franks. The sizes, shapes and designs of the coins vary.  A good practice is to check the number written on the coin. The bills can be differentiated by color and come in 5, 10, 20, 50, 100, 200, and 1000 Frank denominations. 
Travelers Checks and Bank Cards

You may want to bring traveler checks and exchange them as you need money. You might also consider having a Credit or Debit Card.  We do not recommend that you carry large amounts of cash. If you cash Travelers Checks you might want to find the official office of the company that issued the checks. Bank charges for cashing traveler’s checks can be steep and not all banks will cash them.
There are numerous Automatic Bank Teller machines in Switzerland.  However, you MUST call your bank to be sure you may use your card for cash withdrawal in this country. (It is amazing how many people do NOT call their bank and then have problems later!!) If your normal bank teller says that it “should” work you should insist that they verify that it will work in Switzerland. Bank codes Switzerland may sometimes operate on a 6 digit Personal Identification Number (PIN) code, unlike 4 digit pins in countries such as the USA. Be sure to ask your bank about the number of digits in a “PIN” in Switzerland versus in your home country. If there is a different number of digits required you will need to consult with your bank in order to change it before you go abroad. You cannot change your PIN over the phone.  Many US Debit cards will not work in Europe.
American Express

Money can be wired in two working days to any American Express office around the world. You must have an American Express account. This method is easy, safe and you can pick up you money in dollars, Franks, Euros or American Express Traveler checks. In order to pick up your money, you must present your passport at AMEX, Geneva International Airport, 
15 Route de L'Aeroport, Geneva , Switzerland CH-1215. Note: You must inquire at this office for your transfer. They do not call you to inform you that it has arrived.

Banking Hours
In general Swiss banks are open from Monday to Friday from approximately 08:30 to 16:30, and are closed at weekends and on public holidays.  Since the Leysin campus is in an Alpine environment and not right in the town of Leysin, and since you will be in class all day on weekdays, please plan accordingly.  Remember to bring your passport with you for any financial transactions.
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The Leysin American School, our hosts in Leysin, have purchased the old “Grand Hotel” which is a magnificent and enormous old building and is now named the Belle Époque.  Your rooms are upstairs in the building and the classes and dining facilities are on the main floor area.
Many students have asked in the past about computer facilities at our locations in Europe. There will be a few computers available for your use and the housing that you are in does have wireless access. If you have your own laptop computer it is strongly suggested that you bring it with you.

Information about laundry and other amenities will be given to you upon arrival.  From what past participants know of this building, it is a lovely site and an incredible location for the MEd programs.
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Course registration forms will have been sent to you before your arrival. Courses may be paid for in US $ only and can be paid by bank transfer, US $ check, or by credit card. 2010 summer course fees are $ 990 per course. The Board of Trustees has indicated that future tuition for each three credit course might be slightly higher.   You will not be officially registered for your courses until all financial transactions are complete so please complete and return registration forms promptly.

• $50.00 Application Fee (submitted with application)

· $990 per 3 credit course – Due at time of registration for each course.

Due before the start of summer courses $990 X 4 = $3,960

The Board of Trustees has announced an increase in tuition starting September 2010 of US$20 per credit or US$ 60 per 3 credit course.  New rates are indicated below:

Due before the start of September for online courses $1,050 X 2 = $2,100**

Due before the start of January for online courses $1,050 X 2 = $2,100**

Due before the start of second year July courses $1,050 X 4 = $4,200**

• $200 Graduation Fee (due April 2011)

• Books and materials for each course must be purchased by the student.

**The Board of Trustees reserves the right to adjust fees on a yearly basis. This usually happens in September.

If you are applying for the Leysin, Switzerland program and are NOT using the housing provided by LAS you will be assessed a 250 Euro facilities fee. That fee will be billed separately from other fees.

Ordering Texts

The syllabi for your courses and the required texts for each course are in this booklet.  The texts will all be available to be bought directly from the Endicott College bookstore in Massachusetts and you can have them shipped to your home address. 

To access the Endicott College bookstore go to: www.endicott.edu and use the Key Resources Drop-down menu to get to the bookstore:

http://www.endicott.edu/servlet/RetrievePage?site=endicott&page=Bookstore 

Hit the “Online” link and then the “Find your Textbooks and Course Materials” Line. Then follow the appropriate links to your courses – 

for select your term: GPS spring/summer

for select your division: IED
for Select your section: Choose the course number 

for Select your section: Choose the cohort designation for your course
You also have the option of buying these texts from any store that you desire to use. ( such as www.amazon.co.uk ).
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Computer/Internet

The campus has a computer lab available for your use.  In addition, the building has a wireless network for internet connections for those who bring a laptop equipped with this ability. 

Mail Services

The Leysin post office is open M-F 8am-12 and 2:30am-6pm and Sat 8:30-11am.  School address:
                                        Leysin American School
1854 Leysin
Switzerland
Tel:  +41 (24) 493 3777       
Fax: +41 (24) 494 1585

Making Phone Calls: In Switzerland and International

Local, national and international calls can be made from public phone booths as well as any telephone exchange. 

It may be best to go to a telephone exchange to make a long distance call if you do not have sufficient change to call from a public pay phone. 
During your stay, you may find it convenient to buy a Swisscom phone card.  Most telephone booths accept coins or these cards. As the phone booths sometimes do not return change, the card may be more economical and convenient. You may purchase them at many local newsstands.
How do I dial an international call?

Dial 00. Then dial the country code and telephone number.

For example: 00 (tone) 1 (US country code) 510 (area code) 947 56 23 (telephone number)

	16.
	Useful Phone Numbers and Web Sites


Return to Table of Contents


Useful contact information:
The College for International Studies. Velazquez 140, 28006 Madrid, Spain. Phone: 91 563.67.40. Hours: Monday - Friday,  9:00 - 8:00.
Endicott College Dean, Richard Pacheco, Mobile phone only for emergencies: 

(34) 696 451 537. This number is in Madrid, Spain.
Leysin Tourism Website:  http://www.leysin.ch/indexe.html

       American Embassy Jubilaumsstrasse 93 CH-3005 Bern, Switzerland, Tel: 031 357 70 11  
Police Emergencies:  Dial 117 in Switzerland.
Local police:  Phone: +41 (0) 24 557 78 41.

Fire:  Dial 118 in Switzerland. 
Medical Emergencies:  Dial 144 in Switzerland.

      Clinique Miremont, Av. Rollier, Leysin, VD, CH-1854, Switzerland, Tel: 41-(0)24 493 2929

Dr. Bourquin, General Medicine:  Phone : + 41 (0)24 494 15 47

Dr. Walker, General Medicine:  Phone:  +41 (0) 24 494 12 50

Dr. Oscarson, Dentist:  Phone:  +24 494 27 11

The above medical contacts are included as a reference only and do not constitute an endorsement or recommendation.
Select Embassies in Switzerland
	
Australia 
	
Chemin des Fins 2 
PO Box 172 
1211 Geneva 19 
	
Tel. (22) 799 91 00 
Fax: (22) 799 91 78 

	
Austria 
	
Rue Sénebier 20, 
PO Box 166 
1211 Geneva 12 
	
Tel. (22) 312 06 00 
Fax: (22) 818 08 18 

	
Belgium 
	
Rue de Moillebeau 58 
PO Box 473 
1211 Geneva 19 
	
Tel. (22) 730 40 00 
Fax: (22) 734 50 79 

	
Brazil 
	
Place Cornavin 12 
1201 Geneva 
	
Tel. (22) 732 09 30 
Fax: (22) 731 23 49 

	
Canada 
	
Rue du Pré-de-la-Bichette 1 
1202 Geneva 
	
Tel. (22) 919 92 00 
Fax: (22) 919 92 33 

	
China 
	
Kalcheggweg 10 
3006 Bern 
	
Tel. (31) 351 45 93 

	
Egypt 
	
Route de Florissant 47-ter 
1206 Geneva 
	
Tel. (22) 347 63 79 - 347 62 55 
Fax: (22) 346 05 71 

	
Finland 
	
Grand-Rue 25 
PO Box 
1211 Geneva 11 
	
Tel. (22) 311 83 75 
Fax: (22) 318 71 28 

	
France 
	
Rue Imbert-Galloix 11 
1205 Geneva 
	
Tel. (22) 311 34 41 
Fax: (22) 310 83 39 

	
Germany 
	
Chemin du Petit-Saconnex 28C 
PO Box 171 
1211 Geneva 19 
	
Tel. (22) 730 11 11 
Fax: (22) 734 30 43 

	
Greece 
	
Rue Pedro-Meylan 1 
1208 Geneva 
	
Tel. (22) 735 73 90 
Fax: (22) 786 98 44 

	
Hungary 
	
Avenue de Frontenex 16 
1207 Geneva 
	
Tel. (22) 787 04 05 
Fax (22) 736 51 09 

	
Iceland 
	
Rue du Mont-de-Sion 8 
1206 Geneva 
	
Tel. (22) 703 56 56 
Fax: (22) 703 56 66 

	
India 
	
Rue du Valais 9 
1202 Geneva 
	
Tel. (22) 732 08 59 
Fax (22) 731 54 71

	
Indonesia 
	
Elfenauweg 51 
3006 Bern 
	
Tel. (31) 352 09 85 
Fax: (31) 351 67 65 

	
Ireland 
	
Kirchenfeldstrasse 68 
3005 Bern 
	
Tel. (31) 352 14 42 / 43 
Fax: (31) 352 14 55 

	
Israel 
	
Alpenstrasse 32 
3006 Bern 
	
Tel. (31) 356 35 04 
Fax: (31) 352 36 56 

	
Italy 
	
Rue Charles-Galland 14 
1206 Geneva 
	
Tel. (22) 839 67 44 
Fax: (22) 839 67 45 

	
Japan 
	
Chemin des Fins 3 
PO Box 337 
1211 Geneva 19 
	
Tel. (22) 717 31 11 
Fax: (22) 311 82 03 

	
Korea (South) 
	
Kalcheggweg 38 
3006 Bern 
	
Tel. (31) 351 10 81 / 82 
Fax: (31) 351 26 57 

	
Mexico 
	
Rue de Candolle 16 
1205 Geneva 
	
Tel. (22) 328 39 20 
Fax: (22) 328 52 42 

	
Netherlands 
	p/a Cargill Investor Services 
ch. de Normandie 14 
1206 Geneva 
	
Tel. (22) 703 27 50 
Fax: (22) 347 24 10 

	
New Zealand 
	
Chemin des Fins 2 
PO Box 334 
1211 Geneva 19 
	
Tel. (22) 929 03 50 
Fax: (22) 929 03 77 

	
Norway 
	
Rue Jargonnant 2 
PO Box 6045 
1211 Geneva 6 
	
Tel. (22) 736 16 12 
Fax: (22) 736 45 88 

	
Russia 
	
Rue Schaub 24 
1202 Geneva 
	
Tel. (22) 734 79 55 
Fax: (22) 740 34 70 

	
Saudi Arabia 
	
Route de Lausanne 263 
1292 Chambésy, GE 
	
Tel. (22) 758 22 74 / 75 / 76 / 77 
Fax: (22) 758 00 06 

	
Slovakia 
	
Thunstrasse 99 
3006 Bern 
	
Tel. (31) 356 39 36 
Fax: (31) 356 39 37 

	
South Africa 
	Rue du Rhône 65 
1204 Geneva 
	
Tel. (22) 849 54 54 

	
Spain 
	Rue Pestalozzi 7 
1202 Geneva 
	Tel. (22) 734 46 04 / 05 / 06 
Fax: (22) 734 38 69 

	
Sweden 
	
Place des Eaux-Vives 6 / 
Petit-Senn 4 
1207 Geneva 
	
Tel. (22) 700 47 00 
Fax: (22) 700 47 17 

	
United Kingdom 
	
Rue de Vermont 37-39 
1202 Geneva 
	
Tel. (22) 918 24 00 
Fax (22) 918 23 22

	
United States of America 
	America Center of Geneva 
Rue Versonnex 7 
1207 Genève 
for Mail-Post: Route de Pregny 11, 
1292 Chambésy
	
Tel. (22) 840 51 66 
Fax: (22) 840 51 67
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Newspapers and Magazines

Switzerland offers a wide selection of daily newspapers, as well as weekly and monthly magazines. International Herald Tribune, the Financial Times and The Economist can be found at most newsstands.

Tourist Guides to Switzerland
Lonely Planet Switzerland, Publisher: Lonely Planet Publications; 5th edition (June 2006), ISBN-10: 1740597621 
Switzerland (Eyewitness Travel Guide), Publisher: DK Travel (December 27, 2004), ISBN-10: 0756605296 
Radio and Television

Swiss Broadcasting Corporation 
The SRG/SSR operates four public service TV channels and several radio channels in French, German, Italian, Rumantsch. Its multilingual SRI broadcasts to all continents in English, French, Italian, German, Arabic, Spanish, and Portuguese and provides international news to World Radio Geneva.

World Radio Geneva 
An English-language radio station at 88.4 FM with regular international and local news updates.

Bookstore
Librairie Moinat Guy‎
rue du Bourg 39
1860 Aigle, Switzerland - 024 467 03 12* 
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International Driving Permit
This permit is available in the US from any AAA office. It is necessary to have a valid US driver’s license. The permit is valid for one year and is recommended for Americans wishing to drive in certain European countries. The permit may be available to those with driver’s licenses from other countries too; please inquire at the national automotive association of whatever country you live in. PLEASE NOTE: the permit is sometimes NOT valid in country in which it is purchased. You may need to apply for the permit in the US or in another European country.
Rail
The Swiss Rail system is one of the finest and most dependable in the world, with extensive links all over the country and beyond.  Schedules and information on ticket prices are available online at www.sbb.ch .
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Street Finder in Switzerland:
www.ortsplan.ch
Available in German, French, Italian, and English.
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Climate and Setting
Leysin's location means it receives some of the best weather of any alpine center in Switzerland. It is situated on the south side of a mountain overlooking the Rhone Valley. This allows it to receive plentiful sunshine from early in the morning until late in the day. Additionally, Leysin is shielded from chilly north winds by the peaks behind it.  Summer visitors are nonetheless encouraged to bring a variety of clothing including warm layers.
Tipping

A service charge is often included in menu prices as opposed to tacked onto the bill. However, it's customary to round up when paying the server if you are pleased with the service. This means that you might hand the server CHF 40 for a CHF 37 meal. If paying by credit card, give the waiter or waitress cash “Trink geld” of up to 5%.
Shopping

Swiss may prefer to shop in local stores rather than in supermarkets and department stores.  These local stores may offer better service, friendlier help and are a good way to practice your French or other languages. The small neighborhood shops specialize in various products.
Law

All foreigners in Switzerland are subject to the same laws as a Swiss citizen. Please be prudent in your activities and abide by the law at all times.

In the event of a legal problem, please call your program director immediately. You have the right to consult with the Consulate Officer of your country. It is wise not to make a written or oral statement until you have talked to the officer. The Embassy will provide you with a list of lawyers if necessary.

Alcohol and Drugs
Consumption and distribution of all drugs (hash or “chocolate”, ecstasy, etc...) is illegal in Switzerland. If caught, you will be subject to the laws of the country. There is little anyone from the US (or the Director) can do for you under these circumstances. Please do not take any unnecessary risks or trust anyone offering you illegal drugs. The above information is very important if you are traveling outside Switzerland, especially to Arabic countries.

Medical Facilities: Good medical care is available. U.S. medical insurance is not always valid outside the United States. Travelers have in some cases found supplemental medical insurance with specific overseas coverage, including coverage for medical evacuation by air, to be useful. For further information, travelers may contact the Centers for Disease Control and Prevention's international travelers' hotline at 1-888-232-3228, or their autofax service at 1-888-232-3299, or their Internet site at http://www.cdc.gov. 

Medical Services

Pharmacies are easily identified by a sign with a green cross. Their hours are generally the same as other shops, on weekdays from around 8 or 8:30am to 12 or 1 pm, and then approximately 2pm to 4:30 or 5 pm, plus mornings on Saturdays. A certain number of pharmacies remain open 24 hours a day, including Saturdays and Sundays. A list of these is generally available from each pharmacy and published in local newspapers.

Most products are kept behind the counter and you will have to ask the pharmacist directly for cough medicine, pain killers, etc. Though this practice may seem intimidating or an invasion of your privacy at first, pharmacists are generally quite helpful.
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Checklist of possible places and things to see/do near Leysin
Lavey-les-Bains

Thermal baths of Lavey-les-Bains

Salt mine of Bex

Underground salt mine.

The «Château d’Aigle”

Vineyard, Wine and Label Museums.

Fun Planet

Leisure parc in Villeneuve w/

bowling, karting, video games, billiards and

a climbing wall.

Aqua Parc

Seven giant water slides and more.
Swiss Vapeur Parc

One of the most prestigious miniature

railways of Europe 

Maze – Labyrinthe Aventure

Giant maze made up of hedges, bridges and

ladders. 

Château de Chillon

12th to the16th century historical monument.

The Pierre Gianadda Foundation

This cultural centre, Home to the Louis and Evelyn Franck

Collection, the Motor Museum, the

Gallo-Roman Museum, the Sculpture

Gardens and the Cour Chagall (Chagall

courtyard).

Hang - gliding

Marc-Eric Pantillon Panpam Airlines

Tél : +41 (0)24 494 26 02
Vol / Flug / flight : CHF 120.-

Parc à biches

Jean - François Barroud

Tél : +41 (0)79 210 74 05

Free entry
Parcours vita (2 km)

A 150 m du Centre sportif

de la Patinoire

150 m behind ice skating rink

Ice Skating

Centre sportif de la Patinoire

Tél : +41 (0)24 493 22 70

Fishing

Lac d’Aï

Permis en vente à Leysin Tourisme

Tél : +41 (0)24 493 33 00

Swimmingpool

Centre sportif de la Piscine

Tél : +41(0)24 493 33 00
Climbing

1 mur intérieur et 1 salle de bloc au

Centre sportif de la Piscine, 1 mur

semi-couvert au Centre sportif de la

Patinoire

Tél : +41 (0)24 493 22
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Religious Services
See www.yellowmap.ch  and search for “Kirchen und religiöseVereinigungen” in the postal code of 1854 Leysin for a large listing of religious organizations in the area.
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� This class, like others from Endicott, will use your Endicott email account for all communications. Check that email account and/or forward it to one you do check. All communications for the class will use the student Endicott emails. If you have questions about how to use that account, see the Endicott site. 


� The term “mp3” is used to mean the audio file for Mac (mp4) or PC (mp3). 


� If you have WORKS instead of WORD, you should create the document and save it as .rtf (Rich Text Format) or with newer versions of WORKS, check to see if .doc or .docx is a file type option when you save your document. See your IT person at your school if you need help or contact the professors by emails.
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Guide to LAS facilities in Leysin

. Beaulieu 10. Chalet Savoy
. Beau-Réveil 11. La Pirolle

. Beau-Site 12. Vermont

. Belle Epoque 13. Mont-Riant

. Clairiere 14. Savoy

Eden

. Esplanade

. Fish Bowl/Math Chalet

- Gym I I I I = train track
il

Landmarks within Leysin = train track (tunnel)

1
2
3
4
5
6.
7
8
9

a. Train Station - Leysin-Village = road
b. Train Station - Vermont -

c. Train Station - Feydey B =LAS facility
d. Train Station - Grand Hotel B = train station







